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Like with everything the world of education quality building and accreditation has also undergone a tectonic change with the agencies concerned meeting up with the challenges by shifting to online mode from
processing initial application, mentoring the institutions, evaluating their progress, monitoring their effort to
close the loop to invite the visiting peer team to complete the campus visit, all of which accomplished without any expensive time consuming and risky travel. The virtual platforms have been modified and perfected
during the Covid crisis and in the process Digital Transformation of education got a fillip as never before.
The challenge is however to use the learning gained during the Pandemic period and apply these in a permanent manner so that all-round quality can improve on a continuous basis while the costs can be pared
drastically. User experience of using the online mode suggests that people especially in the academics,
whether they represent the management, the faculty, the consultants or the students, all of whom could easily work together without compromising
on the quality in teaching, learning and
assessment. In some cases quality norms
actually become stronger and institutions
benefited more.
The webinar route of connecting with
people in fact had mode traction and the
frequency of such interactions also went
up phenomenally which in the brick and
mortar mode would not have been possible.
Business education is experiencing fundamental changes in content, delivery &
assessment. The pace of Edu-tech adoption got a sudden impetus owing to the
unexpected occurrence of a global Pandemic. Everyone is innovating and so are the accreditation agencies to
cope with the new normal. One thing is quite clear that Business education will never be the same. In continuing with the same theme and keeping in view the ongoing campaign for Digital Transformation of Business
Education SEAA Trust, New Delhi is committed to we are launching our 14th International Accreditation
Conference focusing on "Leadership building for the Digital future-the B-school challenge". The traditional
MBA curriculum is being replaced with a forward looking syllabi that agile, adaptable and in line with the
tectonic shift in business focus. The challenges are many as much of the student cohort are from nontechnology or traditional technology schools rooted in theory with little practice. And many among the faculty also are not trained or are not aware about the new technologies that are being invented almost on the
fly.
The global business leaders are convinced the technology is no longer the challenge but leadership definitely is. Increasingly the top business schools from around the world are under pressure to tweak their curriculum to ensure the passing out batches of student managers are going out equipped with high level of technology exposure and awareness about the challenges ahead.
The traditional MBA curriculum is being replaced with a forward looking syllabi that agile, adaptable and
in line with the tectonic shift in business focus. The challenges are many as much of the student cohort are
from non-technology or traditional technology schools rooted in theory with little practice. And many
among the faculty also are not trained or are not aware about the new technologies that are being invented
almost on the fly.
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There is much learning to be done and the industry involvement in education is going to be much greater and
not less in the future of Business Education. The old school MBA programmes have to be rewritten and
made more practical and new tools with the help of the industry need to be crafted to hone the MBA graduates so that they would be able to face the challenges of the digitally transformed businesses.
In fact the greatest challenge is the uncertainty of the future as the technologies are only now maturating
and the industry segments like Space, new urban transportation, ocean exploration, Block Chain technology

led financial services, Internet based services, Cloud computing, Artificial Intelligence, Robotics, 3 D Printing, Augmented Reality etc., are posing new challenges and opportunities.
For instance, when sales for American Eagle Outfitters Inc. dropped due to the Covid-19 pandemic, the
company opted to use augmented reality (AR) to reach customers via the Snapchat app. The retailer‘s virtual
pop-up holiday shop on Snapchat sold $2 million in products, which is a
small amount when you consider American Eagle had $1.3 billion in revenue
in 2020, an article published in Bloom berg Businessweek said in Mid July
2021.
The authors go on
to say that the campaign was a new way to engage Gen Z as worldwide e-commerce sales continue to grow. Advertisers also contributed to an
increase in social media ads with revenue growing
16.3 percent to $41.5 billion last year.
The Covid-19 lockdowns and quarantines that
forced consumers to turn to websites for everything from food and household goods to clothes
and office suppliers provided an opportunity for
new AR advertising projects. Worldwide ecommerce sales grew from $3.35 trillion in 2019
to $4.28 trillion in 2020, according to estimates
from EMarketer.
The market leaders are convinced that in the forth
coming of digital era the transformation of both
industry and the campuses would require Business
models to be reimagined, a culture to transform the playing field and new talents and skills need to be acquired which also means new software, agile digital platforms and leadership that cannot compromise on
continuous learning and updating of their knowledge which accreditation systems have recognized long ago
as the mantra for future.
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Business Education around the world changing its basic character quietly with leading business schools adopting the Digital Technology in their way of working but also building courses to match the fast paced leadership requirement of the industry.
"The technology industry is one of the fastest-growing and dynamic industries in the U.S and the world. With
Technology pervading how traditional businesses function, the technology industry‘s appetite for MBA graduates has increased tremendously. The average salary for the best tech MBA programs is $129,045. Some of
the Top Tech companies that recruited MBA graduates in 2020 are Amazon, Google, Apple, Cisco, Samsung,
Microsoft, Dell, IBM, etc.", E-GMAT blog post
International Accreditation systems are also taking up the cue and tweaking their approach to endorsing quality building processes in the global business schools. ―It is through co-creation of knowledge, collaborative innovation, and integrated leadership that business schools advance solutions and strategies that are relevant,
effective, and sustainable.‖ —AACSB Connected for Better Briefing Paper for ICAM 2021
Standards for Educational Advancement & Accreditation (SEAA) Trust, New Delhi had over the past 13
years propagated Self Regulation with Accreditation and advocated the need for the world's second largest
Business Education community in India to benchmark itself with the best in their class by adopting the best of
the Accreditation options available. We are proud to acknowledge that in all our annual conferences, world's
best international accreditation systems were showcased with the leaders from these agencies presenting their
views.

The Handbook on Accreditation has been in publication for the past 11 years purely to help information and
knowledge dissemination about the updated accreditation processes by the International Accreditation Agencies we track on a regular basis at www.seaastandards.org. The publication is fully sponsored by Indus Business Academy
(IBA) for which we are deeply indebted to Dr Manish Jain the Chairman and CEO of the IBA.
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Although technology is finally being integrated into education, its use for teaching and learning still remains a
challenge for many students and even teachers. Despite the fact that many B-Schools today are privileged to
have ready access to technology, trained teachers, and a favorable policy environment the use of technology in
the classroom is still low in many areas. Today, technologies used to improve and facilitate learning can be
found everywhere.
According to The Economist, philanthropists such as Bill Gates have such high
hopes for the Flipped Classroom model that
they have given money to KhanAcademy, a
small non-profit organization based in USA
for education. This means that more than
2,400 video lectures on anything are freely
available to everybody which can help the B
-Schools students from any part of the world
to take the subscription and learn by watching from the videos. Swayam an Indian
government initiative using the NPTEL learning platform put together by the country‘s premier Indian Institutes of Technology, the Indian Institutes of Science among others are making available free teaching content
and lectures for everyone.
Dawn of the Digital Age
Digital age began when stopped using papers and started using the computers to store information and also
communicate with other people. Emails accentuated the process and the cloud that you see today is the culmination of all that effort over the past little over three decades.
―The world of work is changing. Artificial intelligence, automation, and robotics will make this shift as significant as the mechanization in prior generations of agriculture and manufacturing. While some jobs will be lost,
and many others created, almost all will change‖ McKinsey
A new report from the company indicates that up to 25 percent more workers than previously estimated may
need to switch occupations. This episode of the Inside the Strategy Room podcast looks at how the COVID-19
crisis has permanently changed workplace conditions and skill-set needs and how corporate leaders can prepare for this future
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Are the B-schools ready for this transformation? Is there any debate on the changes needed in curriculum, pedagogy, classroom
assessment, internship patters and so on?
We have been raising these questions by way of the conference
discussion streams, the student case competition, request for articles with the faculty and such other queries in our website
www.seaastandards.org.
14th International Accreditation Conference Day wise Themes
Day 1: Leadership Building for the Digital future, the B-school
Challenge
Day 2: Infusing Tech content in MBA, opportunities and hurdles
Day 3: Staying Agile and resilient in disruptive times
Faculty Article request topics
1. Teaching technology
for non-technology students
2. Building an attitude for life long learning
3. Preparing leaders for Technology 5.0 era
4. Critical thinking and problem solving for UX and UI Environment
5. Teaching ethics and integrity for the connected world.
6. Preparing for the Board with AI led world
5th Student Instant case competition Main Theme:
―B-school Challenges for preparing leaders for Digital Era"
Sub-themes:
1. Teaching technology for non- technology students
2. Building an attitude for life long learning
3. Ease of use of digital learning strategies and tools
4. External digital expert involvement in teaching and learning
5. Learning from Global MBA experience in Digital era Preparing students for facing an uncertain and disruptive future with the fast paced digital transformation of Businesses is a big challenge for faculty in today's
B-schools face. By putting AI, machine learning, Cloud computing and big data at the center of their capabilities, companies are redefining how they create, capture, and share value—and are achieving impressive
growth as a result.
This really means the B-schools should become agile something that only an informed and able faculty can
make this happen at the campus. Artificial intelligence (AI) is revolutionizing the way today's businesses
compete and operate. By putting AI and data at the center of their capabilities, companies are redefining how
they create, capture, and share value—and are achieving impressive growth as a result. Whatever your industry or business model, you cannot afford to ignore this
exciting, highly disruptive trend. Successfully transitioning to an AI-driven organization requires leaders
who not only are committed to fundamental change, but
also have a deep understanding of the technology and
its capabilities. Leaders don‘t have to be data scientists
themselves, but they must understand the power of what
data scientists and people in related roles can do.
As digital networks and AI increasingly capture our
world, we are seeing a fundamental transformation in
the nature of firms. But despite all this newfound digital
automation, we can‘t do away with management just
yet. However, leading through these challenging times
will require a new kind of managerial wisdom.‖ –
Marco Iansiti, David Sarnoff Professor of Business Administration Harvard, Karim R. Lakhani, Charles Edward Wilson Professor of Business Administration Harvard.
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According to a recent article in Harvard Business Review, a successful AI transformation should be guided
by five underlying principles:
1.Unified Strategy
2. Architectural clarity
3. Agile, Product-focused organization
4. Capability foundations
Building new capabilities in software engineering, data sciences, and advanced analytics will require finding new people. Specifically, the organization will need people who can identify important use cases and
lead teams in developing the new applications the organization will rely on going forward. Ultimately, this
will lead to the emergence of a new type of business leader, one who drives a deeper analytics and software
mindset and understands the full impact, both positive and negative, that AI can have.
Clear, Multidisciplinary Governance
AI can bring a host of benefits, but can also unleash a range of unintended consequences, not to mention
privacy and cyber security challenges. With this in mind, AI requires serious consideration of legal and ethical issues. The organization will need governance based on collaboration between people from different
disciplines and functions, and policy and product decisions must be guided by legal, corporate affairs, and
communications experts.

The challenge is how to transform the current MBA which is drastically different from the past having
overcome many of the negatives of the decades of old type of teaching and learning suited to a different
era of industry. With industry 4.0 and the AI/ML world the Digital MBA has certain distinct characteristics needing a completely different approach. The reason, AI can bring a host of benefits, but can also
unleash a range of unintended consequences, not to mention privacy and cyber security challenges.
With this in mind, AI requires serious consideration of legal and ethical issues. The organization will
need governance based on collaboration between people from different disciplines and functions, and
policy and product decisions must be guided by legal, corporate affairs, and communications experts.
Keeping these industry challenges in mind, the future leadership being built in the B-schools of today
need to adopt a complete different approach to the new Digital MBA teaching, experts aver.
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Writing in India Today, Dr Geeta Hegde of UPES says it is estimated that by 2025, 85 million jobs will be
disrupted by a shift in the division of labour between humans and machines. The future of work will continue to be dictated by a need for critical thinking, entrepreneurial mindset and problem-solving skills. The future workforce is expected to be diverse in every aspect, cross-cultural and multi-generational.
Under the circumstances the B-school passouts have to possess a clear cut strategy and skill to be part of
the future workforce if they hope to attain leadership positions. This also means the curriculum, pedagogy
and the outreach programme of every B-school has to undergo drastic change to include latest technology
trends, their application leading to better understanding as to how these work in the industry.
Given the disruptive trends, management schools will excel if the curriculum is dynamic, students are
equipped to network with the industry and value-added certification programs are provided by the industry,
along with super specialisations. The focus should be on creating an ecosystem at the campus that will impact the work though differentiation, creativity, innovation, problem identification and effective solutions.

There is a host of literature, articles and even news items highlighting the coming challenge of technology
that needs to be faced by the B-schools. SEAA seminars and workshops as well as the annual conferences
have been continuously emphasizing on the need for digital transformation in quick time. And yet the Indian B-schools have been wary and slow in adapting to the changes happening elsewhere.
The big question is whether Indian B-schools are ready to deliver what the industry wants, Aditya Madavan,
Chairman – Corporate Engagement and Branding, TAPMI, Manipal asks. Industry demands employees
comfortable with digitised versions of core functionalities and ability to integrate these functionalities to
arrive at an effective decision. Indian B-schools still focus on the traditional specialisations of marketing,
finance, HR, and so on. B-schools have introduced analytics but most of them focus on the coding. The focus on choice of the analytical tool, application and interpretation of results have taken a back seat. Bschools do focus on communication, but negotiation skills are taught in very few schools. According to
current projections, by 2030, roles in office support, food service, production and machine operations, and
mechanical installation and repairs will have all but disappeared in the US, with similar trends happening in
South Africa and the rest of the world. The jobs that will continue to be in demand include health professionals, STEM (science, technology, engineering and mathematics) specialists, creative, managers, and
those in education or workforce training.
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Organisations will become more flexible and transparent, with a focus on project-based relationships and business sustainability. Leadership will become more horizontal and shared as increased social and external collaborations break down the traditional hierarchical
model.
As virtual devices enable workplace interactions and
communication to happen anywhere, at any time, job
roles and careers become increasingly redefined to
fit into these boundaryless models. Important job
roles in a digital world is going to be : AI specialists, Data analysts, App developer, cloud computing
manager, cybersecurity manager, internet of things
specialist, blockchain and cyber currency manager
among other cutting edge technology roles.
The global consulting giant Deloitte lists reports
that smart professionals and business leaders will
be looking for ways that technological advances can deliver business value
and competitive advantage. As big data, analytics, and AI take over work
that was previously performed by humans, new job roles will start to open
up. These will be focused on skills such as monitoring, creating, operating,
or designing automated and online processes.
Life long learning, using especially the online platforms would open up a
very big market in the area of education and in fact more university campuses may be required than now as learning becomes a continuous process
for most.
What sort of competencies the B-schools should be building in their students as we look to a technology driven future? Our academic partner, Peregrine Global feels that the business
cases that are being taught in B-schools should build competencies in the area of sustainability, global awareness, leadership, ethics etc.,
Realistically every B-school should be able to conduct their own assessment of the critical skills required for
the future and prepare their own intervention strategy to build future career focused leaders. Unfortunately no
study, consultancy or classes are available to achieve this goal. Across the board all the industry associations,
the management associations and other think tanks should be able to sit together to evolve a critical approach
towards tackling the manpower needs of the future especially in the area of management education.
New Delhi
November 22, 2021
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International Accreditation
Agency Standards, format of
Application and Fee Schedules

International Accreditation Handbook 2021

A SEAA Trust Publication

World‘s oldest pioneering international accreditation organization AACSB International started in
1916, has a powerful presence in the world of International Accreditation and global business education
quality benchmarking movement. AACSB provides quality assurance, business education intelligence, and learning and development services to over 1,700 member organizations and more than 900
accredited business schools worldwide. AACSB‘s mission is to foster engagement, accelerate innovation, and amplify impact in business education. The global organization has offices located in Tampa,
Florida, USA; Amsterdam, the Netherlands; and Singapore.
In India AACSB has accredited 15 schools which the first one being Indian School of Business ISB
and the latest being IIM Indore.
ACCREDITED SCHOOLS IN INDIA


















Amrita University School of Business Coimbatore- Tamil Nadu
Jagdish Sheth School of Management Bangalore- Karnataka
Indian Institute of Management Calcutta- West Bengal
Indian Institute of Management Udaipur- Rajasthan
Indian School of Business Hyderabad- Telangana
Institute of Management Technology Ghaziabad- UP
S.P. Jain Institute of Management and Research Mumbai- Maharashtra
School of Business Management, NMIMS University Mumbai- Maharashtra
T. A. Pai Management Institute Manipal- Karnataka
XLRI Jamshedpur- Jharkhand
Indian Institute of Management (IIM) Indore- Madhya Pradesh
ICFAI Business School Hyderabad- Telangana
Indian Institute of Management Lucknow- UP
SCMHRD-Symbiosis International University Pune- Maharashtra
VIT Vellore
Management Development Institute, Gurgaon
Indian Institute of Foreign Trade (IIFT)

As a first step, the business school must first be a member of AACSB. After joining AACSB as a member, a school seeking accreditation must complete and have accepted an eligibility application, which
demonstrates that a school is reasonably able to align with AACSB accreditation standards within the
maximum time frame allowed. After acceptance of the eligibility application, the school formally enters the initial accreditation process, during which a mentor is appointed to guide and assist the school
during its accreditation journey. During the initial accreditation process, the school is evaluated on how
well it aligns with AACSB‘s accreditation standards, through a process of self-evaluation and peer review. After earning AACSB accreditation, the business school undergoes periodic peer reviews of its
ongoing quality, continuous improvement, and alignment with the standards to maintain its accreditation.
The fundamental purpose of AACSB accreditation is to encourage business schools to hold themselves
accountable for improving business practice through a commitment to strategic management, learner
success, and impactful thought leadership. AACSB achieves this purpose by defining a set of criteria
and standards, coordinating peer review and consultation, and recognizing high-quality business
schools that meet the standards and actively engage in the process.
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AACSB remains deeply committed to diversity and inclusion in collegiate business education. These values of diversity and inclusion foster the exploration of differences in a safe and supportive environment,
where community members move beyond tolerance of differences to seeking and celebrating the rich dimensions of diversity and the contributions these differences make to innovative, engaged, and impactful
business experiences. When business schools unlock access, reduce barriers, and intentionally create
strategies to engage disadvantaged or underrepresented populations, they create an environment of success and enhance excellence.
AACSB recognizes that schools can be constrained by a variety of external factors, such as regulatory
systems, collective bargaining agreements, formal labor regulations, and other environmental factors. It is
within the spirit of the standards that these external factors are taken into consideration by the peer review team
The agency has been constantly updating its guidelines with the latest adopted in the year 2020. There is
a transition period for adopting the 2020 business accreditation standards between January 2021 and
June 2023. During this time, schools can choose to be reviewed under either the 2013 or 2020 business
standards. Beginning July 1, 2023, all schools will be reviewed only under the 2020 standards.
Introduction to AACSB Accreditation
AACSB International (AACSB) is a nonprofit global membership association for the business education
industry. Our member network, known as the AACSB Business Education Alliance, is a network of business educators, businesses, and nonprofit and public-sector organizations dedicated to sharing knowledge
and best practices that accelerate innovation in business education. We unite the best minds in business
education—and the best minds in business—to work as one to achieve a common goal: to create the next
generation of great leaders. AACSB‘s mission is to foster engagement, accelerate innovation, and amplify impact in business education. The mission informs AACSB accreditation standards for business
schools.
The vision of AACSB, which is reinforced through AACSB‘s Collective Vision for Business Education,
is to transform business education globally for positive societal impact. that Business and business
schools are a force for good, contributing to the world‘s economy and to society, and AACSB plays a
significant role in making that benefit better known to all stakeholders by serving business schools, learners, business, and society. Our standards contain an imperative that AACSB-accredited business schools
demonstrate a positive impact on society in furtherance of this vision.
1 Accordingly, societal impact is woven through all sections of the standards. AACSB accreditation processes are ISO 9001:2015 certified globally and support and uphold the Code of Good Practice for Accrediting Bodies of the Association of Specialized and Professional Accreditors (ASPA).
2 Additionally, AACSB is committed to upholding the guidelines of the European Union‘s General Data
Protection Regulation (GDPR). The association regularly reviews its accreditation standards and processes for opportunities to improve relevancy, maintain currency, and increase value. This edition of the
standards was adopted by the AACSB Accreditation Council in July 2020.
The fundamental purpose of AACSB accreditation is to encourage business schools to hold themselves
accountable for improving business practice through a commitment to strategic management, learner success, and impactful thought leadership. AACSB achieves this purpose by defining a set of criteria and
standards, coordinating peer review and consultation, and recognizing high-quality business schools that
meet the standards and actively engage in the process. AACSB remains deeply committed to diversity
and inclusion in collegiate business education.
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These values of diversity and inclusion foster the exploration of differences in a safe and supportive environment, where community members move beyond tolerance of differences to seeking and celebrating the
rich dimensions of diversity and the contributions these differences make to innovative, engaged, and impactful business experiences.
When business schools unlock access, reduce barriers, and intentionally create strategies to engage disadvantaged or underrepresented populations, they create an environment of success and enhance excellence.
AACSB recognizes that schools can be constrained by a variety of external factors, such as regulatory systems, collective bargaining agreements, formal labor regulations, and other environmental factors. It is
within the spirit of the standards that these external factors are taken into consideration by the peer review
team
One of the guiding principles of AACSB accreditation is the encouragement of diverse paths to achieving
high-quality outcomes in business education. Accreditation decisions are made through a process that relies on the professional judgment of peers who conduct reviews that are guided by the business school
mission. It is also critically important that AACSB accreditation demands evidence of continuous quality
improvement in three vital areas: engagement, innovation, and impact. Engagement, Innovation, and Impact AACSB acknowledges and values the diversity among its membership, but it also recognizes that all
of its accredited members share a common purpose—preparing learners for meaningful professional, societal, and personal lives. Effective business education and research
Accreditation should encourage an appropriate intersection of academic and professional engagement that
is consistent with quality in the context of a school's mission. Accreditation standards focus on the quality
of education and supporting functions.
can be achieved with different balances of academic and professional engagement; however, quality business education cannot be achieved when either academic or professional engagement is absent, or when
they do not intersect in meaningful ways.
The Role of Peer Review Judgment
One of the values of AACSB accreditation arises from the experience, professionalism, professional judgment, and discretion of the peer review team members. Peer review teams are tasked with two goals for a
peer review visit: (1) confirm alignment with the standards, and (2) provide advice with respect to the continuous improvement charge of an AACSB-accredited school. Peer review teams must exercise judgment
when schools do not align with one or more standards. Peer review evaluations are based on the quality of
the learning experience and outcomes, not rigid interpretations of standards. In places where a school does
not align with the spirit of a standard, the school should justify the variance and provide evidence of highquality learning experiences and outcomes despite misalignment with the standard.
The Accredited Entity
AACSB accreditation is granted to the agreed-upon entity—either the institution or a single business unit
within a larger parent university (or other academic institution), with institutional accreditation being the
default accredited entity. In all cases, the AACSB brand will only be applied to the agreed upon entity.
Institutional Accreditation
Under institutional accreditation, all business degrees within the institution, regardless of whether they are
housed within the business school or elsewhere in the university, are to be included in the scope of the
AACSB accreditation review, unless otherwise excluded (see ―Programmatic Scope‖ below).
.
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Single Business Unit Accreditation
An alternative to institutional accreditation is the accreditation of a single business academic unit (referred
to as ―unit of accreditation‖). Typically, such units are part of a larger parent university (or other academic
institution) from which they derive degree-granting authority. Redefining the accreditation entity from institution to a single unit is subject to the receipt of documentation that verifies that the unit has a sufficient
level of independence in two areas: branding, and external market perception, as it relates to the single unit
and the parent institution. The decision as to whether the school has made a successful case for a single
unit of accreditation lies with AACSB
A request for unit of accreditation is made prior to the submission of the school‘s eligibility application.
The request is reviewed by peers of the appropriate accreditation committee, and a decision is made by
that committee and communicated to the school. If the unit of accreditation is not approved, the school
may still pursue institutional accreditation if the eligibility application is approved
Guiding Principles and Expectations for Accredited Schools
Guiding principles underpin the shared ideals of AACSB accreditation. They guide accredited schools in
behaviors, values, attitudes, and choices as they relate to strategy and operations of the business school. By
pursuing and achieving AACSB accreditation, each accredited school stands by and supports these guiding
principles. For initial applicants, alignment with these guiding principles and accreditation criteria is
viewed as the first step in the accreditation process. As such, the documentation a school provides in response to the principles is a signal of its commitment to the underlying core values outlined in in this section and of the school's likelihood for achieving accreditation in a reasonable period.
Guiding principles are thus an essential element of the eligibility application. Once a school achieves accreditation, members of AACSB‘s Accreditation Council will continue to evaluate the school‘s adherence
to the guiding principles and determine whether changes in its strategy could affect its ability to continue
to fulfill its mission. If a school is determined to be significantly in violation of any of the guiding principles below, the school will be subject to accreditation policies and procedures in place at the time the violation occurs. In the below principles, ―school‖ refers to the accredited entity.
1.

