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Like with everything  the world of education quality building and accreditation has also undergone  a tecton-

ic change with the  agencies concerned meeting up with the challenges  by shifting to online mode  from  

processing initial application, mentoring the institutions, evaluating their progress, monitoring their effort to 

close the loop to invite the  visiting peer team  to complete the campus visit, all of which accomplished with-

out any expensive time consuming and risky  travel. The virtual platforms have been modified and perfected 

during the Covid crisis and in the process  Digital Transformation of education got a fillip as never before.  

The challenge is however to  use the learning  gained during the  Pandemic period and apply these in a per-

manent manner  so that  all-round quality can improve on a continuous basis  while the costs  can be pared 

drastically. User experience of using the online mode suggests that  people especially in the academics, 

whether they  represent the management, the faculty, the consultants  or the students, all of whom could eas-

ily work together without compromising 

on the quality in teaching, learning and 

assessment. In some cases quality norms  

actually become stronger and institutions 

benefited more.  

The webinar route of  connecting with 

people in fact had mode traction and the 

frequency of such interactions also went 

up phenomenally which in the brick and 

mortar mode would not have been possi-

ble.  

Business education is experiencing funda-

mental  changes  in content, delivery & 

assessment. The pace of  Edu-tech  adop-

tion got a sudden impetus owing to the 

unexpected occurrence of a global Pandemic. Everyone is innovating and so are the accreditation agencies to 

cope with the new normal. One thing is quite clear that Business education will never be the same. In contin-

uing with the same theme and keeping in view the ongoing campaign for Digital Transformation of Business 

Education SEAA Trust, New Delhi is committed to we are  launching our 14th International Accreditation  

Conference focusing on "Leadership building for the Digital future-the B-school challenge". The traditional 

MBA curriculum is being  replaced with a forward looking syllabi that  agile, adaptable and in line with the 

tectonic shift in business focus. The challenges are many as much of the student cohort are from non-

technology  or traditional technology schools rooted in theory with little practice. And many among the fac-

ulty also are not trained or are not aware about the  new technologies that are being invented almost on the 

fly.   

The global business leaders are convinced  the technology is no longer the challenge but leadership definite-

ly is. Increasingly the top business schools from around the world are under pressure to tweak their curricu-

lum  to ensure  the passing out batches of student managers are going out equipped with high level of tech-

nology exposure and awareness about the challenges ahead. 

The traditional MBA curriculum is being  replaced with a forward looking syllabi that  agile, adaptable and 

in line with the tectonic shift in business focus. The challenges are many as much of the student cohort are 

from non-technology  or traditional technology schools rooted in theory with little practice. And many 

among the faculty also are not trained or are not aware about the  new technologies that are being invented 

almost on the fly.   
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There is much learning to be done and the industry involvement in education is going to be much greater and 

not less in the future of Business Education.  The old school MBA programmes have to be rewritten and 

made more practical and new tools with the help of the industry need to be crafted to hone the   MBA gradu-

ates  so that they would be able to face the challenges of the digitally transformed businesses.  

In fact the greatest challenge is the  uncertainty of the future  as the technologies are only now maturating 

and the industry segments like Space, new urban transportation, ocean exploration, Block Chain technology 

led financial services, Internet based services, Cloud computing, Artificial Intelligence, Robotics, 3 D Print-

ing, Augmented Reality etc., are posing new challenges and opportunities. 

For instance, when sales for American Eagle Outfitters Inc. dropped due to the Covid-19 pandemic, the 

company opted to use augmented reality (AR) to reach customers via the Snapchat app. The retailerôs virtual 

pop-up holiday shop on Snapchat sold $2 million in products, which is a 

small amount when you consider American Eagle had $1.3 billion in revenue 

in 2020, an article published in Bloom berg Businessweek said in Mid July 

2021.  

The authors go on