Ethics and Integrity. The school encourages and supports ethical behavior and integrity by students, faculty, administrators, and staff in all its activities. The school is expected to have appropriate
policies and procedures that attest to a strong emphasis on ethical behavior as well as a mechanism
for identifying and remediating behavior by those associated with the conduct of the business school.
It is expected that internal disputes between students and faculty or faculty and administration are
dealt with at the school level. In particular, individual faculty personnel disputes are to be dealt with
through local school channels. Only pervasive issues with systemic implications rise to the level of
AACSB involvement and fall under the purview of this provision (e.g., a pattern of systematic discrimination against a particular group of students or faculty).

2.

Societal Impact. Societal impact as an expectation of all accredited schools reflects AACSB‘s vision that business education is a force for good in society and makes a positive contribution to society, as identified in the school‘s mission and strategic plan. This includes an expectation that the
school explicates its intended strategies to effect a positive impact on society, that the school‘s curriculum contains some components relating to societal impact, that the school‘s intellectual contributions portfolio contains some contributions focused on societal impact, and that the school is fostering and promoting curriculum and/or curricular activities that seek to make a positive societal impact.
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3. Mission-Driven Focus. AACSB accreditation focuses on outcomes achieved through mission-related activities of the institution. As part of maintaining a robust strategic plan, each school identifies its specific
mission, strategies, and expected outcomes. The school, then, is evaluated by peers against its stated mission
to determine if its activities are aligned with its stated mission. This allows a wide variety of schools to
maintain AACSB accreditation
4. Peer Review. The peer review process is a defining characteristic of AACSB accreditation. Peer review
is characterized by professional judgment, collegiality, and a commitment to AACSB‘s guiding principles.
Because the accreditation standards are more principles-based than rules-based, more subjectivity is introduced into the peer review process. Consequently, the experience and training of the peer review team members is critical, which is why they are required to participate in formal training. Schools are strongly encouraged to establish and maintain clear and constant communication with the peer review team and share materials early so that any areas of substantive difference can be discussed prior to the visit. Peer review judgment, through the visit and the subsequent committee evaluation and board ratification, and absent a formal
appeal by the school, is what ultimately prevails.
5. Continuous Improvement. The school demonstrates a commitment to a culture of continuous improvement that yields high-quality outcomes. Consistency of performance over time, and stability of oversight,
and clear accountability for operations of the accredited school or unit is aare key elements of continuous
improvement. The school demonstrates financial vitality, sustainability, and financial resources sufficient to
achieve its operational and strategic goals for the foreseeable future.
6. Collegiality. The school maintains a collegiate environment. Mutual respect, collaboration, and trust are
pursued to enable the business school to promote a positive culture that is supportive of the school‘s strategic mission and goals, faculty development, learner success, and thought leadership. The school promotes
shared governance and active participation by a cross-section of faculty in university and college service.
7. Agility. The school maintains a future-oriented mindset, with an eye to the knowledge, skills, and abilities
needed by both faculty and learners, and adjusts curriculum content and faculty skill sets where trends in
business education, employer feedback, and best practices clearly emerge. Strategic thinking is embraced,
and best practices are sought in support of continuous improvement.
8. Global Mindset. The curriculum imbues the understanding of other cultures and values, and learners are
educated on the global nature of business and the importance of understanding global trends. The school
fosters sensitivity toward a greater understanding and acceptance of cultural differences and global perspectives. Graduates should be prepared to pursue business careers in a diverse global context. Students should
be exposed to cultural practices different than their own Agility. The school maintains a future-oriented
mindset, with an eye to the knowledge, skills, and abilities needed by both faculty and learners, and adjusts
curriculum content and faculty skill sets where trends in business education, employer feedback, and best
practices clearly emerge. Strategic thinking is embraced, and best practices are sought in support of continuous improvement.
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9. Diversity and Inclusion. Diversity in people and ideas enhances the educational experience and encourages excellence in every business education program. At the same time, diversity is a culturallyembedded concept rooted in historical and cultural traditions, legislative and regulatory concepts, ethnicity, gender, socioeconomic conditions, religious practices, and individual and shared experiences. Within
this complex environment, the school is expected to demonstrate a commitment to advancing diversity
and inclusion issues in the context of the cultural landscape in which it operates. The school fosters
awareness, understanding, acceptance, and respect for diverse viewpoints related to current and emerging
issues
10. Continued Adherence to AACSB Guiding Principles and Business Standards. The school
demonstrates continued adherence to accreditation standards and guiding principles and provides timely,
accurate information in support of each accreditation review. Schools acknowledge the timeline to complete the initial accreditation process. Schools agree to a peer review visit. Schools acknowledge that
AACSB may at any time request a review if questions arise concerning a school‘s educational quality,
financial resources, or other issues. Significant ethical breaches of conduct within the school may also
result in an off-cycle peer review, or board action, as deemed necessary. Any school that deliberately
misrepresents data contained within an accreditation report or within AACSB‘s Business School Questionnaire is subject to revocation of accreditation status or termination of an initial accreditation application.

Structure of the Standards
Each of the standards consists of four sections:
(1) Standards, (2) Definitions, (3) Basis for Judgment, and (4) Suggested Documentation.
Standards
The standards identify the essential core component of each topical area. Accredited schools are expected
to meet the elements of the standards unless deviations are justified and acceptable to the peer review
team, the mentor, and subsequent accreditation committees. Each standard is shown in bold font to identify it as language that is the responsibility of the AACSB Accreditation Council. This means the standards
themselves cannot be changed without a majority vote of the Accreditation Council.
Definitions
Definitions are provided to ensure that the intent of the terminology is clear. Definitions can be provided
for clarity of terms within the standard itself, or within the elements that follow and support the standard.
Definitions may be updated annually as needed by the Business Accreditation Policy Committee (BAPC).
Basis for Judgment
This section is intended as guidance to peer review teams as to which factors they should collectively
consider in determining whether a school is in alignment with the spirit of any given standard. Schools
may also learn from reviewing the basis for judgment how they will be evaluated by a peer review team
and accreditation committees. The Basis for Judgment language may be updated annually as needed by
the BAPC.
Suggested Documentation
This section of each standard is written for the school‘s benefit to indicate what evidence the peer review
team may seek to assess whether the school is aligned with the standard. Note that schools in the initial
accreditation process are expected to have available upon request by the peer review team all documentation listed in this section for each standard, while accredited schools generally are not expected to provide
such detail during continuous improvement reviews. This practice is consistent with AACSB‘s philosophy that subsequent reviews of accredited schools are not a standard-by-standard review with respect to
the amount of evidence provided at each continuous improvement review visit.
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Introduction to Standards
The accreditation standards consist of three sections:
1) Strategic Management and Innovation, 2) Learner Success, and 3) Thought Leadership, Engagement,
and Societal Impact. Each section contains standards that, when met, lead a school to make a positive individual impact. The combined impact across all AACSB-accredited schools moves AACSB toward
achieving its vision of transforming business education for positive societal impact and its belief that business is a force for good in society.
1.Strategic Management and Innovation
Strategic management encompasses the entire range of activities in which a school engages to fulfill its
mission and informs the school on resource management. The primary documentation is the strategic plan,
which all accredited schools are expected to have as a principal artifact for the peer review team to examine. The strategic plan provides a basis for the composition of the school‘s intellectual contribution portfolio, the identification of peer groups, and the school‘s aspirations. The strategic plan identifies the school‘s
mission, strategic initiatives, goals, objectives, tactics, and metrics for success and is created with input
from key stakeholders. Ensuring financial vitality from both an operational and strategic perspective is
also a critical part of strategic management. Additionally, an important component of an AACSBaccredited institution is how the school will contribute meaningfully both to connecting business education with business practice and to fostering and promoting societal impact consistent with AACSB‘s vision.
This section provides standards that guide business schools in the process of meaningful strategic management, including standards around the creation and maintenance of a strategic plan, management of all
resources, and ensuring overall financial health of the accredited school or unit.
STANDARD 1: STRATEGIC PLANNING
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Definitions


Mission is a single statement or set of statements serving as a guide for the school and its stakeholders. These statements capture the school‘s core purposes, express its aspirations, and describe its
distinguishing features.



The term focused implies the mission should yield distinctive aspects of the school‘s strategies, outcomes and accomplishments that are special or notable.



• Strategies are overarching statements of direction derived from the strategic management processes of the school. Strategies describe how the school intends to achieve its mission and expected outcomes.

Expected outcomes are conveyed as broad or high-level statements describing the impact the school expects to achieve as it pursues its mission through educational activities, scholarship, and other endeavors.
Expected outcomes translate the mission into strategic goals against which the school evaluates its success.
Societal impact refers to how a school makes a positive impact on the betterment of society, as identified
in the school‘s mission and strategic plan. Societal impact can be at a local, regional, national, or international level. Basis for Judgment
1.1 Maintenance of a Strategic Plan
The school‘s mission identifies attributes, focus areas, and priorities that indicate how the school positions itself among the community of business schools. The mission informs the strategic plan and should
be reviewed and updated periodically in alignment with the school‘s normal planning cycle. The mission
statement is articulated as part of the strategic plan.
The strategic plan is developed and refined through engagement with key internal and external stakeholders.
The strategic plan is available for review by the peer review team and demonstrates a commitment to continuous improvement through regular review and revision and through key stakeholder input.
The school‘s strategic plan defines the communities and learners the school intends to serve, including the
level of degree programs the school offers. The school also identifies the nondegree programs and corresponding communities it intends to serve.
The plan identifies strategies for maintenance of a high-quality learner experiences, including current and
relevant curriculum and strategies for recruitment and retention of qualified faculty. • The school‘s strategic plan clearly identifies the type of intellectual contributions it expects faculty to produce to influence
business education and to connect with the practice of business, consistent with the school‘s stated mission. • The school‘s strategic plan identifies the strategies through which the school intends to provide
thought leadership within intellectual contributions.
1.2 Monitoring of the Strategic Plan
• The school is transparent in the conveyance of its strategic plan and regularly reports on its progress toward achieving its mission, strategies, and expected outcomes to both internal and external key stakeholders. • The school should maintain an ongoing risk analysis, identifying potential risks that could significantly impair its ability to fulfill the school‘s mission, as well as a contingency plan for mitigating these
risks.
1.3 Innovation
• The strategic plan identifies how and where the school is innovative in thought and in action.
1.4 Societal Impact
•The school’s strategic plan clearly identifies the strategies, including the allocation of human and financial capital, through which it will make a positive impact on society, the practice of business, the diversity
of people and ideas, and the success of graduates.
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Suggested Documentation
1.1 Maintenance of a Strategic Plan •
Provide the strategic plan of the business unit that encompasses the strategies and expected outcomes to
be pursued by the school, consistent with the school‘s mission. The strategic plan should include a description of the mission, strategies, and expected outcomes, including how the mission is encapsulated in
supporting statements.


Describe processes for creating and revising the strategic plan, including a description of how internal and external key stakeholders both inform the plan and are kept abreast of progress toward
meeting goals of the plan. • Include in the plan strategies for promoting a high-quality learner experience and curriculum currency and relevancy.



• Include in the plan a discussion of the faculty management model, including recruitment, retention, and development of qualified faculty.



• Ensure the strategic plan clearly identifies the types (e.g., basic, applied, or teaching and learning)
and priorities of intellectual contributions the school intends to produce consistent with its mission.
• Describe the focused nature of the mission for the school’s stakeholders, relative to learners, employers, and other key stakeholders.



• Describe how the strategic plan and mission of the school relate to and support the strategic plan
and mission of any larger organization of which it is a part.

1.2 Monitoring of the Strategic Plan
• Summarize and document annual progress toward meeting goals of the strategic plan. • Describe the
risks that could impede the school‘s ability to fulfill its mission and the plan to mitigate these risks. Describe how the plan is shared with key internal and external stakeholders, identifying these groups specifically and how suc h key stakeholder input has been incorporated into the plan.
1.3 Innovation
• Describe how the school’s strategic plan encourages and supports innovation across all school activities,
including faculty and staff hiring plans, curricular and co-curricular content and activities, interdisciplinary efforts, and technologies both employed within teaching and taught within the curriculum.
1.4 Societal Impact
• Include within the strategic plan how the school will allocate both human and financial capital to support the school‘s aspiration to make a positive contribution to society. • Describe how the mission positively impacts society, business education, the diversity of people and ideas, and the success of graduate.
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Definitions
• Physical resources include buildings, furniture and fixtures, technology labs, collaboration space, libraries (including virtual), and any other physical infrastructure directly used by the school.
• Virtual resources include technology infrastructure needed to support all instructional delivery modes
and for faculty to conduct research and other scholarship consistent with the school‘s mission.
• Financial resources include adequate funding from all sources derived to operate the school on a quality basis and achieve its strategic initiatives, goals, and expected outcomes.
Basis for Judgment 2.1 Physical Resources
• The school has learning spaces and environments that facilitate the achievement of its educational mission. The school maintains a plan for updating space as appropriate over time.
2.2 Virtual Resources
• The school provides infrastructure to support its instructional activities for all modalities. • Faculty
have access to sufficient current and emerging technologies for both teaching and research purposes consistent with their mission, strategies, and expected outcomes. Such access may be realized through partnerships with other schools or other third parties.
• Professional staff are provided adequate training and technology infrastructure for advising, career
placement, and other mission-specific activities.
2.3 Financial Resources
• The school’s strategic plan identifies realistic financial strategies to provide, sustain, and continuously
improve all aspects of quality business education consistent with the school‘s mission. • The school
should maintain a risk assessment specific to the school‘s financial situation and describe the contingency planning process to mitigate the identified risks.
• The school identifies realistic sources of financial resources for current and planned activities. The
school has carefully analyzed the costs and potential resources for initiatives associated with its mission
and action items.
• The school has a financial plan for management of faculty and professional staff resources, including
recruiting, retaining, and developing appropriately qualified faculty and professional staff. The financial
plan also addresses necessary resources to sustain high-quality outcomes for student support resources
accreditation cycle and include strategies for mitigating such challenges. As a complement to the strategic planning overall risk assessment described in Standard 1, provide a risk assessment specific to the
school‘s financial resources and describe the contingency planning process the school will use if a significant reduction in resources occurs.
• Describe the major resource commitments or development projects that have been undertaken and
completed since the last accreditation review.
• Complete Table 2-1 to describe the school’s major planned strategic initiatives consistent with its mission and the expected source of funds for those plans.
• Document the school’s financial management plan for recruiting, retaining, and developing appropriately qualified faculty and professional staff. Include documentation describing hiring practices, development, and evaluation systems for faculty that support diversity and inclusion considerations and ensure high-quality outcomes relative to mission and strategies.
• Document the financial plan to sustain high-quality outcomes for student support resources.
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Definitions
• A participating faculty member actively and deeply engages in the activities of the school in matters beyond direct teaching responsibilities. Normally, the school considers participating faculty
members to be ongoing members of the faculty, regardless of whether their appointments are fulltime or part-time, whether their positions with the school are considered their principal employment,
and whether the school has tenure policies.
• A supporting faculty member does not normally participate in the intellectual or operational life of
the school beyond the direct performance of teaching responsibilities.
• Research master’s degrees are degrees that focus heavily on research methods and independent
research projects as the primary program content.
• Faculty qualifications status refers to one of four categories designated to demonstrate current and
relevant intellectual capital or professional engagement in the area of teaching to support the
school‘s mission and related activities. Categories for specifying faculty qualifications are based on
both the initial academic preparation or professional experience, and sustained academic and professional engagement within the area of teaching as follows:
−Scholarly Academics (SA) are faculty who have normally attained a terminal degree in a field related to the area of teaching and who sustain currency and relevancy through scholarship and activities related to the field of teaching.
−Practice Academics (PA) are faculty who have normally attained a terminal degree in a field related to the area of teaching and who sustain currency and relevancy through professional engagement,
interaction, and activities related to the field of teaching.
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−Scholarly Practitioners (SP) are faculty who have normally attained a master‘s degree related to the field
of teaching; have professional experience substantial in duration and responsibility at the time of hire; and
who sustain currency and relevancy through scholarship related to their professional background and experience in their field of teaching. −Instructional Practitioners (IP) are faculty who have normally attained a
master‘s degree related to the field of teaching; have professional experience substantial in duration and responsibility at the time of hire; and who sustain currency and relevancy through continued professional experience and engagement related to their professional background and experience in their field of teaching.
−Additional Faculty (A) are faculty who do not meet the school‘s criteria for SA, PA, SP, or IP.
_ Professional staff include individuals who do not have faculty appointments but provide direct support for
ancillary activities. Examples of professional staff include, but are not limited to, career services, student
services, admissions, alumni engagement, corporate engagement, instructional support, and other key mission component.
Basis for Judgment
3.1 Faculty Sufficiency
• A school adopts and applies criteria for documenting faculty members as "participating" or "supporting"
that are consistent with its mission. Each school should adapt this guidance to its particular situation and
mission by developing and implementing criteria that indicate how the school is meeting the spirit and intent
of the standard.
The criteria should address the activities that are required to attain participating and supporting status and
the depth and breadth of activities expected within a typical AACSB accreditation review cycle to maintain
participating and supporting status. The criteria should be periodically reviewed and reflect a focus on continuous improvement.
Normally, participating faculty members will deliver at least 75 percent of the school‘s teaching globally
(i.e., across the entire accredited unit); participating faculty members will deliver at least 60 percent of the
teaching within each discipline, regardless of whether the school has a degree, major, concentration, etc., in
the discipline. Additionally, while participating faculty ratios are expected to be met by the discipline, they
are not intended to be applied to degree programs, locations, and modalities. Instead, a peer review team
would normally expect an appropriate blend of participating and supporting faculty to be deployed across
these areas.
•The criteria should address the activities that are required to attain participating and supporting status and
the depth and breadth of activities expected within a typical AACSB accreditation review cycle to maintain
participating and supporting status. The criteria should be periodically reviewed and reflect a focus on continuous improvement.
•Normally, participating faculty members will deliver at least 75 percent of the school’s teaching globally
(i.e., across the entire accredited unit); participating faculty members will deliver at least 60 percent of the
teaching within each discipline, regardless of whether the school has a degree, major, concentration, etc., in
the discipline. Additionally, while participating faculty ratios are expected to be met by the discipline, they
are not intended to be applied to degree programs, locations, and modalities. Instead, a peer review team
would normally expect an appropriate blend of participating and supporting faculty to be deployed across
these areas.
• Disciplines are defined by the school in the context of their mission. Normally, the disciplines should align
with the degree programs and/or majors offered by the school. However, not every degree program must
have an identified discipline.
Instructional models such as mass lectures supported by teaching assistants, faculty not in residence but who
may travel periodically to the school to deliver a particular program such as a DBA program, faculty shared
across institutions, visiting faculty, and online program managers who deliver digital instruction should be
clearly identified and documented as to how this method of instructional delivery leads to high-quality learning outcomes and high learner satisfaction.
Instructional models such as mass lectures supported by teaching assistants, faculty not in residence but who
may travel periodically to the school to deliver a particular program such as a DBA program, faculty shared
across institutions, visiting faculty, and online program managers who deliver digital instruction should be
clearly identified and documented as to how this method of instructional delivery leads to high-quality learning outcomes and high learner satisfaction.
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In cases where a substantial proportion of a business school‘s faculty resources hold primary faculty
appointments with other institutions, the school must provide documentation of how this faculty model
supports mission achievement, overall high quality, and continuous improvement, and how this model
is consistent with the spirit and intent of this standard. In particular, the school must show that the faculty model is consistent with achieving the research expectations of the school.



Disciplines are defined by the school in the context of their mission. Normally, the disciplines should
align with the degree programs and/or majors offered by the school. However, not every degree program must have an identified discipline.

3.2 Faculty Qualifications
• Faculty members can be Scholarly Academic (SA), Practice Academic (PA), Scholarly Practitioner (SP), or
Instructional Practitioner (IP). Faculty members should be assigned one of these designations based on the
school‘s criteria for initial qualifications and sustained engagement activities that support currency and relevancy in the teaching field. Faculty whose qualifications do not meet the criteria established by the school for
SA, PA, SP, or IP status will be classified as ―Additional‖ Faculty.


Figure 1: Model for Faculty Qualifications
Sustained engagement activities Academic (Research/Scholarly) Applied/Practice Initial academic
preparation and professional experience Terminal degree Scholarly Academics (SA) Practice Academics (PA) Master‘s degree; professional experience, substantial in duration and level of responsibility
Scholarly Practitioners (SP) Instructional Practitioners (IP)

Criteria for SA and PA Status −
For initial classification of SA or PA, a terminal degree related to the field of teaching is appropriate. Note
that a faculty member can be considered SA or PA for five years from the date of conferral of the terminal
degree. Doctoral students with teaching responsibilities who have attained all-but-dissertation (―ABD‖) status
will be considered SA for three years from the commencement of ABD status. A variety of terminal degrees
may be appropriate where the terminal degree is related to the field of teaching
Examples of commonly accepted terminal degrees in business include: • doctoral degrees in business or a
closely-related business discipline (PhD or DBA); • a graduate degree in law (LLM) and/or taxation (MST)
for those teaching taxation • a law degree (LLM, or JD) for those teaching courses or modules related to law
or aspects related to the legal environment of business (e.g., ethics, sustainability, etc.). Additional terminal
degrees may also be appropriate for SA status when the degree is closely related to the field of teaching and
the faculty member sustains currency through scholarly activities in that field consistent with this standard
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Criteria for IP and SP Status − For initial classification of IP or SP, a master’s degree in a discipline related to the field of teaching, along with significant and substantive professional experience is appropriate. In
limited cases, IP or SP status may be appropriate for individuals without master‘s degrees if the depth, duration, sophistication, and complexity of their professional experience at the time of hiring outweighs their lack
of master‘s degree qualifications. The school will be expected to make its case for IP or SP status in such cases. − Subsequent to initial classification, there must be ongoing, sustained, and substantive professional engagement activities (for IP) and scholarly activities (for SP) supporting qualification status.
School Criteria − Each school should develop appropriate criteria and policies for the classification of faculty, including those faculty who also hold significant administrative appointments (e.g. deans, associate deans,
department heads/chairs, or center directors) and according to initial preparation and sustained engagement
activities. Criteria for such administrators should consider the weight relative to the individual‘s administrative role. For example, the criteria may differentiate between a dean with significant administrative responsibilities vs. a department head with a smaller administrative workload. These criteria and policies should cover both initial classification and maintenance of qualified status subsequent to initial classification. Sustained
engagement activities, including research and scholarship, should be substantially connected with and in support of the primary teaching responsibilities of the faculty member. Criteria and policies should be consistent
with the mission of the school and comparable to peer schools.
Discipline and Global Ratio Minimums − Normally, a minimum of 40 percent of a school’s faculty resources are SA and 90 percent are SA+PA+SP+IP at the global level (i.e., across the entire accredited unit)
and in disciplines defined by the school in alignment with degrees or majors. Schools that emphasize research master‘s and doctoral degree programs are expected to have higher percentages of SA faculty, maintain a strong focus on SA faculty, and place high emphasis on faculty who undertake scholarly activities to
maintain SA status as consistent with their peer institutions and their mission.
− The ratio of SA faculty at the discipline level may be less than the 40 percent minimum if the school makes
appointments to drive new, innovative, or interdisciplinary initiatives. In these instances, the burden is on the
school to make its case as to how it maintains high quality outcomes. Peer review judgment and discretion is
called upon to determine when such exceptions are appropriate. − In disciplines where the school does not
offer any degree programs or majors, the 40 percent SA ratio is not expected as a norm since those faculty
would be supporting other degree programs.
− ―Additional‖ Faculty (A) should not exceed 10 percent of the school‘s overall faculty or within each discipline. − In all cases where the school does not align with the faculty sufficiency and qualification guidelines
at the discipline (in cases where degree programs or majors are offered) or global level, the school must make
its case through demonstration of high-quality, evidence-based programs, student learning outcomes, and evidence of student and/or employer satisfaction as appropriate. The peer review team will consider such departures on a case-by-case basis and employ professional judgment when these guidelines are not met.
Faculty Deployment
− Table 3-2 is intended to provide a snapshot of how qualified faculty are deployed across degree programs
for the entire accredited unit in the most recently completed regular academic year. Because Table 3-2 documents only a portion of the faculty member‘s contribution to the school‘s mission—the teaching component—schools are not required to meet the 40 percent SA and 90 percent ratios used to calculate faculty qualifications in Table 3-1, which includes all activities in which a faculty member engages (i.e., teaching, research, service, other) to contribute to the mission of the school. However, schools are expected to meet the
90 percent SA+PA+SP+IP ratio across degree programs for Table 3-2 in order to validate that the school deploys qualified faculty across degree levels.
− The deployment of the school‘s blend of SA, PA, SP, and IP faculty members must result from a strategic
choice by the school and be consistent with the school‘s mission and strategic initiatives, and be carried out
in a way that promotes high-quality learner success and achievement of learning competencies in all programs, locations, and modalities.
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− Table 3-2 is prepared at a macro-level across all degree programs, locations, and modalities; however,
peer review teams may request supplemental breakout of Table 3-2 by a particular location or modality,
where appropriate, as determined by the team. It is recognized that blended modalities are becoming increasingly common; therefore, modality in and of itself is often not a necessary breakout. Nevertheless, if
the peer review team deems it appropriate to view Table 3-2 by modality, it is within their discretion to request the table for a particular location or by modality
3.3 Professional Staff Sufficiency • Sufficient professional staff are maintained to support instructional,
technological and learner support needs on an ongoing basis, regardless of whether they are housed in the
business school or centralized within a larger, shared unit such as the university. • Processes for managing
and developing professional staff and services are well defined and effective.
3.4 Faculty and Professional Staff Development • Faculty expectations, evaluation, promotion, and reward processes are systematic, transparent, and support the school‘s mission. • A workload allocation model is appropriate for faculty to fulfill all responsibilities competently. • The school has effective processes
for providing orientation, guidance, mentoring, and inclusive developmental practices for faculty and professional staff. • Sufficient professional development with respect to current and emerging technologies is
provided to faculty and professional staff involved in delivery of instruction. • Teaching assistants, tutors, or
other staff who participate in alternative instructional models are appropriately prepared for classroom instruction and are managed and supervised to promote high-quality outcomes. • Professional staff have access to development opportunities to retain currency in the areas they support
Suggested Documentation
3.1 and 3.2 Faculty Sufficiency and Faculty Qualifications
• Provide the school’s criteria for participating and supporting faculty, as well as SA, PA, SP, and IP faculty. Describe how these criteria align with the school‘s mission. • Table 3-1 should be completed for the
most recent regular academic year prior to the visit year (often referred to as the ―self-study year‖), by discipline, to demonstrate alignment with Standard 3.
The Interpretive Guidance provides additional information on completing Table 3-1. • Table 3-2 should be
completed for the most recent regular academic year prior to the visit year. The school should also provide a
narrative that describes its strategy for deployment of an appropriate blend of both sufficient participating
faculty and qualified faculty across degree programs, locations, and modalities, and how that strategy assures high-quality outcomes.
• The school should include a discussion of any significant changes in faculty composition since the last
accreditation review, and strategies and plans for recruiting and deploying qualified faculty within the next
accreditation cycle. • The school must provide information on each faculty member for the peer review
team as evidence to support the classification of each faculty member. This information should be provided
electronically in the form of academic CVs or equivalent documents, organized in accordance with Table 31. • Provide a narrative describing instructional teaching models, such as lead teachers supported by teaching assistants, tutors, instructors, or other support staff. Describe the qualifications of those who support
these instructional models. Provide evidence that describes how such models maintain high-quality outcomes and learner satisfaction
3.3 Professional Staff Sufficiency
• Describe the professional staff structure with respect to advising, career placement, IT support, faculty instructional support, library support, and faculty research support. Identify which resources are centralized
and supported at the university level and which are maintained and supported within the school. • Describe
how the professional staff structure supports high-quality outcomes.
3.4 Faculty and Professional Staff Development
• Describe processes for determining performance expectations for faculty. • Describe processes for orientation, guidance, and mentoring of faculty and professional staff. • Describe evaluation, promotion, and reward processes, as well as ways that faculty are engaged in these processes. • Describe how faculty and professional staff are provided with professional development opportunities to remain current in their field of
instruction, and particularly with respect to the use of current and emerging technologies to deliver instruction
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Table 3-1
Faculty Sufficiency and Qualifications Summary for Most Recently Completed
Regular Academic Year, by Discipline
Faculty Portfolio by Discipline Faculty Sufficiency Related to
List by Individual Faculty Mem- Teaching (e.g., SCH, ECTS,
ber Within Discipline
contact hours)

International Accreditation Handbook 2021

Normal Professional Responsibilities Faculty Qualifications
With Respect to Percent of Time
Devoted to Mission

A SEAA Trust Publication

International Accreditation Handbook 2021

A SEAA Trust Publication

Learner Success
This section of the accreditation standards is designed to ensure the success of learners in the school‘s degree
programs and other learning experiences provided by the school. The standards in this section address these
critical areas of teaching and learning.
High-quality business schools have processes for ensuring that learners will acquire the competencies to
achieve successful outcomes in line with the mission of the school and develop a lifelong learning mindset to
ensure continued success. These processes include curriculum and program management informed by systematic assurance of learning.
Schools should have assessment processes in the portfolio of assurance of learning tools that will ensure the
currency and relevancy of the business curriculum.
Competency goals should be designed and assessed to maximize the potential for achieving expected outcomes.
Teaching should be linked to competency goals, and processes should be in place to ensure that faculty are
delivering a high-quality educational experience.
Curricula and extracurricular programs should be innovative and foster engagement among learners, between
learners and faculty, and with business process.

Definitions
• A curriculum is composed of program content, pedagogies (teaching methods, delivery modes), and
structures (how the content is organized and sequenced to create a systematic, integrated program of
teaching and learning), and identifies how the school facilitates achievement of program competency
goals. A curriculum is influenced by the mission, values, and culture of the school
• Curriculum content includes theories, ideas, concepts, skills, and knowledge that collectively make
up a degree program.
Competencies state the educational expectations for each degree program. They specify the intellectual and behavioral capabilities a program is intended to instill, as well as the knowledge, skills, and
abilities expected as an outcome of a particular program. In defining these competencies, faculty
members clarify how they intend for graduates to be competent and effective as a result of completing the program. Not all content areas need to be included as competency goals. Competency goals
should be aligned with the mission of the school.
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• Experiential learning includes a wide variety of activities such as internships, service learning, study
abroad, consulting projects, and other high-impact pedagogical practices.
• Curriculum management refers to the school‘s processes and organization for development, design,
and implementation of each degree program‘s structure, organization, content, assessment of outcomes,
pedagogy, etc. Curriculum management captures input from key business school stakeholders and is influenced by assurance of learning results, new developments in business practices and issues, and revision of mission and strategy that relate to new areas of instruction.
• An innovative curriculum may be exhibited by incorporating cutting-edge or creative content or technologies and varied pedagogies and/or delivery methods
Basis for Judgment
4.1 Curriculum Content
• Contents of degree program curricula result from effective curriculum management processes and include relevant competencies that prepare graduates for business careers and foster a lifelong learning
mindset.
• All business degree programs include an understanding of, and appreciation for, cultural norms across
various regions and countries and how such differences impact managerial decision-making.
• Curriculum should reflect current and innovative business theories and practices.
• Normally, business degree programs at the bachelor’s level include learning experiences that address
core competencies characteristic of a successful business graduate of an AACSB-accredited school, as
well as content from business disciplines, such as accounting, economics, finance, management, management information systems, marketing, and quantitative methods
Graduate degree programs will have higher-order learning experiences, such as synthesis and integration
of information.
• Specialized business master’s degree programs normally include an understanding of the specified discipline from multiple perspectives, an understanding of the specialization context, and preparation for
careers or further study.
• General business master’s degrees ordinarily include preparation for leading an organization, managing
in a diverse global context, thinking creatively, making sound decisions and exercising good judgment
under uncertainty, and integrating knowledge across fields.
• Doctoral degree programs normally include advanced research knowledge and skills, an understanding
of specialization context, and preparation for faculty responsibilities or positions outside academia. Doctoral degree programs include an appreciation for the production of research that contributes positively
to society. Doctoral degree programs intended to prepare learners for academic positions devote significant time in the program of study to successful classroom instruction and management.
• Current and emerging technology is appropriately infused throughout each degree program as appropriate for that degree and level of program (i.e., bachelor‘s, master‘s, doctoral). A learn-to-learn expectation is instilled in learners to facilitate agility in adaptation to emerging technologies in the future.
4.2 Curriculum Management
Curriculum management has sound governance, and faculty are engaged in the process in terms of ownership and use of results for implementing changes and improvement. • Curriculum management fosters
and promotes innovation.
4.3 Innovation,
Experiential Learning, Lifelong Learning, and Societal Impact • The school has an innovative approach
to curriculum, whether related to content, pedagogy, or delivery method, that demonstrates currency,
creativity, and forward-thinking. • The school provides a portfolio of experiential learning opportunities
that promote learner engagement between faculty and the community of business practitioners. • The
school promotes a lifelong learning mindset in learners, including creativity, intellectual curiosity, and
critical and analytical thinking. • The school has a portfolio of curricular elements within formal coursework that promote a positive societal impact.
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4.4 Engagement
• The level and quality of sustained learner-to-learner and learner-to-faculty interactions are consistent
with the degree program type and achievement of learning goals. • Learner-to-faculty interactions involve
all types of faculty members. For any teaching/learning model employed, learners have meaningful engagement with the faculty responsible for the course. Curricular and co-curricular activities embody engagement and interaction between faculty, students, and business practitioners.

Suggested Documentation
4.1 Curriculum Content • Describe learning experiences appropriate to the areas listed in section 4.1 of
the ―Basis for Judgment,‖ including how the areas are defined and how they fit into the curriculum. If a
curriculum does not include learning experiences normally expected for the degree program type, provide
rationale for this choice. • Consistent with the school‘s mission, describe how degree programs include
learning experiences that develop competencies related to the integration of relevant technology. • Provide
a narrative description of current and emerging technologies for which graduates would be able to demonstrate a reasonable level of competency employed at each degree level (undergraduate, MBA, specialized
master‘s, doctoral). Do not include ordinary and usual software programs such as word processing or
presentation software.
4.2 Curriculum Management Describe governance related to curriculum management, including structure and activities of related committees or task forces. • Describe how governance and processes, practices, or activities ensure curricular currency and foster innovation
4.3 Innovation, Experiential Learning, Lifelong Learning, and Societal Impact
• Describe innovations in curriculum, as they have occurred, with respect to content, pedagogy, or delivery. Explain how these innovations demonstrate currency, creativity, and forward-looking curricula.
• Document experiential learning activities that provide business learners with knowledge of, and hands-on
experience in, the local and global practice of business across program types and teaching and learning
models employed.
• Describe how the school encourages students to take responsibility for their learning and promotes characteristics of a lifelong learning mindset.
• Document curricular elements within formal coursework that foster and support students’ ability to have
a positive impact on society.
4.4 Engagement
• Summarize how learner-to-learner and learner-to-faculty interactions are supported, facilitated, encouraged, and documented.
Describe how students have succeeded and excelled through curricular and co-curricular engagement with
faculty and the business community
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Definitions
• Assurance of learning (AoL) refers to the systematic processes and assessment plans that collectively
demonstrate that learners achieve learning competencies for the programs in which they participate that are
within the scope of the school‘s accreditation. AoL also includes the processes of identifying competency
gaps and designing and implementing changes to the curriculum and learning experience so the learning
competencies are met.
AACSB accreditation is concerned with broad, program-level, focused competency goals for each degree
program, rather than detailed competency goals by course or topic.
• Competency-based education (CBE) refers to courses where students progress at their own pace, based on
their ability to demonstrate proficiency with a specific skill or competency. CBE includes credit for prior
learning.
• Direct measures refer to evidence from learner work such as examinations, quizzes, assignments, and internship or externship feedback that is based on direct observation of specific individual performance behaviors or outcomes.
• Indirect measures of learning refer to evidence attained from third-party input that is not based on direct
observation of individual performance behaviors or outcomes.
For example, an employer survey asking for an assessment of how a school‘s learners have performed on internships relative to learners from peer institutions is an indirect measure. However, a learner who completes
an internship for degree credit and is assessed by the company on individual performance, with such feedback provided to the school, is a direct measure. Examples of indirect assessments include exit surveys,
alumni surveys, advisory council ,feedback, employer input, career fair feedback, inspection of course documentation, external outcome measures, focus groups, and interviews. As with direct assessments, indirect assessment should be supportive of the competency goals of the particular degree program, including the successful achievement of those competency goals.
• Executive education refers to educational activities that typically do not lead to a degree but have educational objectives at a level consistent with higher education in business. Examples include corporate training or
professional development seminars. Where executive education programs are degree-granting, normal assurance of learning processes and other standards apply.
• Competencies throughout this standard is understood to broadly encompass knowledge, skills, and abilities.
• Micro learning credentials are certifications granted by assessment of mastery of a specialized competency.
Such credentials may sometimes be ―stackable,‖ or combined to collectively satisfy the requirements of a degree program. Minors, certificates, and badges are common microlearning credentials.
Basis for Judgment
5.1 Assurance of Learning Processes
• The school identifies learning competencies for each business degree program as well as appropriate direct
and indirect measures that are systematically assessed to demonstrate that learning competencies are achieved
across degree programs.
• Competencies derive from and are consonant with the school's mission, strategies, and expected outcomes
and are reported at the degree level, as opposed to the major level.
• Competencies and curriculum management processes reflect currency of knowledge and expectations of
stakeholders, including but not limited to organizations employing graduates, alumni, learners, the university
community, and policymakers. • Competencies are largely achieved. Where competencies are not achieved,
the school provides evidence of actions taken to remediate the deficiencies.
• Both direct and indirect measures are employed; normally a school would include both types of measures
across the entire portfolio of assessment of all its degree programs. The proportion of direct versus indirect
measures by degree program is determined by each school, consistent with its mission and strategic initiatives. It is acceptable for some programs to be assessed only through direct measures, while other programs
may be assessed through only indirect measures. The school should provide its rationale for determining
which programs are measured through direct measures and which programs are measured through indirect
measures.
• Results of regular direct and indirect assessment should lead to curricular and process improvements. • The
school employs a systematic AoL process that includes meaningful and broad faculty participation
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Programs launched since the last review should have a robust AoL plan in place, including a timeline for
gathering and analyzing data. Depending on how long the program has been offered, some data may or may
not have yet been gathered. A program that has been offered for five years would be expected to have gathered sufficient data to demonstrate a systematic and effective process for the program; however, a program
just launched one or two years before a normal peer review visit may not have yet gathered sufficient data to
demonstrate a systematic and effective process. The standards intend that, in the case of a newly launched
degree program, schools should be given sufficient time to establish a systematic assessment process that
adequately demonstrates student learning; in such a case, a robust assessment plan is of paramount importance.
5.2 Degree Equivalency
• Expectations for learner effort and outcomes for the same degree credentials are equivalent in terms of
depth and rigor, regardless of delivery mode or location.
• If competency-based education (CBE) credit is awarded by the school, normally the equivalent quality is
assured via direct assessment of learners. CBE credit should reflect a small percentage of the total academic
program.
5.3 Stackable Microlearning Credentials • Credentials such as certificates, minors, and badges that lead to
a degree program will be defined as ―in scope‖ and evaluated at the degree program level.
5.4 Non-Degree Executive Education Non-degree executive education should normally be reviewed for
overall quality, continuous improvement, and customer/client satisfaction if such programs generate greater
than five percent of a school‘s annual resources
Suggested Documentation
5.1 Assurance of Learning Processes
• For each degree program provide a portfolio of evidence across degree programs that includes direct and
indirect assessment of learning, showing learner progress in meeting competency goals for each business
degree program. The proportion of direct versus indirect measures within each degree program is determined
by each school, consistent with its mission and strategic initiatives. Examples of programs that lend themselves to indirect measurement only are programs that are newer, smaller, niche, specialized, and interdisciplinary programs, or programs very closely tied to professional fields. Indirect evidence should be relative to
the competencies stated for the degree program to which indirect evidence is applied. Schools in the initial
accreditation process should complete Table 5-1 for each degree program. The table is optional for schools
in the continuous improvement review process.
• Where assessment demonstrates that learners are not meeting learning competencies, describe efforts the
school has instituted to improve such learning outcomes.
• Provide evidence that faculty are sufficiently and meaningfully engaged in AoL processes
If the business school is subject to formalized regional or country regulations or quality assurance organizations focused on the evaluation of learner performance, and these processes are consistent with AACSB expectations and best practices15, relevant or redundant portions may be applied to demonstrate assurance of
learning. The burden of proof is on the school to document that these systems support effective continuous
improvement in learner performance and outcomes. Consult the mentor or peer review team chair for further
guidance.
5.2 Degree Equivalency
• Show that degree program structure and design expectations are appropriate to the level of degree programs and demonstrate that expectations across educational programs that result in the same degree credentials are equivalent, regardless of delivery mode, location, or time to completion.
• Be prepared to provide evidence of equivalent learning outcomes for identical degrees offered at different
locations or in different modalities. Examples may include, but are not limited to, assurance of learning outcomes, graduation rates, retention rates, placement rates, employer and alumni surveys, and student satisfaction statistics
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5.3 Stackable Micro learning Credentials


Provide a list of micro-learning credentials that may be stacked into a degree and describe how the
portfolio of micro learning credentials is aligned with the school‘s mission and strategy.



Explain how these credentials may lead to a degree and describe how quality is assured for these micro learning credentials.

5.4 Non-Degree Executive Education
• Describe the portfolio of executive education programs and how the portfolio is aligned with the school’s
mission and strategy.
• Provide a narrative discussing how the school ensures high-quality processes and outcomes in its executive education offerings in cases where a school‘s non-degree executive education revenue exceeds five
percent of the school‘s total annual resources.
• Describe processes for ensuring that client expectations are consistently met
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Basis for Judgment
6.1 Admissions, Progression, Degree Completion, and Career Development Support
• Policies and procedures related to degree program admission are clear, effective, and transparent and are
aligned with the school‘s mission, strategies, and expected outcomes.
• The school actively seeks to attract and retain diverse learners consistent with AACSB Guiding Principle 9.
• Normally, graduate business degree program admission criteria should include the expectation that applicants have or will earn a bachelor‘s degree prior to admission to the graduate program. The school should be
prepared to document how exceptions support quality.
• The school defines and broadly disseminates its policies for evaluating, awarding, and accepting transfer
credits or courses from other institutions. These policies should ensure that the academic work accepted from
other institutions is comparable to the academic work required for the school‘s own degree programs.
• Apart from collaborative provision programs, normally the majority of learning in business disciplines that
count toward degree fulfillment (as determined by credits, contact hours, or other metrics) is earned through
the institution awarding the degree. In this context, business disciplines do not include general education
courses but do include courses in the major, required business courses, and business electives.
• The school prepares and supports learners to ensure academic progression toward degree completion, including clear and effective academic performance standards and processes, consistent with degree program
competency goals
• High-quality advising services are available to students on a consistent and timely basis.
• Strategies are employed to identify and provide intervention and support for learners who are not progressing adequately, including underrepresented or otherwise at-risk populations. Learner support services, including academic assistance and advising, career advising and placement, alumni relations, public relations,
fundraising, and admissions, as well as other mission-related activities, are appropriate and available with a
high degree of service-mindedness for appropriate consumers of these services.
• The school provides effective career development support for learners and graduates that is consistent with
degree program expectations and the school‘s mission, strategies, and expected outcomes.
6.2 Academic Program Quality and Post-Graduation Success
• The school has post-graduation employment data, graduate school attendance data, or other measures, as
available to the school, that indicate post-graduate success.
• In addition to public disclosure information required by national or regional accreditors, schools provide
readily accessible, reliable, and easily understandable information to the public on the performance of their
business students, including learner achievement information and overall program quality, as determined by
the school.
6.1 Admissions, Progression, Degree Completion, and Career Development Support
• Describe admissions policies and processes and demonstrate that they are consistent with program expectations, aligned with the school‘s mission, and transparent to all participants.
• Describe the strategies in place to attract and retain diverse learners consistent with Guiding Principle 9.
• If an exception to the school’s admission and/or progression policies is made, provide justification and the
basis for doing so.
• Describe the school’s policies governing the acceptance of transfer credit and how quality is assured for
transfer credit.
• Describe academic advising services available to learners.
•Describe how appropriate interventions are undertaken when learners are failing to thrive or progress toward successful and timely degree completion, including learners from underrepresented or otherwise at-risk
populations.
•Describe any information technologies used to support admissions, academic progression, and career development.
• Describe processes in place to support career development activities such as career counseling, career days,
workshops, career fairs, etc
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6.2 Post-Graduation Success
• Document post-graduate learner success. Success may be defined in a variety of outcomes besides traditional employment in a business field. Examples of such information include, but are not limited to, graduation rates, job placement outcomes, certification or licensure exam results, employment advancement, internships, entrepreneurial activity, and activity with positive societal impact, as well as case examples of successful graduates.
• Schools provide relevant and timely public disclosure data documenting overall academic program quality.
This information should be available on the accredited unit‘s website, where it is clearly displayed and distinguishable from university amalgamated data. Disclosures are not prescriptive but are informed by the
school‘s mission, strategies, and expected outcomes, and may include post-graduate learner success outcomes, admission data, retention and time-to-degree data, diversity and inclusion advances, particular program emphases, student learning outcomes, rankings data, experiential learning opportunities, meaningful
societal impact, or other mission-specific outcomes

Basis for Judgment
7.1 Teaching Effectiveness
• The school has a systematic process for evaluating teaching effectiveness as an integral component of the
faculty and professional staff performance review process. This process should include a multi-measure
evaluation of teaching as well as expectations for continuous improvement. The school‘s methods and
practices related to teaching effectiveness should be clearly linked to the school‘s mission, strategies, and
expected outcomes
7.2 Support for Teaching Effectiveness
• The school provides development activities focused on teaching enhancement and incentives to continuously improve teaching effectiveness to all faculty who have teaching responsibilities across all delivery
modes.
7.3 Faculty Preparedness
• Faculty are adequately prepared to teach various modalities and pedagogies of degree programs. • Faculty demonstrate a lifelong learning mindset with respect to their domain expertise. This means faculty take
responsibility for continuing their professional development to maintain currency and relevancy in their
field of expertise and embrace the idea that we never stop learning.
• Faculty are adequately prepared to teach diverse perspectives in an inclusive environment.
7.4 Teaching Impact
• Teaching effectiveness results in impact through demonstrated learner success and satisfaction. Impact of
teaching is also demonstrated through faculty credentials, awards, and certifications, as well as through
dissemination of expertise via avenues that may include seminars, the scholarship of teaching and learning,
and peer mentoring.
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Suggested Documentation
7.1 Teaching Effectiveness
• Describe how the school evaluates teaching performance across its various program instructional models. • Discuss how the
school ensures that the faculty engaged in different teaching and learning models have the competencies required for achieving
high quality.
7.2 Support for Teaching Effectiveness
• Describe continuous improvement and development initiatives for faculty who focus on teaching enhancement and learning
for a diverse learner population.
• Document faculty participation in teaching enhancement initiatives over the past five years.
• Describe incentives for faculty to continuously improve teaching effectiveness. These may include performance evaluation
processes, awards, pedagogy grants, support to attend teaching conferences, or other recognitions and support.
• Describe the school’s process for remediating ineffective teaching when the school deems it necessary.
• Describe faculty development activities designed to ensure that faculty are current and using high-quality pedagogy
7.3 Faculty Preparedness
• Describe how the school supports faculty preparedness to deliver instruction across various degree program modalities and
pedagogies. • Describe how faculty are prepared to teach in an inclusive environment, including workshops or trainings that the
faculty or school may have participated in.
• Describe how faculty demonstrate a lifelong learning mindset and how the school supports this lifelong learning goal.

7.4 Teaching Impact
• Summarize awards or other recognitions that faculty have received for outstanding teaching and professional support of
learning.
• Document innovative and/or effective teaching practices that have had significant, positive impact on learning. • Provide exemplars of learner success either with respect to the school’s current learners or alumni.
• Document examples of teaching impact, such as results of learner and/or employer satisfaction surveys, teaching awards
(internal and external), teaching credentials or certifications, scholarship of teaching and learning, mentoring, and participation
in teaching seminars or presentations at teaching conferences.

Thought Leadership, Engagement, and Societal Impact
The defining feature of quality business schools is that they are making a significant difference through educational activities,
thought leadership, and engagement with external stakeholders. Quality schools create and disseminate intellectual contributions that have an impact on the theory, practice, and/or teaching of business, and have a positive impact on society. Often these contributions are the result of engagement with broader society in a manner that facilitates co-creation of knowledge and
ensures the relevance, usefulness, and impact of the school’s intellectual contributions
Achieving this impact requires a school to have a clear focus and direction for its thought leadership that aligns with its mission.
Further, high-quality schools have a positive societal impact by addressing broader social, economic, business, and/or physical
environment issues, which could be at a local, regional, national, or international scale. This impact results from internal and
external initiatives and aligns with the concept of business schools being a force for good in society. Within this context, interdisciplinary work becomes an important means to achieving goals that have great impact on society.
Thus, interdisciplinary work is encouraged and applauded. This section contains two standards. The first standard focuses on
the production, dissemination, and impact of a school’s thought leadership as it relates to scholarship, while the second assesses a school’s engagement with and impact on society
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Definitions
Society in this context refers to external stakeholders of relevance to the business school given its mission.
Examples include nonprofit and private-sector organizations; business, government, and community groups;
and the broader social, economic, business, and physical environments. These external stakeholders and
broader environments may be at a local, regional, national, or international scale.
• Thought leadership is evidenced when a business school is recognized as a highly respected authority in an
area or areas of expertise, and is thus sought after by relevant stakeholders. Aligned with the school‘s mission, these stakeholders should include students, business, academics, government, nonprofits, nongovernmental organizations, and/or broader society.
• Predatory journals and publishers are defined as “entities that prioritize self-interest at the expense of scholarship and/or are characterized by false or misleading information; deviation from best editorial and publication practices; a lack of transparency; and/or the use of aggressive and indiscriminate solicitation practices.‖
• Intellectual contributions are original works intended to advance the theory, practice, and/or teaching of
business. Further, intellectual contributions may have the potential to address issues of importance to broader
society. The contributions are scholarly in the sense that they are based on generally accepted academic research principles and are disseminated to appropriate audiences.
The school’s portfolio of Intellectual contributions may fall into any of the following categories:
− Basic or Discovery Scholarship is directed toward increasing the knowledge base and the development of
theory.
− Applied or Integrative/Application Scholarship draws from basic research and uses accumulated theories,
knowledge, methods, and techniques to solve realworld problems and/or issues associated with practice.
− Teaching and Learning Scholarship explores the theory and methods of teaching and advances new understandings, insights, content, and methods that impact learning behavior. In addition to the categorization of
intellectual contributions within the portfolio as basic, applied, or teaching/learning related, schools further
characterize their intellectual contributions according to the level of peer or expert review that has occurred
for the intellectual contributions appearing in their portfolio. For our purposes, peer-reviewed intellectual
contributions are those that are subject to the scrutiny and evaluation of others who have recognized subject
matter expertise in the same field, normally with a similar competence to those who are producing the outputs.
This component in separated into three parts:
− Peer-reviewed journal articles are scholarly publications that were submitted for critique and evaluation by
one or more academics who have expertise in the discipline and/or methodology of the subject matter. Publications in law reviews may be included in this category.
− Other peer- or editorial-reviewed intellectual contributions include forms of quality assurance by either
peers or subject matter experts recognized as having particular practical or academic expertise in that field.
Examples include papers submitted for an academic conference that undergo peer review to be selected for
conference presentation or for publication in conference proceedings. Articles published in practitioner or industry publications can be included in this category if they are sufficiently reviewed by subject matter experts. Other intellectual contributions that are not journal articles but are papers sufficiently influential with
public policy, government, or industry can be included in this category if they are sufficiently reviewed by
subject matter experts. Simply writing a paper as an output of consulting or other work does not render it appropriate for this category. The review and validation by subject matter experts is the determining factor as to
whether such an intellectual contribution belongs in this category or in the third category of other intellectual
contributions.
− All other intellectual contributions include outputs that are not validated by peers or those recognized as
subject matter experts. These contributions include a wide variety of outputs such as presentations at academic or professional meetings, research workshops led, invited talks, etc
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Basis for Judgment
8.1 The Production of High Quality, Impactful Intellectual Contributions
• The school has in place processes, systems, and resources to support the production of quality intellectual
contributions and assess their impact.
• The school‘s intellectual contributions have an impact on theory, practice, and/or teaching of business.
• The school has a five-year portfolio of its intellectual contributions. The distribution of intellectual contributions across categories in the portfolio is aligned with the school‘s mission, strategy, and thought leadership. As such, the types of intellectual contributions will vary across schools just as their missions vary.
• One important type of intellectual contribution is the publication of high-quality peer-reviewed journal articles. The production of peer review journal articles is a key way in which faculty maintain currency and expertise in their field. Thus, all schools are expected to have some high quality peer-reviewed journal articles
in their portfolio of intellectual contributions. The type of peer review journal articles should be aligned with
their school‘s mission. Schools with primarily teaching missions may produce more high-quality applied and
pedagogical research, while schools offering research master‘s and doctoral degrees are expected to produce
a greater percentage of high-quality basic research.
• A significant cross section of faculty in the school and each discipline is engaged in the production of intellectual contributions, relying heavily on participating faculty.
• The school assesses and evaluates the quality of its intellectual contributions and has clarity on its future
direction.
• The school has policies that guard against publishing in predatory journals
8.2 Collaboration with Stakeholders
• Systems, processes, and resources are in place to support engagement with relevant external stakeholders
by the school, units within the school, faculty, and students. These engagements produce credible
knowledge, contribute to new venture creation, and/or create commercialization opportunities that ultimately
are useful for external communities, apply to the practice of business, and address real issues in society.
• The school identifies its area(s) of thought leadership, outlines its goals for these contributions, and describes its achievements over the last five years as well as plans for the next five years. Examples of areas
that could evolve into thought leadership include organizing and holding regional, national, or international
academic and/or practitioner conferences; holding meetings for academic or professional organizations; publishing working-paper series; publishing academic journals; establishing a case study clearinghouse; or forming research relationships with private-sector, nonprofit, or government organizations
8.3 The Societal Impact of Intellectual Contributions
• The portfolio of intellectual contributions contains exemplars of research and publications that have a positive societal impact that is consistent with the school‘s mission and strategic plan. This may include interdisciplinary research undertaken by business school researchers with academics from non-business disciplines
Suggested Documentation
8.1 The Production of High Quality, Impactful Intellectual Contributions
• Using Table 8-1, provide a five-year portfolio of evidence that summarizes the intellectual contributions of
the school aggregated in a way that reflects the disciplines of the school. Schools can provide supplemental
information at their discretion to present a more robust view of their intellectual contributions.
• In Table 8-1 (A), provide the total number of intellectual contributions produced by faculty who are employed by the school in the year of record. These intellectual contributions are identified by portfolio, type,
and percentage of faculty producing them. The table should be organized using the same disciplines as reflected in Table 3-1 • In Table 8-1 (B), outline how the intellectual contributions are aligned with the
school‘s mission, strategies, and expected outcomes.
• In Table 8-1 (C), identify how the school measures the quality of its intellectual contributions and apply
these measures to analyze the five-year portfolio. Include an evaluation against current and future desired
states and any changes that will be implemented as a result.
• In Table 8-1 (D)(i), using qualitative and/or quantitative metrics, provide an analysis of the impact made by
the school‘s portfolio of intellectual contributions
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Clearly outline how the school supports and encourages faculty to produce intellectual contributions.
Include an outline of financial support, incentives and rewards, performance expectations, development opportunities, and other initiatives that ensure faculty are developed and/or supported to develop
quality intellectual contributions.
• Describe the school‘s processes to identify high-quality research and scholarship, including a description of how the school guards against promoting publications in predatory journals.

8.2 Collaboration with Stakeholders
• Outline the processes, systems, and resources in place to facilitate engagement between the school, units
within the school, faculty, students, and relevant external stakeholders. Describe how these engagements
encourage the creation and/or co-creation and communication of relevant and timely knowledge.
• Identify the thought leadership aspiration for the school and evaluate progress toward this goal as well as
plans in place for the next five years
8.3 The Societal Impact of Intellectual Contributions • In Table 8-1 (D)(ii) describe exemplars of scholarship that have had a positive societal impact as a component of thought leadership.

International Accreditation Handbook 2021

A SEAA Trust Publication

Definitions
• Societal impact refers to how a school makes a positive impact on the betterment of society, as identified
in the school‘s mission and strategic plan. Societal impact can be at a local, regional, national, or international level.
Basis for Judgment
9.1 Positive Societal Impact
• The school has a range of engagements with external stakeholders through its core activities that align
with and support its mission, strategies, and expected outcomes as well as its aspiration to have a positive
impact on society.
• Activities and initiatives, both internal and external, are in place that contribute to the school meeting the
societal impact aspiration it outlined in Standard 1.
• Progress toward meeting the school’s aspiration for societal impact over the previous five years is apparent, and there are plans for advancing these efforts over the next five years.
• Over time it is expected that more of the school’s activities will have a societal impact and that it will be
generated by an increasing proportion of the school‘s faculty, students, and organizational units.
• The school evaluates its societal impact consistent with its mission, including identification of its aspiration in this area and significant exemplars of success.
Suggested Documentation 9.1 Positive Societal Impact
• Outline the major relationships with external stakeholders that the school, units within the school, faculty,
and students have in place; the rationale for the relationships; and the intended outcomes. • Explain how
engagement with business and broader society aligns with and supports the school‘s mission, strategies, and
expected outcomes as well as its aspiration to have a positive societal impact. • Describe the school‘s aspiration for societal impact and explicitly outline how it measures, or intends to measure, progress in this area.
• Include an evaluation of the school’s societal impact over the most recent accreditation cycle, including
identification of its aspiration in this area, exemplars of societal impact arising from engagement with nonacademic external stakeholders by students, faculty, teams, or centers that are supporting external communities, enhancing the practice of business, and/or addressing real-world problems and improving society.
Include an assessment of how effective the school has been, and plans for activities over the next accreditation cycle.
• Table 9-1 can be used at the school‘s discretion to categorize its societal impact and related outcomes,
including those pertaining to Standards 1, 4, 8, and 9. If this optional table is used, the table contents should
reflect the outcomes/impact of the activites and initiatives as opposed to a simple description of the activites
and initiatives. The outcomes/impact of these activities are paramount. The overlay of the U.N. Sustainable
Development Goals, as shown in the table, can be used or omitted at the school‘s discretion. The school
may choose to use another framework for organizing this table (e.g., environmental, social, and governance
framework).
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Membership Requirements & Fees
The applying collegiate institution is authorized to grant baccalaureate and/or graduate degree programs in
business administration, management, or accounting by an appropriate governing body in its home country of operation. An ―appropriate governing body‖ is defined as a governmental entity (or one authorized
by a governmental entity) with authority to approve degrees offered by higher educational organizations
(e.g. Ministry of Education); OR The organization demonstrates approval of academic programs through
recognition by one or more appropriate governmental, non-governmental, or professional organizations
within the home country of operation.
The applying collegiate institution offers at least one baccalaureate and/or graduate degree programs in
business administration, management, or accounting independently through their institution, and not in
partnership with another institution (s).
Accreditation Fees


Eligibility Application Fee 2,000 USD
(One-time fee due following submission of the eligibility application.)



Initial Accreditation Committee Process Acceptance Fee
6,500 USD
(One-time fee due upon the IAC's acceptance of the eligibility application)



Initial Accreditation Fee (Business and Accounting)
5,950 USD
(Annual fee due while in the initial accreditation process. The fee is first assessed following acceptance of the eligibility application)



Initial Business or Initial Accounting Accreditation Visit Application Fee
15,000 USD
(One-time fee due following submission of the initial accreditation application)



Deferral Visit Fee

5,500 USD (One-time fee due if school is placed on a deferral review.)

Fees for Accredited Institutions
Annual Accreditation Fee (Business)
stitutions.

5,950 USD —Annual fee assessed to all business-accredited in-

Annual Accreditation Fee (Accounting) 3,650 USD—Annual fee assessed to all accounting-accredited
schools in addition to the business fee.
Continuing Review Fee (CIR2, FR1, FR2)
a continuing review.
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EFMD
Founded in 1972, European Federation for Management Development EFMD is a global, non-profit, membership-driven organisation dedicated to management development. It is recognised globally as an accreditation body for business schools, business school programmes, and corporate universities.
With a network of 30,000 management professionals from academia, business, public service, and consultancies, EFMD plays a central role in shaping the global approach to management education and provides a
unique forum for information, research, networking, and debate on innovation and best practice.
EFMD is a network for schools and companies that aim to develop socially responsible leaders and managers looking for opportunities to connect. Alongside our emphasis on educational standards for management
education, we firmly believe in bringing companies and academic institutions together and work towards
facilitating and strengthening exchanges between the two.
EFMD NETWORK

International Accreditation Handbook 2021

A SEAA Trust Publication

EFMD SERVICES
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Leading institutional accreditation system
EQUIS accreditation is the most comprehensive institutional accreditation system for business and management schools. It is acknowledged worldwide by potential students, faculty, employers, corporate clients and
the media, often being a pre-requisite for entry to rankings.
Quality benchmark in ten areas
EQUIS accreditation ensures a rigorous quality control, benchmarking your school against international
standards in terms of governance, programmes, students, faculty, research, internationalisation, ethics, responsibility and sustainability, as well as engagement with the world of practice.
Broad assessment scope
EQUIS covers all the activities of your school, including degree and non-degree programmes, knowledge
generation and contribution to the community.
Continuous improvement process
EQUIS helps you strive for excellence in an on-going improvement process following each accreditation or
re-accreditation visit.
Respect for diversity
EQUIS considers the great diversity of national cultures and educational systems around the world. It recognises that it is essential to understand the particularities of the local context in every assessment process.
EQUIS BENEFITS
GLOBAL RECOGNITION
EQUIS provides you with a seal of excellence for the whole business school as well as a significant differentiation point in the increasingly competitive business education landscape.
INTERNATIONAL BENCHMARKING
You can take advantage of international comparison and benchmarking through the process of evaluation
by an international peer review team, including a senior corporate practitioner.
STRATEGIC ADVICE
EQUIS offers you strategic guidance for quality improvement and future development of your institution
and all its activities, to keep you up to date in a rapidly changing global landscape.
LEARNING COMMUNITY
Being accredited makes you part of a vibrant community of mutual learning and sharing good practice with
business schools coming from different higher-education systems.
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The EQUIS process is based upon a conceptual framework of quality criteria which are reviewed continuously by an international committee of EFMD members.
The EQUIS evaluation considers each component of the framework and the inter-relationships between
them. Standards have been developed for each component (see below).
EFMD
Leading programme accreditation system
EFMD programme accreditation is the most thorough programme accreditation system for business and/or
management degrees and courses, including face-to-face, blended and online provisions. It constitutes a
benchmark for what is considered an internationally recognised and peer-reviewed programme.
Branded accreditation portfolio
EFMD programme accreditation covers the full range of academic programmes offered by your institution,
from Bachelor's level to Doctoral studies. EFMD Accredited offers your school a distinctive label,
e.g. EFMD Accredited - MBA and EFMD Accredited - BA to endorse the quality and showcase the value of
your programme. The EFMD Accredited - PhD label is exclusive to EQUIS accredited schools.
Synergies with the EQUIS accreditation
EFMD programme accreditation is a complementary evaluation tool available to the EQUIS accredited
schools, which aim at further differentiating some of their programmes. It focuses on the strategic relevance
and development of the programme.
Transition from the EPAS accreditation
All the currently EPAS accredited programmes will be integrated into this enhanced programme accreditation system in the second half of 2020, giving their programmes better brand visibility and positioning on the
market.
Rigorous assessment scheme
EFMD programme accreditation covers all facets of programme provision: from its institutional, national
and international environment, through its design, delivery, outcomes and impacts, to its quality
processes. EFMD Accredited emphasises academic rigour, practical relevance, internationalisation,
and ethics and sustainability.
Continuous improvement process
EFMD programme accreditation helps you strive
for excellence in an on-going improvement process
following each accreditation or re-accreditation
visit.assurance
EFMD ACCREDITED FRAMEWORK
The EFMD programme accreditation process is
based upon a conceptual framework of quality criteria which are reviewed continuously by an international committee of EFMD members.
The EFMD programme accreditation framework is
an input-output model moving from programme
design to programme delivery to programme outcomes. The framework also considers the wider
institutional and environmental contexts, together
with the institutional and programme quality assurance processes.
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1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.

AIMS School of Business (AIMS Institutes) Bangalore
ABBS School of Management, Bangalore
Athena school of Management
Birla Institute of Management Technology (BIMTECH), Greater Noida
BML Munjal University, School of Management, Gurugram
Chitkara University, Chitkara Business School, Chandigarh
Goa Institute of Management (GIM), Goa
Jagdish Sheth School of Management Bangalore
IILM Institute for Higher Education, New Delhi
Indian Institute of Foreign Trade (IIFT), New Delhi
Indian Institute of Management, Ahmedabad (IIMA)
Indian Institute of Management, Bangalore (IIMB)
Indian Institute of Management, Calcutta (IIMC)
Indian Institute of Management, Indore (IIMI)
Indian Institute of Management, Lucknow (IIML)
Indian Institute of Management, Raipur
Indian Institute of Management, Kozhikode
Indian Institute of Management Kashipur
Indian Institute of Management Ranchi
Indian Institute of Plantation Management, Bangalore (IIPMB)
Indian School of Business, Hyderabad
Indian Institute of Cost and Management Studies, Pune
Institute of Management Technology - IMT, Hyderabad
Institute of Management Technology - IMT, Ghaziabad
Institute of Public Enterprise, Hyderabad
IMI, Bhubaneshwar
Loyola Institute of Business Administration - LIBA, Chennai
Management Development Institute, Gurugram
N. L. Dalmia Institute of Management Studies and Research, Mumbai
Nirma University, Institute of Management, Ahmedabad
O. P. Jindal Global University, Jindal Global Business School, Sonipat
Prin.L.N. Welingkar Institute of Management Development & Research, Mumbai
Rajagiri Business School, Cochin
S.P. Jain Institute of Management & Research, Mumbai
SDMIMD, Mysore
SVKM's NMIMS University, School of Business Management, Mumbai
Symbiosis Institute of Business Management, Pune
L M Thapar School of Management, Mohali
UPES, School of Business, Dehradun
Xavier Institute of Management & Entrepreneurship (XIME)
Xavier University Bhubaneswar (XUB), Faculty of Management
42. XLRI , Xavier School of Management, Jamshedpur
43. Woxsen University School of Management, Hyderabad
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EQUIS FRAMEWORK

EQUIS PROCESS
1.

ENQUIRY: Non-binding preliminary advice is offered to the management of your
school about the likelihood of being declared eligible for EQUIS. A draft datasheet is a
preferred way of providing structured information about your school.

2.

FORMAL APPLICATION: A school that wishes to enter the EQUIS accreditation
process sends an application form to the EQUIS office and completes a datasheet.

3.

BRIEFING VISIT : A briefing visit will be organised by the EQUIS office as soon as
possible and usually not later than three months after receipt of the formal application
for entry into the EQUIS process. This stage is designed to make sure that schools enter
the EQUIS scheme with a full understanding of both the criteria and the process

4.

PRE-ELIGIBILITY WITH OPTIONAL ADVISORY SERVICE : After sharing the
briefing visit report with the school, the EQUIS office, upon request of the school, assigns an advisor who supports the school during the stage leading up to the formal application for eligibility.

5.

APPLICATION FOR EQUIS ELIGIBILITY : The school applies for eligibility by
submitting a letter or formal email to the EQUIS office indicating its plan for submission to the EQUIS Committee and a final, updated datasheet, at the latest one month in
advance of the target committee meeting.
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6. THE ELIGIBILITY DECISION : The EQUIS Committee will declare a school eligible if it is satisfied
that the school meets the eligibility criteria.
7. THE SELF-ASSESSMENT REPORT: The report should cover the ten chapters of the EQUIS
Standards and Criteria document in accordance with the guidance for self-assessment in Section 5 of
the process manual. In this phase, pre-review advisory is a mandatory component of the process.
8. PEER REVIEW VISIT : A team of peer reviewers will visit the school to assess its standing as regards
the EQUIS standards and to draw up recommendations for future progress. The peer review report sets out
the team‘s final assessment of the school against the EQUIS quality criteria together with its recommendation to the EQUIS Accreditation Board regarding accreditation.
9. ACCREDITATION : With the formal agreement of the school, the peer review report is submitted to
the Accreditation Board for the final decision on accreditation. The outcome will be 5-year accreditation, 3year accreditation or non-accreditation.
10. CONTINUOUS IMPROVEMENT FOLLOWING ACCREDITATION : All schools within the EQUIS system will be required to actively pursue a development plan, negotiated with the EQUIS office in the
case of a 5-year accreditation or determined by the Accreditation Board in the case of a 3-year accreditation.
11 RE-ACCREDITATION: A school that wishes to maintain its accreditation must enter a process of reaccreditation before expiry of the three- or five-year period.

2021 EQUIS Online Reviews
Since the start of the pandemic, EFMD Quality Services have revised all their processes with the dual aim
of both maintaining the same quality and rigour while also attending to the specific situations of different
schools and the safety of those involved in the accreditation processes.
After the schedules and time frames were carefully redesigned, the new frameworks were then tested during
spring 2020 and now, following some final refinements, the processes have been confirmed as robust
enough to assure the appropriate quality levels when assessing institutions and programmes.
At present, accreditation processes - EQUIS or EFMD Accredited programmes - are continuing uninterrupted using the specified online schedules.
The schedules for the online reviews are available on EFMD website in this link here.
It is worth noting several features of the online accreditation process. Firstly, the process now extends over
more days while the amount of daily interaction with each school is reduced; this is in order to ensure a balance between the necessary and useful online interaction with the focus which this demands.
The chairs of the Peer Review Teams are supported in the process by Key Account Managers who interact
with each school, facilitating the technical aspects in advance of the review as well as clarifying any queries
arising from the new process, whether from the Peer Review Team or the school.
Directors and Senior Advisors are also available for further clarification of the process.
Throughout the process, particular attention is paid to the preparation of the base room so that the Peer Review Team has access to materials before the visit. This enables the Team to prepare the themes and questions in advance of the visit and thus make the most out of the interaction with the school through more focused discussions.
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It is recommended that schools limit the number of people participating in each session in order to facilitate
productive dialogue. Other special features of the online visit are the virtual tour of the facilities which the
school can provide in a variety of ways.
In sum, while the logic and structure of the schedule of the peer review visit remains the same, the specifics
of the virtual interaction have been adjusted to maximise the quality of the process.
Experience has shown that the format and guidelines are providing excellent outcomes both for schools and
Reviewers. The Committees and Boards have thus received the high-quality reports as expected enabling
them to base their discussions on these thorough assessments.
The current conditions, safety regulations, travel restrictions and general concern for the team members participating make it highly likely that we will maintain online accreditations at least for the first half of 2021.
Nevertheless, this decision can be revised if the conditions are better than expected.
Documents and guidelines are available via the following pagelink
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The Eligibility Criteria
1.

Institutional Scope

The School must demonstrate that its activities fall within the scope of institutions covered by the scheme.
It must produce evidence that it:
a. is an EFMD member in good standing; it needs to maintain this status while going through the accreditation process as well as during the entire period of accreditation.
b. is or is part of a degree awarding institution; institutions with the sole focus on non-degree education
cannot be declared eligible, even if they are attached to a higher education institution.
c. has a mission which is appropriate for a higher education institution.
d. has a primary (and main) focus on management or business administration; all activities with this focus
are considered core activities. To a limited extent, a School can engage in non-core activities, which need
to complement and support its core activities; other non-core activities are not subject to EQUIS accreditation.
e. has reasonable autonomy in formulating and implementing its strategy, in the management of its academic staff and budget and in the design and delivery of its programmes.
f. has clear boundaries which make it possible to distinguish it from other units within the wider institutional structure; boundaries refer to management and academic control as well as external recognition by
stakeholders and the market at large.
g. has academic staff covering the principal management disciplines.
h. has been in operation for at least 10 years, which can involve the transition from a previous to the current structure.
i. can demonstrate sufficient institutional stability in cases where major structural changes have occurred.
2. Excellent National Standing :
The School is recognised as an institution having excellent standing in its home market. The School
should produce evidence that it enjoys significant recognition for excellence in at least two clearly defined
areas of activity.
3. International Reputation The School is recognised outside its own country.
4. Breadth of Activities
The School has reasonable breadth in its programme portfolio as demonstrated by presence in at least two
of the principal segments (Bachelor, Master, MBA, PhD, Executive Education). The School must also
demonstrate substantial engagement in knowledge generation and dissemination
5. Core Faculty
The School has a core faculty of at least 25 FTE qualified academics. In all cases, the School must demonstrate that the size of its core faculty is sufficient to support its portfolio of activities and the number of
students enrolled in its programmes, and the faculty must constitute a viable academic community.
6. EQUIS Standards and Criteria
The School has a reasonable prospect of satisfying the EQUIS criteria within two years of being declared
eligible. The perceived ability to meet the EQUIS Standards & Criteria is the key factor for the Committee
in making the decision for eligibility. In this process, the onus is upon the School to present a convincing
case that it does demonstrably satisfy the above Eligibility Criteria.
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SUPPORTING DOCUMENTATION FOR THE ACCREDITATION PROCESS

EQUIS Application Form
EQUIS Application Datasheet
EQUIS Fee Schedule
EQUIS Eligibility Criteria
EQUIS Online Peer Review Schedule - initial review
EQUIS Online Peer Review Schedule - re-accreditation review

Other Documents
Guidelines and Position Papers of the EFMD Accreditation Systems

Previous documents (These are provided purely for comparative purposes)
EQUIS Standards & Criteria 2020
EQUIS Process Manual 2020
EQUIS Process Manual Annexes 2020

Supporting Documentation for the Accreditation Process
EQUIS Application Form
EQUIS Application Datasheet
EQUIS Fee Schedule (check this out in the next page)
EQUIS Eligibility Criteria
EQUIS Online Peer Review Schedule - initial review
EQUIS Online Peer Review Schedule - re-accreditation review
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From the outset, it must also be remembered that the scope of EQUIS accreditation is institutional, the
institution being defined as the organisational unit providing business and management education. This
unit may in some cases be a free-standing business school; in others the unit is part of a wider institution,
usually a university of which it is a faculty, school or department, depending on the organisation of the
parent institution.
There are cases where the unit may be also part of a Foundation. In all cases, the unit must demonstrate as
a requirement for eligibility to enter the EQUIS process that it has reasonable autonomy in setting its strategic agenda and in managing its budget and that it has its own dedicated faculty and administrative staff.
It should be noted that this organisational unit, whatever its name and status in its particular context, will
be referred to as ‗the School‘ in all EQUIS documents.
In the light of this ‗institutional‘ focus, the first chapter Context and Strategy is of particular significance.
It serves to describe the School and its position in the regulatory and competitive environment in which it
operates. EQUIS does not prefer one type of institution to another, but it does seek to analyse what works
well and what works less well in the School‘s organisational setup. Over the years, EQUIS has proved to
be a very useful tool for helping schools to address problems in their decision-making structure and processes. This first chapter also assesses the School‘s overall strategic agenda into which all its programmes
and activities are expected to fit with a sufficient degree of coherence.
Five chapters look at the quality of the School‘s resources and of its operations. These relate to Programmes, Students, Faculty, Research and on-campus Resources and may be considered central in defining the academic quality of the School. A major originality of the EQUIS approach is the inclusion of
three transversal chapters dealing specifically with Internationalisation, Connections with Practice and
Ethics, Responsibility & Sustainability, reflecting the importance that EQUIS attaches to these dimensions. Indeed, from the beginning, EQUIS has always differentiated itself as an international accreditation
system and has worked hard to promote the internationalisation of the Schools with which it works. In the
same way, it has Document Version 2021 EQUIS Standards & Criteria 6 constantly striven to defend a
vision of management education in which a balance is struck between academic quality and managerial
relevance.
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The expanded coverage of Ethics, Responsibility & Sustainability reflects the need of business schools to
contribute to the resolution of societal challenges and to act as ‗good citizens‘ in the environment in which
they operate. Each of the other chapters contain criteria relating to these three dimensions, but the purpose
of the three separate chapters is to allow a focussed overview of the School‘s achievements in these areas
and to address the policy issues raised.
Executive Education is also covered in a separate chapter because it is a very specific activity requiring a
different administrative organisation, different skills in faculty and staff, and different programme design.
The successful integration of executive education – that is, the education of working adults in non-degree
programmes – is a difficult task for business schools and university faculties of management. This chapter,
which has been drafted with the help of leading executive education directors, is intended to help schools
meet this challenge.
Each chapter begins with the EQUIS standard or standards relating to the area in question. Thereafter, an
Introduction sets out the distinguishing features (or ‗philosophy‘) of the EQUIS approach in order to help
schools to better understand the spirit that underlies the questions that are being put. The following section
entitled ―The Assessment Criteria‖ lists the criteria, which have been grouped into a variable number of
‗key areas‘.
Within each key area, the School is invited through the bullet points to describe, explain, summarise, analyse, assess and so on. A series of questions is included to guide the School in the construction of its response. In order to guide schools in the preparation of supporting documents and statistics, there is a section indicating the material that should be included in the Self-Assessment Report itself and a section indicating the material that can be made available in the Base Room during the Peer Review Visit (hard copies
or electronically). In most cases, there is a section entitled ―Notes‖ in which helpful definitions or explanations are provided. In some cases, an additional section entitled Key Indicators has been included as a reminder of the points that are of particular importance in making an assessment regarding a particular criterion.
Examples of this would be the number of students participating in exchange programmes in assessing the
international exposure of students, the existence of an Advisory Board in assessing external input into the
governance system, a process for collecting student feedback in assessing the course monitoring and review system.
Other supporting documents to the Self-Assessment Report should include information on all campus operations and collaborative activities, as described in full detail in Annexes 15 and 16 of the EQUIS Process
Manual Annexes – Policy on Accreditation of Multi-Campus Operations and Policy on Accreditation of
Collaborative Provision.
In addition, a comprehensive Student Report is required from students of the EQUIS applicant School on
issues of key interest in the EQUIS accreditation process. This Report should accompany the SelfAssessment Report and will be the focus of discussion when meeting those students during the Peer Review Visit.
The purpose of this is to enable the peer reviewers to understand better the students‘ perspectives on the
School, since they are key stakeholders. The process that must be followed in Document Version 2021
EQUIS Standards & Criteria 7 order to produce the Student Report is outlined in Section 3 of this document and in greater detail in the EQUIS Process Manual. If it is apparent that this process has not been
strictly followed, the submitted Student Report may be returned to the School by the EQUIS Office for
subsequent resubmission.
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Chapter 1:
Context, Governance and Strategy The EQUIS Standard Mission: The School should have a clearly
articulated mission that is understood and shared throughout the institution.
Governance: The School should have an effective and integrated organisation for the management of its
activities based on appropriate processes, with a significant degree of control over its own destiny.
Strategy: The School should have a defined, credible and coherent strategy, realistically reflecting its
market positioning, resources and constraints.
The purpose of this first chapter is to situate the School within the geographical, regulatory, competitive,
and technological context within which it operates and, given this, describe its identity, mission and strategic objectives. The chapter is crucial for three reasons: first of all, it should provide the Peer Reviewers,
who will not all be familiar with the national environment, with a concise, but comprehensive summary of
the School‘s organisation and positioning in its home country context. Secondly, the School must be able
to demonstrate that it has a full awareness of its operating environment and a coherent strategy towards the
national and international markets for its programmes and services. Thirdly, the School should be able to
demonstrate that it acts as an ethical and responsible institution in society, that it is built on principles of
effective and responsible governance and that it demonstrates explicit concerns for promoting sustainability in the environment in which it operates.
The report should provide a description of the national higher educational system with an explanation of
the norms, expectations and constraints under which universities and business schools operate. It should
include an analysis of the national market for management education and of the interface with the employment market. The School should define its identity and legitimacy within the national context as set out
above. This will require a brief history of the School from its founding and an explanation of how its current mission has evolved from this historical experience.
Emerging strategies are also relevant for EQUIS, it is understood that not everything can be undertaken as
part of a pre-defined strategy and that Schools will seize opportunities as they arise and then integrate
them a posteriori into their portfolio of activities. Finally, the School should explain its policies and processes in the area of quality assurance and performance measurement. It is expected that the School‘s major stakeholders, and in particular its students, should be involved in these processes.
The Assessment Criteria
The key areas are:
a) Environment
b) Institutional Status
c) Governance
d) Mission, Vision and Values
e) Current Strategic Positioning
f) Strategic Direction and Objectives
g) Strategy Process
h) Quality Assurance
i) Internationalisation
j) Ethics, Responsibility and Sustainability
k) Connections with Practice
l) Digitalisation
a)

Environment

Provide general information on the environment in which the School operates, e.g.
* The national educational system(s) within which it operates and grants degrees
*Regulatory frameworks
*Programme features pre-determined by the national system and environment
* Student selection requirements within the national
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*Degree certification procedures and the status of the degrees granted by the School within the existing
hierarchy of existing national degrees
*Does the School have a keen awareness of the environment in which it operates, including the constraints which the national or regional environment imposes on the School‘s activities, particularly in
terms of:
- the degree of freedom to innovate - access to resources and support (funding, faculty)
- access to students - pricing of programmes
- internationalisation n Describe briefly the history of the School since its creation.
It is often helpful to provide a one-page summary table illustrating the evolution and key events in the
development of the School.
* Provide a description of the national market and the nature of competition within the national system
to include statements on:
- Key stakeholders, funding agencies and competitors
- The interface of the School with the job market for which it trains graduates
-The prevailing quality norms within the national system n Describe the School‘s competitive environment in all relevant market segments (including online or blended provision).


Describe the current demand and trend regarding programme delivery (on-campus, online or
blended) in the School‘s market segments.
* Describe the societal environment of the School relevant for the School‘s mission.



Describe the School‘s response to an education market being reshaped by digital technologies.

b) Institutional Status
* Provide a clear explanation of the School‘s legal status and affiliation within its national system to include:
*Type of institution (public, private, regulated/non-regulated, profit/not-for-profit, business school within a wider university framework
* Parent organisation (e.g. Chambers of Commerce in the case of French Grandes Ecoles)
* Legal status and by-laws v Relation to the national or regional educational and accreditation bodies v
* Sources of funding which derive from the above
• Do the legal status and by-laws for the School allow it freedom to pursue its mission?
• What constraints do the legal status and by-laws place on the activities of the School?
* Identify, on the basis of the above information, the key factors which underpin the School‘s recognition and legitimacy within its own national context
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Chapter 2:
Programmes
The EQUIS Standard Programmes should be well designed with clear learning outcomes and an appropriate balance between
knowledge acquisition and skills acquisition. Delivery methods should be diverse and reflect up-to-date educational practice.
The curriculum should emphasise student learning and allow for practical work. There should be rigorous assessment processes for monitoring the quality of students’ work. Programmes should be regularly evaluated through feedback from students
and other stakeholders. Programmes should be adequately staffed, managed and administered.
Introduction
Given the cultural diversity that exists at an international level, the aim of the EQUIS process is not to establish a common
norm for the design, content and delivery of programmes. EQUIS will respect national and local diversity in an international
context, leaving responsibility for national issues to the appropriate local associations. Nonetheless, the movement towards
increased convergence of national systems and greater compatibility between programmes is gathering speed around the
world. For all schools, the international positioning of their programmes has become a much more pressing concern than in the
past.
In Europe in particular, the Bologna inspired reforms that have been introduced across the entire continent are intended to
create a convergent degree structure to facilitate the international “readability” of degrees and the mobility of students across
academic borders. As an international accreditation system, EQUIS will seek to understand how schools are adapting their programmes to make them internationally compatible. The design, content and delivery of programmes consist of an integrated
set of core processes, each of which plays a part in the total value chain.
The concern of EQUIS will, therefore, be to measure how much each core process adds value to the students’ overall learning
experience and the extent to which a concern for quality is reflected in all aspects of the design, content and delivery of programmes. The School should be able to provide evidence of the quality of teaching on its programmes, but also of the quality
of processes for the management of these programmes.
There should be clearly defined roles relating to academic leadership and administrative responsibility for all its programmes.
The process for designing programmes should be rigorous and involve feedback from students and representatives of the
world of practice. Each programme must have clearly stated aims, objectives and learning outcomes. Students should also be
given guidance on the way in which the School recognises, develops and assesses intellectual, analytical, personal, and enterprise qualities as well as the subject specific skills being developed on the programme. The design and content of programmes
should embrace a comprehensive range of theory, firmly connected to the practical world of business and management in a
local and international context. Ethics, responsibility and sustainability should be integrated into the design, delivery and assessment of all programmes offered by the School.
The School should employ a range of teaching methods to optimise learning and the practical application of learning outcomes.
Digitalisation underpins a variety of learning designs which can enhance the synchronous or asynchronous learning processes.
Different terminologies, refer to the fact that digitalisation has broadened the scope of teaching and learning. Hybrid, programmes, where significant web teaching may take place, flipped classroom designs which put a premium on synchronous discussion and collaborative forms of learning or specific initiatives where new technologies are mainly used to enhance face-toface learning are but some of the current alternatives for schools.
Therefore, all schools need to have strategic considerations on the role of online learning in their programme offer. Online
learning thereby should not be treated as a goal in itself, but rather an instrument to support the School’s teaching and learning strategy. Furthermore, strategies will have to be consistently supported by an overall pedagogical approach the School
makes explicit upfront.
The EQUIS Standards and Criteria do not require employing online learning in any particular way or to any particular extent.
But schools should explain why they are not using online learning (if this is the case) and they should be able to prove how they
maintain teaching and learning quality in situations where face-to-face is not possible. Ultimately, they have to demonstrate
how they are preparing students for digital competencies and skills (e.g. data literacy, algorithmic thinking).
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Online learning in programmes and courses must respect the same quality standards as regular on-campus provision. Schools
that are significantly active in this field are asked to explain why certain technologies were adopted and the benefits that are
associated with them. In addition, strategic coherence with the School’s teaching and learning and the curriculum content
should be transparent and comprehensible. In cases where the School offers (parts of) online learning activities in cooperation
with a non-academic organisation, Annex 16 of the EQUIS Process Manual should be considered.
Technological developments not only change the way how students absorb knowledge and develop competencies. The changing
nature of work requires that the School understands that new attitudes (e.g. greater emphasis on flexibility, collaboration, and
experimentation) have to be developed. Likewise, a different orientation to learning throughout life (lifelong learning) results
from the constant changes in the nature of work.
Therefore, the School should demonstrate how it adopts, continually develops and innovates its processes and competencies
related to its pedagogical approach, teaching methodology and didactical concepts, as well as programme content. This should
also include aspects of how it organises the introduction of (technical) support structures for teaching staff, the improvement of
links between pre- and post-experience education, and the introduction of new programme content.
The assessment regime for grading students’ work should support the course design in terms of its objectives and general philosophy, but should also be proven to be rigorous, valid and reliable. The relative weighting in the assessment of coursework
should provide a good balance between intellectual development and the development of managerial competence.
The School should have processes in place to ensure the quality of its programmes, encompassing the relevance of course content, the quality of teaching, and the effectiveness of learning. In order to evaluate the effectiveness of the programme design,
delivery and assessment processes, EQUIS not only takes an overview of the programme portfolio and the management thereof
but it also reviews one sample programme in depth as a check on the effectiveness of the overall programme portfolio management.
The School should name three of its major programmes from its programme portfolio (no programmes abroad) such that there
is a variety of programme types, e.g. an undergraduate (Bachelor), a pre-experience postgraduate (specialist Master) and a postexperience postgraduate (MBA). One of these will be selected as the sample or selected programme by the EQUIS Committee on
the advice of the EQUIS Office.
The overall portfolio and a summary of the ‘selected programme’ (for example, objectives, structure, components, quality assurance, evaluation and impact) should therefore be described in the Self-Assessment Report and they will then be assessed during
the Peer Review Visit. Reference is made to the EFMD Programme Accreditation Standards and Criteria (chapters two to five)
giving general guidance on the information that EQUIS expects to be provided on the Selected Programme in the School’s SelfAssessment Report.
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Chapter 3:
Students
The EQUIS Standard Student Quality: The School should ensure the quality of its students through appropriate selection
processes, through the management of student progression in its programmes, and through the provision of appropriate
student services. In particular, it should ensure the quality of the placement of its graduates through a well-resourced career service.
It should strive to bring together in its programmes a well-balanced student body representing a diversity of backgrounds
and nationalities.
Personal Development of Students: The School should explicitly and effectively support the personal and professional development of its students beyond the acquisition of knowledge in such areas as managerial skills, values, ethics, leadership,
etc. It should actively help students to define their future professional orientation.
Introduction
In this chapter, the assessment will address a range of issues regarding the School’s management of its student population.
Where appropriate, it will also include the management of the participants in its degree programmes for executives, such
as the EMBA.
The chapter covers the target markets, the School’s selection processes, the quality of the students enrolled, the monitoring of students’ progression during their studies, the support services for students in need of guidance, the career placement services, and the alumni association. Where possible, the School should explain how the criteria for student selection,
particularly to its programmes at the Master or postgraduate level, relate to its target market for these programmes.
EQUIS recognises that selection upon admission is not always possible, for example in many public universities in Europe. In
these cases, the onus will be upon the School to demonstrate that high standards for progression through the programmes
and for graduation at their end will compensate for the absence of selectivity upon entry. The notion of quality in looking at
the student body also encompasses students’ motivation, commitment and seriousness of purpose as regards their programme of studies.
The Student Report is intended to encapsulate the students’ perspectives on the School and therefore must be produced
independently of the School’s leadership or other external support, by strictly following the guidance outlined later in this
Chapter and in Annex 10 of the EQUIS Process Manual Annexes. The School should demonstrate that it is successfully preparing students for potential careers in international management.
The extent to which the School is able to attract students from other countries, both as regular students enrolled in its degree programmes and as exchange students, is a major indicator in assessing the degree of internationalisation. It is also
expected that home country students should be open to international experience and have exposure to an international
learning environment, including opportunities for study abroad.
An important indicator of student quality is their employability upon graduation, as evidenced by time to employment, level of employment, and salary. The School should show it has the professionally qualified resources to help students in their
search for a job, through career counselling and placement services. It should proactively manage the interface with companies in order to bring students and employers together. It should further demonstrate that it maintains a statistical record of employment results for each graduating class.
This chapter will also look at the way in which the School maintains contact with and supports its students after graduation
and mobilises alumni in the pursuit of its strategic objectives in a process of lifelong learning.
An essential function of all institutions of higher education is to facilitate the intellectual, social and personal development
of students in preparation for their future lives as responsible and creative citizens. In addition, management education
institutions have the particular responsibility of preparing students to assume managerial roles in which very specific behavioural skills are needed. Furthermore, younger students will require support in defining their career paths. Older students enter postgraduate programmes in order to prepare themselves for an acceleration or a redirection of their careers.
Particularly in MBA programmes, objectives relating to personal and professional development will occupy a significant part
of the educational experience. The expected outcomes relate as much to behavioural factors as to the acquisition of new
knowledge. In the area of executive education, the emphasis is increasingly on management and leadership development in
which behavioural objectives are paramount.
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EQUIS expects that the development of skills relevant to international management will feature among the explicit objectives
of an institution’s programmes. Learning in a digitalised world, language skills, intercultural sensitivity, the ability to function in
a multicultural environment, experience outside the home country are important attributes that the School should promote. A
further expectation is that the School will educate its students to act ethically in their professional lives.
Values such as integrity, respect for others, socially responsible action, service to society should be an integral part of the personal development agenda. In sum, business and management education institutions play a key role in developing personal
awareness and the appropriate attitudes, values, skills and behaviours to equip students in their professional lives as managers. Schools should be able to demonstrate a concern for the type of managers they are trying to educate, backed by suitable
processes for helping students to manage meaningful change, direct their energies and personal skills, and define their own
future.
As a consequence, the educational experience organised by the School should go much beyond classroom instruction and provide students with structured and monitored opportunities to develop the personal and professional qualities that have been
defined as learning outcomes.
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Chapter 4: Faculty
The EQUIS Standard
The School should recruit, develop and manage its faculty in accordance with its strategic objectives and have sufficient core
faculty to cover the major disciplines and constitute a viable body of distinctive expertise (i.e. a minimum of 25 FTE).
Introduction
A key requirement for EQUIS accreditation is the existence of a permanent core faculty for whom the School is the principal employer and whose main allegiance is to the School. This definition excludes members of other schools employed on a part-time
basis. EQUIS has set the minimum size of the core faculty at 25 FTE, because it is unlikely that all the multiple disciplines within
the realm of business and management education can be covered adequately with less.
These faculty members are the core group that ensures the continuity of the School, embodies its tradition and values, and
builds up its distinctive expertise through research and programme innovation. However, EQUIS recognises that most schools
will deploy a second circle of teaching resources, beyond this essential core faculty. This group is comprised of contributors from
other educational institutions and of practitioners from the professions or from business. The existence of a carefully selected
and well-managed pool of external resources is a valuable asset in providing essential back-up to the core faculty and in enhancing the professional relevance of the courses offered.
The size, qualification, and composition of the faculty are expected to be sufficient to allow adequate servicing of the School’s
programmes and to be in accordance with the current position of the School. The appropriate size of the faculty in any given
School will depend on the range of programmes offered and the number of students and participants enrolled. A small focused
business school offering only postgraduate and executive education programmes will not require as large a faculty as a fullservice university Faculty offering first degree, postgraduate and executive programmes. Again, the profile of the faculty will depend on the mix of activities.
A school with a primary focus on executive education will require a quite different faculty skills profile from a school that mainly
offers full-time degree programmes. Schools in a process of strategic change, for example seeking to expand their activities into
more marketoriented sectors through executive education or to strengthen their international positioning will have to adjust the
size and composition of the faculty in line with the strategic objectives.
Technological developments will lead to new structures relating to the academic value chain, in teaching and learning, research
and executive education. These developments require new forms of specialisation within the faculty and the development of
new support functions for or within faculty (e.g. specialising in technical support for new teaching formats or supporting research in digitalisation and its impact). Schools should ensure faculty sufficiency and demonstrate how they support personal
and professional development of faculty with digitalisation in mind. Effective faculty management is a crucial function within
management education institutions.
There should be processes in place for the recruitment, deployment, evaluation and development of the faculty. Workloads
should allow a reasonable balance between teaching, research, new programme development, and internal managerial responsibilities. The pressure of teaching or management should not crowd out research and development. The School should be able
to demonstrate that it has an HR strategy, including a faculty development plan, linked to its strategic agenda and supported by
an adequate budget. The School’s faculty development plan should reflect the institutional objectives with respect to ethics,
responsibility and sustainability.
The Assessment Criteria
The key areas are:
a) Faculty size, qualification and composition
b) Faculty management
c) Faculty development
d) Internationalisation
e) Ethics, Responsibility and Sustainability
f) Connections with Practice
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Chapter 5: Research and Development
The EQUIS Standard The School should regularly produce original contributions to knowledge that are effectively disseminated.
These should demonstrably make an impact on one or more constituencies that are strategically important for the successful
development of the School: academic peers, management professionals, students, etc. The School should also demonstrate
broad stakeholder involvement in the knowledge creation, development and diffusion process .
Introduction
Research excellence contributes to the brand recognition of the School, to its capacity to attract high quality faculty and good
students, to the quality of its programmes, to its capacity to attract funding, and to its ability to provide usable knowledge and
new management methodologies to its clients. In sum, the research effort allows the School to better fulfil its public service mission and to better serve its chosen markets. EQUIS recognises that Management research has been criticised for the gap between research and practice. That is relevance; along with concerns about credibility and replicability, that is rigour.
EQUIS strives, therefore, for both rigour (credibility of evidence) and relevance (usefulness of the knowledge). EQUIS defines
“research” as a broad spectrum of intellectual endeavour ranging from scholarly publication aimed primarily at the academic
community, through professionally relevant publications and activities aimed at organisations and business practitioners, to educationally relevant productions aimed at learners and teachers in universities, schools and companies. Therefore, within the EQUIS criteria, the term is not restricted to the purely academic conception of research.
EQUIS considers that the broader view of research and development encompasses a diverse range of activities, all of which enlarge managerial knowledge and understanding, and improve the quality of a business school. The objectives, recipients, and
types of research vary among EQUIS accredited schools, but regardless of their variety, research must be relevant and its impact
observable in the selected areas and for the school’s key stakeholders. EQUIS recognises that schools operate in different contexts.
Whether geographical, national, or institutional, such contexts set limits and offer possibilities. Thus, the frameworks for each
school’s research activities are embedded in its environment. For this purpose, EQUIS classifies research activity into three categories, with the understanding that the boundaries between them will never be absolute.
1.

Academic Research

In approaching the assessment of research, EQUIS takes into account the particular circumstances of the business and management discipline within the world of higher education. On the one hand, university-based business schools must conform to the
principle that one of the missions within all schools of higher education with university status is to produce and organise new
knowledge, to develop new theory, and to design new methodologies within the discipline. In fact, these schools are often evaluated within their own national systems on their research performance from this academic perspective in the same way as any
other discipline within the university. Of course, the criteria and the standards may vary considerably from one country to another.
In addition, university-based systems of faculty promotion and tenure reinforce research rooted in scientific methodologies and
targeted principally at the academic community. Business schools that are not part of a university, but that wish to be internationally recognised as high quality higher education schools, cannot disregard this academic dimension. Recognition by the international academic community and even by the relevant press depends partly on a certain perception of academic research excellence. In the group of the very best business schools of the world there are none that do not excel in academic research.
Scholarly research quality will be assessed by its impact on the international academic community. This impact may be measured
by how often a publication is cited by other academic researchers or whether an article has been published in a widely read and
reputed journal.
2. Practice-oriented Research
On the other hand, business and management schools have, by their very nature, a professional and practice-oriented mission,
as is the case for schools of medicine or schools of law for which research will always be judged by its relevance not only to new
knowledge and theory, but also to clinical and legal practice. Therefore, original contributions to knowledge should not be confined to traditional academic research as described above. They should also include new knowledge contributing to the effective
advancement of management practice. Research of this type is usually supported by methodologies based on in-depth and close
observation of complex business situations, often by means of case studies, surveys or even the rigorous rationalisation of significant accumulated managerial or consulting experience.
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The quality of practice-oriented research will be measured by its impact on practitioners. This impact may be estimated by looking at indicators of funding provided by the world of practice for specific research projects or research centres or academic
chairs. It can be also gauged by assessing the number of participants in open or tailored executive courses, or specialised degree
programmes, covering the topic where a practice-oriented research strength is claimed. It can also be estimated by the number
of articles published in practice-oriented professional journals, by articles in leading news outlets such as the FT, the Economist
and by references from client organisations on the impact made.
3. Pedagogic Development and Innovation
The provision of innovative pedagogical methodologies, educational tools and learning materials in support of more effective
learning in business schools and companies should also be considered an important dimension of a school’s intellectual activities.
The research and scholarship in pedagogic developments and innovation may include use of student learning behaviours and
experience data and its impact on choice and use of teaching methods. Where online and blended teaching methods are used,
responsible and ethical use of analytics, artificial intelligence and other data governance aspects of research and application of
such research should be considered. Achievements in this area will be assessed by their impact within the School on its teaching
and learning mission and outside the School by their impact on other educational practitioners.
In part this impact may be judged by the number of individuals or schools that make use of the pedagogic materials or techniques
developed by the School. At the same time pedagogical developments, particularly when they involve design matters, are context
bound and furthermore it may be unlikely that business Schools report their applied knowledge contribution in this area in journals or books which typically discuss higher education matters. Schools can thus report on innovative course designs or programmes inasmuch as they provide the pedagogical rationale underpinning the innovations.
Table 1 at the end of this chapter sets out accordingly a typology of research and development activity, categorising the objectives of the intellectual activity, the audience for whom its relevance must be measured, and the dissemination vehicles (articles,
books, online courses, case studies and so on). Whereas most accredited schools will have some production in all three areas, the
main focus or the particular mix will depend very much on the type of school, the profile of its faculty, the funding available, the
markets that it is serving and the strategic choices that have been made. A university business school will probably place greater
emphasis on academic research, while an independent business school serving practitioner markets will most likely seek professional relevance in its research effort.
Whatever the mix, EQUIS will be looking for evidence of productive intellectual activity with measurable outcomes. The key
measures of quality, in all three types of R&D will be the relevance, rigour and impact of the production for the different audiences, constituencies or stakeholders that the School is serving, as well as its contribution to teaching and learning quality.
The expectation is that all schools that are accredited will be able to demonstrate that they are productive in some areas of the
intellectual activity spectrum described above, that there are processes in place for the management and monitoring of the research agenda, and that they allocate time and resources to support faculty members.
Whatever the chosen emphasis by different schools, involvement in some form of intellectual activity is seen as essential for each
faculty member in order to keep abreast of current developments in his or her discipline. The purely vocational or exclusively
practice oriented school with a sole emphasis on teaching will not qualify under the above definition.
Schools should have an explicit, publicly stated strategy and policy regarding research in this extended spectrum of activities and
production. At one extreme, this may only be a commitment to the principle that research is an individual concern and that it
cannot be managed centrally.
Nonetheless, even in these cases, recruitment policy, time allocation, evaluation and reward processes provide a context in
which research can prosper. In most schools, the research effort itself requires some planned guidance in the form of targeted
specialisations, centrally managed research centres, an encouragement to pursue collaborative research, and so on. This is particularly true of the many schools around the world that are currently striving to upgrade their research potential, often from a situation in which research was not seen as a value and only given low priority.
However, a word of caution is in order: the pursuit of accreditation should not lead schools to set unrealistic objectives as regards
their research profile. Their resource base in terms of faculty and funding may not be sufficient to support the aspirations. Ideally
EQUIS is seeking a balance between the academic and the managerial dimensions, taking into account that the centre of gravity
will vary according to the nature of the School. However, in all cases, the School must demonstrate a commitment to creating
knowledge as a foundation of quality in education. The School must be able to demonstrate that there is a structured connection
between research excellence and quality of learning, both in the talent of individual faculty members and in the impact of its programmes. The intellectual production of the faculty will ensure that the knowledge and skills taught on programmes are broadbased, relevant, up-todate and forward-looking.
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Furthermore, EQUIS considers that there is a continuum between relevant research and the innovative development of the School‘s range of activities. It should, therefore, be able to demonstrate a broad commitment to innovation and creative development in all aspects of its operation: research, programme design,
learning methods, service to stakeholders and the society at large, interface with the world of practice, international relations, internal management. The assessment of the School at the time of the Peer Review will
embrace both research and development. This assessment should include the analysis of policies, processes
and practices in place for the assurance of integrity of the School‘s research and development activities. Table 2 provides a suggested list of types of production that fall within the research and development spectrum
and is intended to serve as a basis for reporting research activity.
The Assessment Criteria
The key areas are:
a) Research activities
b) Development and Innovation
c) International features of R&D
d) Ethics, Responsibility and Sustainability
e) Connections between R&D and the world of practice
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Note: It should be noted that Table 2 is intended as a guide to help schools in reporting the data that EQUIS is looking for. Schools
may use their own reporting format provided that it covers the same information.
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Chapter 6: Executive Education
The EQUIS Standard
The School’s programme offering in the field of Executive Education, if it exists, should be appropriately integrated into its
overall strategy and into its central management systems. Whatever its organisational or legal structure, Executive Education should be seen as central to the strengthening of the School’s connections with companies and organisations within
the markets that it is serving. It should contribute to the development of the faculty in maintaining relevance in their teaching and research. It should contribute to the improvement of business practice by putting the School’s distinctive expertise
at the disposal of practising managers in support of their lifelong learning needs and of organisations in support of their
development goals
Introduction
In this chapter EQUIS is primarily concerned with the design and delivery of short courses and nondegree programmes in
form of open and customised programmes, to working professionals in companies and organisations. Some of the longer
programmes may lead to the award of a certificate, but this is essentially a non-degree activity within business schools.
Some schools choose to include part-time Executive MBAs in their executive education division since these programmes
are also aimed at people in work, but they should be presented in Chapter 2 in which degree programmes are described. It
is understood that some schools applying for EQUIS accreditation may not be active in the field of executive education or
may only have a marginal presence in this market. A portfolio of executive education programmes is not a formal requirement for EQUIS accreditation.
However, to the extent that a school does have a significant offering in this area or considers it to be strategic, its executive
education operations will be an integral part of the assessment, based on the criteria set out in this chapter. The chapter
covers the principal areas of the EQUIS framework from the specific perspective of executive education: strategic positioning, the programme portfolio, programme design, marketing and corporate relations, services to participants, programme
quality, digital integration such as online and blended learning as well as content on digitalisation, faculty and staff, oncampus and digital resources, ethics, responsibility and sustainability.
The criteria take into account the fact that the education of working adults is very different from that of full-time students.
The faculty require an additional set of skills geared to the expectations of a very demanding audience. Programmes, particularly customised programmes, have to be designed to integrate both the organisational development objectives of the
company and the personal development needs of the individual participants. This process requires an ability to understand
the company’s organisation and strategy and to propose appropriate education solutions to the expressed learning objectives. A strong customer orientation is essential.
Schools active in executive education should explain how this activity is integrated into their overall strategy and into their
management systems. From the EQUIS perspective, executive education should be more than just an add-on or a commercial operation. It should be seen as a central, mainstream activity broadening the qualification of the faculty and involving
the School meaningfully in the development of management practice in companies and in the fulfilment of lifelong learning
and organisational development requirements.
Executive education should support the relevance of the School’s teaching in all its programmes and serve as a platform
for its research agenda. It can, therefore, be a major dimension of the interface between the School, the world of practice
and society at large. Through Executive Education programmes, the School can make itself better known regarding its distinctive knowledge base expertise. It is particularly important to describe how the executive education provision is organised, resourced and managed within the School: as a centre, business unit, division or subsidiary. Note on the potential
exclusion of Executive Education: If a School has Executive Education activities (even of negligible size) it should always describe them in the Self-Assessment Report using the assessment criteria below. If the School believes that its executive education activities do not currently contribute to its strategic objectives, the School should provide here an explicit argument
for the exclusion of these activities from the assessment.
The questions below can be used to substantiate its case, for consideration by the Peer Review Team. The Peer Review
Team will decide on the basis of this description whether to assess or exclude it from the assessment.
• If the EQUIS Committee excluded Executive Education assessment for schools going through an initial accreditation cycle,
the School should still summarise the current state of Executive Education activities.
• Schools going through a re-accreditation cycle should indicate whether or not there have been significant changes in their
Executive Education activities. In the case of a significant change, the School should summarise the state of Executive Education.
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The Assessment Criteria
The key areas are:
a) Positioning within the School
b) Product Portfolio
c) Programme Design
d) Marketing, Sales and Corporate Relations e) Digital Integration
f) Participant Management
g) Programme Quality and Impact
h) Faculty i) Research and Development
j) Internationalisation
k) Ethics, Responsibility and Sustainability
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Chapter 7: Resources and Administration
The EQUIS Standard
The School should be able to demonstrate financial viability and institutional continuity, with resources and facilities to provide a
high quality learning environment and with sufficient high quality administrative staff and processes to support the School’s
range of activities
Introduction
The purpose of this Chapter is to evaluate the adequacy of the School’s on-campus, digital and financial resources together with
the associated management systems and staff. The campus facilities should provide an adequate learning environment for the
students and participants in the School’s various programmes.
The EQUIS assessment of adequacy will take into account the fact that the requirements for undergraduate students are very
different from those for an MBA cohort or for executive education participants. The basic principle is that both the campus and
digital facilities in terms of auditoriums, classrooms, breakout rooms, social space, etc. should be sufficient to support the particular pedagogical approach in each programme. It is usually the case that MBA programmes and executive education activities
will require dedicated facilities.
The School should be adequately equipped with documentation services providing access to books, periodicals and electronic
databases backed up by the appropriate information systems. It is expected that the School will have installed a computer based
Intranet platform for digital learning and internal and external communication and will provide a help service for students and
faculty. Appropriate office space and research facilities should be provided for the faculty in support of their various roles within
the School. In the context of this Chapter, EQUIS will also review the sufficiency of the School’s financial performance and the
supporting budgetary and financial management systems.
An essential criterion here is the financial viability of the School and the adequacy of its resources in line with its strategic ambitions. In this context, the School should also demonstrate that its management accounting and reporting processes contribute
to operational effectiveness by providing transparent information about revenues, costs and contribution of each programme or
activity. Viable business school operations require that financial as well as non-financial risks be adequately managed. The
School should explain how it organises its risk management function and should further describe how it identifies, assesses and
mitigates risks.
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Another area that falls within the scope of this Chapter is the overall sufficiency and quality of the School’s administrative services and staff. This will include its ability to market its activities. Finally, the School should describe how it integrates ethics,
responsibility and sustainability into its infrastructure planning and management, its operations, administration and staff training and development.
The Assessment Criteria
The key areas are:
a) On-Campus Facilities and the Learning Environment
b) Financial Performance
c) Financial Management
d) Risk Management
e) Information and Documentation Facilities
f) Computing Facilities
g) Marketing and Public Relations
h) Administrative Services and Staff
i) Ethics, Responsibility and Sustainability
j) Connections with Practice

International Accreditation Handbook 2021

A SEAA Trust Publication

Chapter 8: Internationalisation
The EQUIS Standard

The School should have a clearly articulated strategy and policies for internationalisation. It should
demonstrate its commitment to educating and preparing students and participants for management in an
international environment. This should be underpinned by active collaboration or alliances with international partner institutions in fields such as on-campus or virtual student exchanges, joint programmes, research activity and connections with practice. The School should be able to attract students and faculty
from other countries and with professional and study experience of other countries. It should carry out and
disseminate research of international relevance and scope.
Introduction
Alongside connections with practice and ethics, responsibility and sustainability, the international dimension of a school is one
of the overarching transversal dimensions in the EQUIS framework. The challenge here is to describe exactly what is meant by
the term “internationalisation” and to indicate how best to assess it. This chapter requires the School to synthesise the international aspects that are presented in each part of the framework.
It is important to explain the School’s strategy and policies as regards internationalisation, as well as the face-to-face or digitalised processes and resources available for the implementation of the strategy. EQUIS has been designed as an international
accreditation system, recognising schools and university faculties that are more than just high standard national institutions. It
is expected that they will have qualities that make them credible in a wider international market. This supposes that they can
attract students and faculty from other countries, deliver programmes up to internationally accepted standards, effectively
prepare their graduates for international management and maintain connections with academia and practice outside their
home country.
In all cases, it is expected that schools can demonstrate a sufficient degree of internationalisation as measured through a
broad series of indicators, examples of which are listed below.
A deeper understanding of internationalisation can result from an assessment of how a school has adapted its education and
research to an increasingly globalised and digitalised managerial world. Research that explores international challenges, education that incorporates an international curriculum and exposure that encourages international mobility and employment, all
provide further evidence of the degree of internationalisation.
The growth of joint programmes, increasing collaboration and partnerships, the emergence of mergers and other forms of
restructuring and technology for online learning and collaboration, all need to be taken into account. Digitalisation opens up a
wealth of opportunities with various approaches appropriate for different Schools and different student cohorts. EQUIS encourages schools to innovate and recognises that approaches – be they of a face-to-face or virtual nature – will be legitimate
as long as they are part of the School’s strategy. The School should demonstrate the rationale behind their approaches, the
impact they have and the quality of the experience and interaction they create. Schools pursue different strategic objectives in
the area of internationalisation. In some cases, the aim is to position the School’s programmes in the international market rather than the national market. In the recent past, this has only been a feasible objective in the case of the MBA and other postgraduate programmes.
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Currently, there is also room for Bachelor and preexperience Master programmes aimed at international students. Programmes
of this type have to be specifically designed for an international group of students and require a very different marketing effort.
In the case of schools in non-English-speaking countries, this often means that the programmes have to be offered in English. In
all cases, a different faculty profile will be required and the administrative staff must be able to adapt to the intercultural challenge. For many schools, the main objective in the Bachelor and pre-experience Master programmes is to ensure that the
knowledge and skills imparted by their programmes are in line with the realities of management in an internationally interdependent world. Programme content must be designed from this perspective. Giving home students international exposure is
usually achieved by study abroad opportunities and by internationalising the classroom through the influx of visiting exchange
students.
Digitalisation offers the opportunity to complement the former with new forms of international exposure. Those programmes
are positioned to recruit students primarily on the national market, but the degree of internationalisation can be a competitive
advantage. The threshold requirement for EQUIS accreditation is that a school must offer programmes that provide an internationally oriented education with sufficient outreach beyond its own borders. Such outreach can be achieved through a mix of
physical or virtual mobility. Some schools may set up operations abroad. These may be in the form of wholly owned satellite
campuses on which a school offers its degree programmes, joint ventures with an international partner to offer its degrees. The
objective may in some cases be primarily commercial, but these operations can also play a strategic role in internationalising a
school by opening up new markets in strategic regions and by giving faculty the opportunity to teach and to manage projects in
distant places.
At the same time, operations abroad will have to maintain the quality standards of the home campus. It is expected that a
school’s faculty members will have an overall profile that qualifies them to operate adequately in the international arena. This
is not measured only by the nationality mix of the faculty, but also by the international qualifications and experience of the faculty members, by their intercultural and linguistic skills, and by their demonstrated ability to teach international audiences. The
faculty’s ability to engage in research in international research groups, possibly supported by international research grants and
achieving an international impact will also be significant. Furthermore, a school should be able to maintain connections with
the world of practice beyond the frontiers of its home environment. These can take many forms, including student recruitment
channels, research partnerships, internship destinations, executive education provision, alumni relations, sources of funding,
etc.
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Chapter 9: Ethics, Responsibility and Sustainability
The EQUIS Standard

The School should have a clear understanding of its role as a “globally responsible citizen” and its contribution to ethics and sustainability in an increasingly global world. This understanding should be reflected
in the School’s mission, strategy and activities. There should be evidence that the School’s contribution to
ERS is reflected in its regular activities, covering education, research, interactions with businesses and
managers, community outreach and its own operations many of which will be digitally enabled.
INTROUDUCTION
The purpose of this section is to assess the School’s role as an ethical and globally responsible citizen and its contribution to
sustainability in an increasingly digitalised world.
Ethics refer to the School’s behaviour that should be based on the values of honesty, equity and integrity. These values imply a
concern for people, society and the environment and the commitment to encourage and promote ethical behaviour of its faculty, staff and students by identifying, stating and applying standards of ethical behaviour in the School’s decisions and activities.
The essential characteristic of responsibility is the willingness to incorporate broader social and environmental considerations
into its decision-making and to be accountable for the impacts of its decisions and activities on society and the environment.
Responsibility is closely linked to sustainability. Sustainability is about the social, environmental and economic challenges and
the School’s related goals. It refers to issues such as sustainable resource use, sustainable consumption and developing a sustainable society and an economy.
This implies that responsible and ethical behaviour should be an integral part of the School’s values and strategy and should be
reflected in its regular activities. In particular, it should act as a catalyst for the development of business communities, as a
forum for debate, and as a source of dissemination of new ideas and solutions. The School should be actively engaged in promoting business ideas and solutions to sustainability challenges.
This implies that faculty, staff and students are encouraged and supported to participate in these activities as an integral part
of their professional engagement. An important dimension within this chapter is the attention paid to the issue of responsibility and sustainability in the business world, as a matter of both policy and practice.
The concern for responsibility and sustainability will be evidenced not only in the School’s approach to management education, but also in its research, its public outreach and its own behaviour. Evidence of this commitment to responsible and sustainable business practice is requested in other chapters, but should be summarised in this section of the report.
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Chapter 10: Connections with Practice
The EQUIS Standard
The School should have a clearly articulated strategy and policy with regard to how it engages with and encourages impact from,
and on, a range of stakeholders. These may include an appropriate mix from among the following: entrepreneurs, government,
third sector, alumni, SMEs, larger corporations, trade unions, associations and policymaking or influencing bodies. The flows of
influence are two-way: from stakeholders to the School and from the School to the stakeholders.
The Strategy should articulate the following:
a] How the School’s work and activities develop student understanding of the practice and impact of business and management
through interaction with a range of organisational and societal stakeholders
b) How the School’s work and activities impact organisational and societal stakeholders
c] The ways in which the world of practice impacts on the School’s academic activities, in both education and research
d} The developments in work and activities that deliver engagement, connectivity and impact and future strategy to enhance
these further
e} The role of connections with practice in the School’s efforts to internationalise and take forward its ERS agenda
Introduction
The EQUIS approach foregrounds the importance of intellectually rigorous education, robust development of practical insight
and skills and a School-wide commitment to engaging with commercial and social stakeholders such that the School, its staff and
students, wider stakeholder groups and society are all positively influenced in a twoway process.
Schools have a responsibility to ensure the professional relevance of their programmes in those areas where the School seeks to
have an impact, whether that is the international corporate environment, the entrepreneurial eco-system where it is embedded,
the third sector or government and public sector organisations. This can only be achieved if there is an interface between the
School and the organisations, companies and professions in which its graduates will subsequently work.
As a ‘transversal’ element of the EQUIS system, along with internationalisation, and ERS, connections with practice are not only
to be described in one separate chapter. It is important that throughout previous chapters, there is some integrated discussion of
the way in which connectivity and engagement impacts on the School and its work, in addition to how the School’s work impacts
on its chosen connections.
In each of the chapters in this document, items relating to these connections are included in the assessment criteria. The purpose of this chapter, therefore, is to place these different perspectives (programmes, students, research etc.) into an organised,
systematic consideration of how the School is connected to and engaged in the world of practice and to what effect. Central to
this systematic consideration will be an explicit strategy and policies for designing and delivering connections with practice and
that the realms of this connectivity are strategically important for the School’s vision and mission.
The strategy will then be evidenced in systematic processes to manage connections and engagement, supported by the necessary resources to facilitate strategy implementation.
Such processes include overall strategy development for the School, the governance system, articulation of programme outcomes, internship and placement activities, faculty profile, research agenda and, where appropriate, executive education. Although involvement in executive education is not a requirement for accreditation, the existence of strong institutional connections with the releReflecting the commitment by EQUIS to diversity, the criteria take into account the considerable variation that
exists among business Schools.
It is acknowledged that public university faculties of management do not necessarily define their mission as being to serve a business constituency whilst a non-university School delivering postgraduate and executive education will tend to emphasise business sectors as primary target markets, with variable focus on international and national corporates, SMEs, the third sector, entrepreneurs and start-ups.
Whatever the particular emphasis and context, in all cases, a structured and effective relationship with the world of practice is
seen as a necessary service to students individually and to society collectively. An adequate balance between academic quality
and managerial relevance is one the fundamental principles of EQUIS
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Supporting Information and Documents to be provided in the SelfAssessment Report
List of the School’s principal partners indicating the nature of their relationships (the
information must be presented in a sufficiently detailed form so that the strength and
quality of engagement and interactions can be evaluated).
Provide details of funding from connections when applicable.
Information and Documents to be provided in the Base Room during the Peer Review
* Strategy and policy documents relating to the School’s connections with practice.
* Evidence, if appropriate of outputs from the School’s work with its major connections.

Further Information and Contacts
If you have any questions concerning the EQUIS Standards and Criteria, or would like
to receive more information about the EQUIS accreditation system in general, please
consult the EFMD website where all documentation is available to download: https://
efmdglobal.org/accreditations/business-schools/equis/ Alternatively you can contact
the EFMD Quality Services Office: equis@efmdglobal.org
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EQUIS FEE SCHEDULE (2021)
The total fee for the EQUIS process is 56.320 €* (5-year accreditation); 49.280 € (3- year accreditation) or
38.720 € (non-accreditation) for new applications submitted between 1 January 2021 and 31 December 2021.
For accredited schools starting the re-accreditation process between 1 January 2021 and 31 December 2021,
no eligibility fee will be due. The fee schedule at the time of the (re-)application remains valid throughout
that
cycle
of
the
School‘s
accreditation
process.
* One Euro = Rs 86 . Total fee would be approximately Rs 48 lakh.

ADMINSTRATIVE FEES
Application Fee: 10.560 € Invoiced upon receipt of the Application Form for Entry to EQUIS and Datasheet.
This fee is also payable by Schools entering a re-accreditation cycle. Eligibility Fee: 10.560 € Invoiced only
upon a positive eligibility decision by the EQUIS Committee. This fee is charged only to Schools in the initial accreditation cycle, not to those starting a re-accreditation cycle.
Review Fee: 17.600 € Invoiced two weeks in advance of the Peer Review Visit. Accreditation Fee Invoiced
only upon a positive accreditation decision by the EQUIS Accreditation Board.
If (re-) accreditation for 5 years: 17.600 €
If (re-) accreditation for 3 years: 10.560 €
If non-accreditation: 0 €
The accredited schools have 2 options regarding the final payment: Option 1: The above amount can be paid
in annual installments of 3.520 €. Option 2: The above amount can be paid at once.
OTHER EXPENSES
Travel, lodging and other direct expenses as incurred by EQUIS experts and Peer Reviewers are to be paid
without delay by the institution, on submission of receipts. Peer Reviewers are advised to book their flights at
the earliest opportunity to minimise the costs to the School. Peer
Reviewers should ask approval from the School before ticket purchase, copying the EQUIS Office, and
should endeavour to keep the costs as low as possible (a maximum of 6000€ is envisaged but cannot be considered as the norm).
CANCELLATION, POSTPONEMENTS, LATE PAYMENTS Should the School decide to cancel or
postpone the Peer Review visit, the School will be liable for any non-refundable costs incurred by the Peer
Reviewers at that time.
Any postponement, re-scheduling or cancellation of the Peer Review Visit will require the payment of an administration fee of 1.500 € should this occur more than 6 months in advance of the planned PRV date. A fee
of 5.000 € will be charged should this occur within 6 months of the scheduled PRV date. In order to advance
in the accreditation process, a School must be up to date in all its payments to EFMD.
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Association of MBAs originally started at Business Graduates Association
way back in 1967 based out of London. AMBA accredits post-graduate business programmes with a philosophy focused on accreditation impact, employability and learning outcomes.
The popular AMBA Accreditation which has been adopted by about 12
schools in India which was also the first ever international accreditation to be
adopted in 2005 by Management Development Institute (MDI) Gurgaon, one
of the Top Ten B-school of the country is being frozen a a maximum 300
schools worldwide. Currently The Association of MBAs (AMBA) has accredited MBA, DBA and MBM programmes at 280 graduate business schools in
75 countries and territories (as of 2020).More than half a century after being
established AMBA has emerged as one of the top three Accreditation Agencies of the world and it remains as a much sought after & a must have accreditation for any top Business School across the world Business Graduates
Association (BGA) which was an idea that was originally pursued when the
agency was established half a century ago. AMBA-BGA is the way the agency imagines its future.
The agency through BGA is committed to raising the profile and quality
standards of business education internationally, the B-schools, MBA students
and graduates and alumni, employers, communities and society. In India, AMBA was the trail blazer when the Management Development Institute (MDI) acquired AMBA accreditation
in 2005.
New Criteria for accreditation AMBA accreditation
AMBA has made key changes for the period 2016-2021. The new criteria have been designed to clearly
identify the distinctive nature of each degree type (MBA, MBM & DBA), and to differentiate them. This has
been achieved by providing a definition, core attributes (outcomes) and guiding principles for each programme. The structure of the criteria themselves have been re-adjusted to more naturally follow the flow of
the MBA life cycle, starting with the foundation blocks of the Institution and Faculty, moving into Programme Design, Student Recruitment, Graduate Attributes, Curriculum, Assessment, Delivery, and ending
with Impact and Outcomes
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For employers, AMBA accreditation is a quality mark important when recruiting managers and future business leaders
Employers looking to attract game-changing managers and future business leaders know that graduates from
AMBA-accredited programmes have received the best quality, most relevant management education. To recruit a graduate from an AMBA-accredited programmes is to recruit top talent
For Business Schools, accreditation brings international credibility and status
Accreditation gives Business Schools worldwide recognition and kudos. AMBA accreditation identifies the
best programmes from the thousands available, and the developmental nature of our process helps Business
Schools spot potential shortcomings. We provide a comprehensive report detailing recommendations for potential future improvements
For MBA graduates, accreditation offers the opportunity to connect with peers from the best global
MBA programmes
Student and graduate membership to AMBA means alumni can network internationally, knowing that they
are connecting with individuals from equally impressive programmes. Our member services include careers
advice and support, a job portal, events, access to the latest research and thought leadership and selected offers and benefits. We can open doors and facilitate opportunities.
AMBA states that that MBA, DBA and Master‘s Degree programmes must maintain the highest quality and
remain current amid ever-changing trends and innovation across industry sectors. This is why unlike other
accreditation bodies, like AACSB and EQUIS we accredit the programmes directly. To attain this goal, the
agency works with Business Schools to accredit MBA, DBA and Master‘s Degree programmes globally,
against defined criteria and include input from a variety of stakeholders including business school staff,
MBA students and graduates, and employers. Accredited programmes are reviewed at least every five years
to ensure quality and improvements are continuous.
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AMBA & BGA joint accreditation
Institutions in possession of AMBA accreditation can apply for AMBA & BGA joint accreditation. In exceptional circumstances, institutions new to both AMBA & BGA can engage in a AMBA & BGA joint accreditation, provided they meet all the eligibility criteria.
AMBA & BGA joint accreditation emphasises the importance of an institution‘s overall impact and value
creation for students, employers, and communities, with a focus on responsible management, while maintaining the same level of rigour found in AMBA‘s accreditation of post-graduate business programmes. Achievement of joint accreditation allows institutions to demonstrate the quality of their MBA, as well as their responsible management practices, and positive impact on stakeholders.
Undergoing a joint accreditation means that institutions need only one visit of highly experienced assessors,
and combines required documentation from the two accreditations, thus reducing the amount of administrative work and tasks required.
PROCESS
The AMBA & BGA joint accreditation process consists of three stages to ensure Business Schools are fully
prepared for the final assessment visit. Each stage exists to support the quality enhancement of the institution.
DOCUMENTATION
Institutions undergoing a joint visit have the benefit of a streamlined workload resulting in fewer documents
produced than necessary. All documents serve as the footprint to the final assessment visit.
ASSESSMENT VISIT
The AMBA & BGA assessment visit consists of a two full day visit to the institution‘s main campus by a
Peer Review Team (PRT). The PRT consists of three assessors who belong to the AMBA & BGA Faculty of
Assessors, a group of current and retired deans and directors with decades of experience concerning Business
School education.
The institution will be given an agenda for the two days on how to address both the AMBA and BGA accreditation criteria.
WHAT IS BGA ACCREDITATION?
BGA accreditation is a gold-standard quality assurance achievement that is awarded to Business Schools that
can clearly demonstrate an increasing impact on their students and communities over a measurable period,
using BGA‘s Continuous Impact Model (CIM), which assesses the improvement in impact across a range of
metrics.
BGA accreditation is designed to provide both quality assurance and quality enhancement mechanisms for
institutions worldwide, in order to ensure the value of the qualification for potential students, graduates, employers and society. Accreditation plays a key role in informing prospective students and employers about the
quality of the institution and its programmes.
The criteria used for BGA accreditation are based upon the BGA Charter, and outline the standards that
institutions are expected to meet in order to be awarded accredited status by BGA.
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BGA Accreditation Criteria
BGA accreditation is designed to provide impact-driven quality assurance and quality enhancement mechanisms for institutions
worldwide, in order to ensure the value of the qualification for potential students, graduates, employers and society. Accreditation plays a key role in informing prospective students and employers about the quality of the institution and its programmes.
BGA accreditation criteria are used as a benchmark for assessing the overall quality of an institution. BGA accreditation recognises the need to compare international standards while taking into consideration local legislative and cultural differences. Where
the institution and its programmes are of genuine international quality, with career outcomes demonstrably equivalent to those
seen at other accredited institutions, the BGA Accreditation Board (BAB) may apply compassionate consideration in awarding
accreditation on a case-by-case basis.
The criteria used for BGA accreditation are based upon the BGA Charter, and outline the standards that institutions are expected
to meet, in order to be awarded accredited status by BGA. The criteria will be used to inform recommendations of accreditation
by the peer review team (PRT), and the award of accreditation by the BAB. They are intended to be used in a holistic way to assess the overall quality and values of an institution, rather than adopting a tick-box approach.

Core Principles of BGA Accreditation

Rationale
BGA’s rigorous assessment criteria ensure that only institutions who can fully demonstrate their quality are
accredited. BGA’s accreditation is focused on measuring changes in impact, developing feedback loops, and
applying feedback to improve against BGA’s accreditation criteria. This consultative, in-depth and detailed
approach means that the highest standards of teaching and learning are guaranteed by BGA accreditation.
BGA believes that institutions should demonstrate best industry practice and understand changing trends to
innovate and continuously meet market demands. The BGA accreditation process reflects this commitment to
fostering innovation and challenges institutions to continuously perform at the highest level.

Guiding principles
The BGA accreditation process is designed to provide stakeholders (such as potential students and employers)
with a quality indicator so that they can make informed choices and decisions. BGA represents its stakeholders
by ensuring that BGA only accredits institutions which demonstrate current best practice in business and
management education, including a clear grasp on responsible management impact, coverage of relevant
syllabus topics, and a provision of support for students and alumni which enhance the overall
learning experience.
As a registered charity, accreditation also facilitates BGA’s work to improve standards in business education and
share best practice with emerging markets and developing Business Schools. BGA’s experienced peer review
teams, thought leadership and research, and representation of the business education sector all contribute to
achieving this.
The accreditation process is meant to both examine and consult the institution, where it receives
recommendations in terms of programme and curriculum design, methods on teaching and delivery, alumni
services, admissions strategies, and much more.
The BGA accreditation criteria is overseen by the BGA Accreditation Board (BAB) which is formed of deans and
senior academics from AMBA & BGA’s global network of accredited Business Schools. Relevance and
consistency is key to the accreditation process; the accreditation criteria are reviewed fully every five years. The
BAB will conduct the next full review of the BGA accreditation criteria in 2024, and will include extensive
consultation with key stakeholders; employers, graduates, students and Business Schools.
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Eligibility
To be eligible for accreditation, institutions must:
Institutions do not need to be BGA validated in order to apply for accreditation, although this interim stage is designed to support
institutions towards a successful accreditation journey.

There are a number of key documents that have been specifically designed to support Business Schools through the BGA Accreditation process. Some of which have been highlighted below.
If you have any questions regarding BGA Accreditation, please email accreditation@businessgraduatesassociation.com get back
to you as soon as we can.






Have been in continuous operation for at least five years
Possess degree awarding powers (institutions with no degree-awarding powers must seek a
recommendation letter form an AMBA or BGA accredited institution)
The institution must have been graduating at least three student cohorts from one of its degree
programme
The institution must have audited financial statements that prove it is financially sustainable in
the long term.

BGA’s Continuous Impact Model

A key element of BGA‘s accreditation is the use of BGA‘s ‗Continuous Impact Model‘, a unique process
which is designed to support institutions to develop an understanding of their impact on stakeholders. The
model is built for Business Schools and measures the changes of impact variables over time and establishes
evidential feedback loops to improve the quality of the institution and its activities in a continuous improvement process. Schools are required to undergo the CIM once they begin the accreditation process. The
Business School‘s assigned Accreditation Director and academic mentor play a supportive role in ensuring
a School‘s development and measurement of its impact metrics are used to meet BGA‘s accreditation criteria.
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BGA‘s ‗Continuous Impact Model‘, offers a unique process which is designed to support institutions to develop
an understanding of their impact on stakeholders, and is a
key element of the BGA accreditation process.
The model is designed to measure the changes in impact
variables over time and establishes evidential feedback
loops to improve the quality of the institution and its activities in a continuous improvement process. Schools are
required to undergo the CIM once they begin the accreditation process.
Schools undergoing accreditation are assigned an Accreditation Director and an academic mentor, who play a supportive role in ensuring the School‘s development and
measurement of its impact metrics are used to meet BGA‘s
accreditation criteria.
PURPOSE
Institutions are expected to provide relevant, measurable metrics under each dimension of the CIM.
The number may vary significantly from one institution to another, but it is recommended that between 5 to
10 impact metrics are developed, where at least one references one of the UN SDG’s. Institutions are required to provide at least three years‘ worth of data to effectively showcase measurable changes, though it
is recommended to provide more if additional years of data are available.
Being able to effectively measure an institution‘s impact on a range of stakeholders helps inform them of the
institution‘s various strengths and weaknesses and is important in ensuring that it is achieving its mission
while building trust among stakeholders. Moreover, the CIM informs stakeholders of the steps the institution
is taking to continually improve using quantitative metrics. By maintaining a high level of transparency, accountability, and commitment to higher principles, an institution can confidently and accurately evidence its
status and level of quality.
A MODERN IMPACT DRIVEN APPROACH:
The CIM is not intended to be prescriptive – an institution will work with an appointed academic mentor to
develop appropriate metrics and ensure that a feedback loop is established and effective over time. The developed key metrics, and how well the institution achieves them, will ultimately determine if it will achieve
BGA accreditation, as the data produced will be used in the assessment stage of the accreditation process. Institutions are expected to provide a narrative for each metric explaining why trends are either positive or negative and what potential solutions may be available (if any).
SCOPE
The length of time required to create the impact metrics may vary significantly from institution to institution,
as some may have data readily available for the development of impact metrics, while others may have to
begin the data collection process at the beginning of the pre-assessment stage. It is expected that the chosen
impact metrics will be broad and will cover a wide range of different categories; however, at least one metric
must specifically reference the UN Sustainable Development Goals (SDGs).
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ACCREDITATION COUNCIL
FOR BUSINESS SCHOOLS &
PROGRAMS
Founded in 1988, the Accreditation Council for Business Schools and Programs (ACBSP) is a global business education accrediting body and the first organization to offer accreditation to all levels of collegiate
business educational degree programs from associate to doctoral.
ACBSP ignites a standard of excellence with an accreditation process based on the Baldrige Education Criteria for Performance Excellence. By evaluating aspects of leadership, strategic planning, relationships with
stakeholders, quality of academic programs, faculty credentials, and educational support, ACBSP assesses
whether or not business programs offer a rigorous educational experience and commitment to continuous
quality improvement.
ACBSP -Accreditation Council for Business Schools & Programs is the only global accrediting body,
which accredits business programs at the associate, baccalaureate, and graduate degree levels. The membership extends to more than 60 countries, more than 1,200 member campuses and 13,000
individual members. ACBSP also has the biggest presence in India in terms of the number of schools accredited by any of the top five international accreditation agencies operating in the country. There are at
present 17 accredited schools and 8 member schools of which seven in candidacy mode of ACBSP in India.
It is the second agency to be recognized by Council for Higher Education Accreditation (CHEA), the apex
regulatory advisory body of America. Accreditation done by ACBSP conforms to the standards set
by Malcolm Balridge Award for excellence. ACBSP currently has around 17 schools accredited.

LIST OF INDIAN SCHOOLS ACCREDITED BY ACBSP
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ACBSP UNIFIED ACCREDITATION STANDARDS
1. Leadership
The business unit must have systematic leadership processes that promote performance excellence and continuous improvement. Values and expectations must be integrated into the business unit's leadership process
to enable the business unit to address its societal responsibilities and community involvement.
2 Strategic Planning
The business unit must have a systematic process for developing a strategic plan that leads to continuous improvement. The strategic plan must include implementation goals and progress measures.
3 Student and Stakeholder Focus
The business unit must have a systematic process to determine requirements and expectations of current and
future students and other key stakeholders. The process must measure stakeholder participation and satisfaction and use the results for continuous improvement.
4 Student Learning Assessment
The business unit must have a systematic student learning outcomes assessment process and plan that leads to
continuous improvement. Student learning outcomes must be developed and implemented for each accredited
program, and the results must be communicated to stakeholders.
5 Faculty Focus
The business unit must have a systematic process to ensure current and qualified faculty members by:
1. Fostering teaching excellence
2. Aligning faculty credentials and skill sets with current and future program objectives
3. Evaluating faculty members based on defined criteria and objectives
4. Ensuring faculty development including scholarly and professional activity
6 Curriculum
The business unit must have a systematic process to ensure continuous improvement of curriculum and program delivery. The curriculum must be comprised of appropriate business and professional content to prepare
graduates for success.
7 Business Unit Performance
The business unit must have a systematic process to identify and track key student performance measures for
the purpose of continuous improvement. The business unit must ensure adequate resources and services to
support its programs.
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GENERAL INFORMATION
Introduction This document presents the criteria by which ACBSP member institutions may demonstrate compliance with the accreditation standards of the
Associate Degree Commission and the Baccalaureate/Graduate Degree Commission. The standards have been approved by vote of the membership of the two
commissions. The criteria have been developed and approved by the two Boards
of Commissioners. The two Boards of Commissioners are elected by the members of the Associate Degree Commission and the Baccalaureate/ Graduate Degree Commission and have the responsibility for administering all accreditation
activities for the Associate Degree-granting institutions and Baccalaureate/
Graduate degree-granting institutions, including developing and interpreting the
standards, and making final decisions pertaining to accreditation. The accreditation process begins with determining that the institution meets the eligibility
requirements, budgets for anticipated costs on the timetable established to complete the process, and files an Application for Candidacy Status. The ACBSP accreditation philosophy is based on a mission-driven systematic approach to continuously advance academic quality.
Promoting access and inclusiveness that recognizes the diversity of institutional missions, worldwide, is an ACBSP guiding principle. The ACBSP standards and criteria present historically validated, leading-edge practices that business schools and programs
can use to evaluate, plan, perform, and measure results.
Qualitative Scoring Band Tables
The following process tables provide the user with information about qualitative scoring bands. These bands are used by peer
review evaluators and members of the Board of Commissioners when evaluating a member’s self-study report and/or site visit
data to determine the approximate degree to which a business unit meets the ACBSP accreditation Standards and Criteria for
Educational Performance Excellence.
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XV. Professionally-Related Community Activities
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INTERNATIONAL ACCREDITATION COUNCIL
FOR BUSINESS EDUCATION
IACBE changed its name from International Assembly for Collegiate Business Education to International Accreditation Council for Business Education (IACBE) without altering its original title in 2017. This suggestion
was made by SEAA to the IACBE leadership a while ago. IACBE also changed its logo with the name
change. Dr. Phyllis Okrepkie is currently the president of IACBE. The IACBE accredits over 2,000 business
and accounting programs worldwide.
The 1997 vintage principles based programmatic accreditation agency accredits business programs that lead to
degrees at the associate, bachelor‘s, master‘s, and doctoral levels in institutions of higher education worldwide
that grant bachelor‘s and/or graduate degrees. Dr Green who founded the agency also played key role in
AACSB International and later ACBSP, both approved by CHEA. IACBE was set up in response to the expressed needs of presidents, chief executive officers, chief academic officers, and business deans, chairs, directors, and HODs who wanted an accreditation process that was not driven by prescriptive standards relating
to inputs and resources, but was mission-driven and outcomes-based one.
One of the relatively young CHEA approved accreditation agencies for business education, IACBE was conceived as a mission driven Deming Porter Framework model based system that is fully process oriented delivering its assessment based on certain abiding principles that exemplifies the mission of the school. Being
younger institution, IACBE rode the technology wave from the start carving now a niche for itself among the
global accreditation bodies.
At the IACBE, the belief is that academic quality and excellence in business education should be measured in
terms of the educational outcomes of an academic business unit relative to its mission rather than by prescriptive standards relating to academic resources.
How to be an IACBE member
Any academic business unit (department, division, school, college, faculty of business, etc.) whose parent institution grants business degrees at the associate‘s, bachelor‘s, master‘s, or doctoral level may apply for membership in the IACBE. There are many benefits to becoming a member in one of our the three categories:
An educational member of the IACBE is an academic business unit that has met the IACBE‘s requirements
for membership, and
(i) whose parent institution has appropriate institutional accreditation, recognition, or governmental authorization to award degrees that are eligible for IACBE accreditation
(ii) that has affirmed its commitment to excellence in business education.
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Resources
A

Accreditation Process Manual
Application for Accreditation
Application for Candidacy Part 1
Application for Candidacy Part 2
Application for Educational Membership
Application for Specialized Accounting Accreditation
Application for Individual Membership
Application for New Program Accreditation

B
Bloom's Taxonomy and Writing Intended Student Learning Outcomes
Board of Commissioner Policies and Procedures
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C
Credit Card Payment Form for Membership Dues, Site Visits, and Application Fees
Credit Card Payment Form for ACAM and Accreditation Institute Fees

E
Emergency Virtual Site Visit Policy-Expires 12-31-21

I
IACBE Bylaws-Approved April 2019

K
Key Learning Outcomes for Business Programs-2021

P
Principles
Procedure for Third-Party Complaints
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Candidate for Accreditation:
A candidate for accreditation of business programs is an academic business unit that has successfully
completed the candidacy review process, and (i) has developed an appropriate outcomes assessment plan,
(ii) has met the IACBE‘s candidacy requirements relating to its business programs, resources, and operational processes, (iii) has affirmed its commitment to excellence in business education, and (iv) is eligible
to undergo an accreditation review of its business programs. While the academic business unit holds candidacy status, accreditation will only apply to the programs included for review by the Board of Commissioners during the accreditation process (not the overall academic business unit).
Member with Accredited Programs:
A member with accredited programs has successfully completed the IACBE accreditation review process
and the academic business unit that offers the programs has affirmed its commitment to excellence in
business education as related to the accredited programs. The accreditation covers the programs specifically granted accreditation and not the overall academic business unit. Member benefits, such as reduced
rates to attend workshops or conferences, will be available to employees and students of the institution.
(Note: The criteria for accreditation are contained in the IACBE‘s Self-Study Manual.)
Mission-Driven, Outcomes-Based
Accreditation is a quality assurance process in which an institution of higher education or an academic
unit within the institution voluntarily undergoes an external and independent appraisal of its educational
activities.
Programmatic accreditation by the International Accreditation Council for Business Education is missiondriven and outcomes-based, and involves an independent, external evaluation of the business programs
offered by an institution‘s academic business unit. The effectiveness of the academic business unit is
evaluated by reviewing the educational processes related to teaching and learning in the institution, and
by an assessment of the outcomes of the teaching-learning process.
Process and Requirements
Accreditation is a quality assurance process in which an institution of higher education or an academic
unit within the institution voluntarily undergoes an external and independent appraisal of its educational
activities. Programmatic accreditation by the International Accreditation Council for Business Education
is mission-driven and outcomes-based, and involves an independent, external evaluation of the business
programs offered by an institution‘s academic business unit.
The IACBE accredits business programs that lead to degrees at the associate, bachelor‘s, master‘s, and
doctoral levels in institutions of higher education worldwide that grant associate's, bachelor‘s and/or graduate degrees.
The IACBE staff will work with the faculty and administration of the academic business unit as the unit
prepares a comprehensive self-study to identify program strengths and weaknesses, and the level of compliance with the IACBE‘s ―Accreditation Principles.‖ In addition, the academic business unit will host a
site visit by an independent team of peer reviewers. The self-study along with the site-visit team‘s report
of findings and the academic business unit‘s response to the report will be reviewed by the IACBE‘s
Board of Commissioners, who will determine the accreditation status of the institution‘s business programs.
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Educational Membership Process
For the business programs of an academic business unit to become an Educational member of the IACBE,
the academic business unit must follow the process summarized below:

1. Does the institution grant business degrees at the associate's, bachelor’s,
master’s, or doctoral levels?
2. Does the institution have a publicly-stated mission appropriate to a college or university?
If the answer is yes to the above questions…
↓
Submit Membership Application and Dues
↓
IACBE Staff Review and Validate the Application
↓
Become an Educational Membership
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Educational Membership Requirements
To become an educational member of the IACBE, an academic business unit must:
Submit an application for educational membership.
1. Pay its membership dues to the IACBE.
2. Provide evidence that its parent institution grants business degrees at the bachelor‘s, master‘s, or doctoral
level.
3. Provide evidence that its parent institution has a publicly-stated mission appropriate to a college or university. This mission must have been approved by the institution‘s governing body (i.e., trustees, regents,
directors).
4. Submit a copy of the most recent catalogs, prospectuses, marketing brochures, or other materials that describe the institution‘s undergraduate and graduate degree programs. If this material is online, provide the
website address (URL) for and an electronic version of this material (e.g., a non-editable document such as a
PDF file).
If two or more institutions have the same parent institution or if an institution provides business programs
under different institutional names, separate membership may be required. Contact the IACBE office to discuss the options that are available.
An educational member is not allowed to claim or imply accreditation by the IACBE until accreditation has
been granted.
Once an academic business unit has been admitted to educational membership in the IACBE, the institution
may provide a link on the academic business unit's home page to their Member Status Page. A link to the
page will be sent to the academic business unit along with the letter notifying them of their acceptance for
educational membership.
Candidacy Status Process
For the business programs of an academic business unit to be considered for Candidacy Status by the IACBE, the academic business unit must follow the process summarized below:
Be an Educational Member in Good Standing
↓ Hold nationally recognized accreditation
↓ Attend the IACBE Accreditation Institute
↓ Submit Application Materials for Candidacy Status
↓ Undergo Candidacy Visit
↓ Receive and Respond to Candidacy Visit Report
↓ Undergo Candidacy Review by Board of Commissioners
↓ Board of Commissioners Determines Candidacy Status of Academic Business Unit
If candidacy status is granted, the Academic Business Unit representative will receive a letter detailing any
required actions
Candidacy Requirements
The purpose of becoming a candidate for accreditation (also referred to as candidacy status) is to provide the
academic business unit with an opportunity to prepare itself to be in compliance with the IACBE‘s Accreditation Principles, to develop a comprehensive self-study, and to undergo a site visit conducted by a team of
professional peer reviewers from the members of the IACBE.
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In order for an academic business unit to be considered for candidacy status and for its business programs
to be eligible for accreditation by the IACBE, the academic business unit must:
1. Be an educational member in good standing of the IACBE.
2. Provide evidence that its parent institution has institutional accreditation from an appropriate nationally-recognized institutional accrediting organization. Institutions located outside of the United States must
provide evidence of equivalent recognized institutional accreditation from an appropriate organization in
the relevant country or region, or approvals or authorizations to award degrees from an appropriate governing, legal, or similar body. This evidence should take the form of a copy of the most recent letter from
an appropriate nationally-recognized accrediting organization affirming or reaffirming institutional accreditation or recognition to award degrees. In cases where this documentation is in a language other than
English, the academic business unit must submit a copy of the original non-English version of the document and an English translation of the document.
3. Have at least one group of graduates from each business program to be considered for accreditation
eligibility.
4. Attend the IACBE Accreditation Institute which must be completed within one year immediately prior
to the submission of the application for candidacy status.
Submit a current and complete outcomes assessment plan. The assessment plan must encompass all business programs for which the academic business unit is seeking accreditation, must conform to IACBE expectations and requirements as outlined in the IACBE handbook entitled ―Guidelines for Preparing an
Outcomes Assessment Plan,‖ and must be prepared using the assessment plan template developed by the
IACBE.
Submit an application for candidacy status, an application supplement containing programmatic information, and pay its application fee. Applications for IACBE candidacy status must be approved and
signed by the institution‘s chief executive officer (i.e., president, chancellor, director general), affirming
the academic business unit‘s commitment to abide by the accreditation policies and procedures of the
IACBE and to attaining and maintaining excellence in business education.
1. Undergo a candidacy visit by an IACBE representative.
2. Be reviewed by the IACBE Board of Commissioners.
If two or more institutions have the same parent institution or if an institution provides business programs
under different institutional names, separate membership may be required. Contact the IACBE office to
discuss the options that are available.
The completed candidacy application and all supporting materials must be submitted to IACBE headquarters at least 60 days prior to the candidacy visit. No candidacy visit travel arrangements will be made until
the IACBE has received a complete set of candidacy materials.
The purposes of the candidacy visit are (i) to provide assistance to the academic business unit as it prepares to enter the candidacy phase of the accreditation process, (ii) to determine whether there are issues
of concern pertaining to the resources, processes, business programs, or other aspects of the academic
business unit‘s operations that need to be addressed prior to beginning the self-study process, and (iii) to
evaluate the readiness of the academic business unit to pursue IACBE accreditation.
If candidacy status is granted, it will cover a time period not to exceed five years.
A candidate for accreditation is not allowed to claim or imply accreditation by the IACBE until accreditation has been granted. Once an academic business unit has been granted candidacy status in the IACBE,
the institution may provide a link on the academic business unit's home page to their Member Status Page.
A link to the page will be sent to the academic business unit along with the letter notifying them othat they
have been granted candidacy status.
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Accreditation Process - First-Time Accreditation
For the business programs of an academic business unit to be considered for first-time accreditation by the
IACBE, the academic business unit must follow the process summarized below:
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First-Time Accreditation Requirements
For the business programs of an academic business unit to be considered for first-time accreditation by the
IACBE, the academic business unit must:
1. Be granted candidacy status by the IACBE Board of Commissioners.
2. Have at least one set of graduates for which there are outcomes assessment results for each program to
be considered for accreditation.
Submit an application for accreditation and pay its application fee. The application must be submitted and
the fee must be paid prior to the beginning of the self-study year.
1. Fully implement its outcomes assessment plan which includes collecting at least one full set of results
for each academic program included in the self-study.
2. Have at least one representative attend the IACBE Accreditation Institute within the year immediately
preceding the beginning of the self-study year. If a representative of the academic business unit attends the
Accreditation Institute as a part of the candidacy process and the school begins the self-study year with one
year of attendance, the requirement will be met. If the individual who attended the Accreditation Institute is
no longer employed by the academic business unit, the requirement is no longer considered met and another
individual will be required to attend the Accreditation Institute.
Prepare and submit a draft self-study and all supporting materials at least 120 days prior to the scheduled
site visit.
1. Prepare and submit the final self-study and all supporting materials at least 60 days prior to the scheduled site visit.
2. Undergo a site visit.
3. Be reviewed by the IACBE Board of Commissioners.
If two or more institutions have the same parent institution or if an institution provides business programs
under different institutional names, separate accreditation may be required. Contact the IACBE office to
discuss the options that are available.
Guidelines for preparing the self-study are found in the IACBE‘s Self-Study Manual. It is essential that these guidelines be followed when preparing the self-study. Incomplete, inaccurate, or poorly organized information may delay a program‘s pursuit of accreditation.
A preliminary draft copy of the self-study must be submitted to IACBE headquarters at least 120 days prior
to the site visit. Upon receipt of the draft self-study, IACBE staff will contact the academic business unit to
schedule a virtual meeting to conduct an initial technical review of the self-study for completeness and accuracy. This technical review will not include any judgments regarding the quality of the responses contained in the self-study, nor will it evaluate the extent of the academic business unit‘s compliance with the
IACBE‘s Accreditation Principles, policies, and requirements. These determinations will be made by the
Board of Commissioners.
The purposes of the technical review are:
 to identify any technical issues associated with the academic business unit‘s self-study (i.e., missing,
incomplete, and/or inaccurate information) and
 to help to ensure a smooth visit by the site-visit team. Any missing or incomplete responses and inaccurate information will be communicated to the academic business unit during the technical review consultation.
Subsequent to the technical review, the academic business unit will revise its self-study accordingly to ensure that it is complete, addresses all Accreditation Principles, and is in the appropriate format with accurate
tables. The revised, final self-study must be submitted to IACBE headquarters at least 60 days prior to the
site visit. No site visit travel arrangements will be made until the IACBE has received the final self-study
documents.
Once an academic business unit has been granted accreditation of its business programs by the IACBE, the
institution must provide a link on the academic business unit's home page to their Member Status Page. A
link to the page will be sent to the academic business unit along with the letter notifying them of their accredited programs. If accreditation is granted, it will cover a time period not to exceed seven years.
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Costs and Fees by Type

Annual Membership Dues
Academic Business Unit
2022 Membership Dues

$2,650

2022 Accreditation Maintenance Fee
- 1-14 accredited programs

$500

- 15-19 accredited programs

$750

- 20-24 accredited programs

$1,000

- 25-29 accredited programs

$1,250

- 30+ accredited programs

$1,500

2022 Accounting Accreditation Maintenance Fee

$200

Individual
Active Educator

$200

Retired Educator

$100

Student

$50

2022 Membership dues will be invoiced in September 2021 with payment due no later than
December 15, 2021.
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2021 Membership Dues for New
Members
Date of Joining IACBE
January 1 – February 28

$2,650

March 1 – April 30

$2,120

May 1 – June 30

$1,590

July 1 – August 31

$1,080

September 1 – October 31
November 1 – December 31

$590
waived

Application Fees
Application fee for Candidacy Status

$1,500

Application fee for First-Time Accreditation

$1,850

Application fee for Reaffirmation of Accreditation

$1,850
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DISCLAIMER:

A SEAA Trust, New Delhi compilation! Not for circulation or for commercial sale. The
publication is purely for reference of the schools undertaking International Accreditation process. For any more details please contact the respective agencies cited in this
report. SEAA Trust, New Delhi or their associates are not liable for any misrepresentation or factual error relating to any of the information provided about the various
accreditation agencies.
Please contact us for any further information:
SEAA Trust, New Delhi
atraman@gmail.com or atraman@seaastandards.org
Ph: 91-9811297249
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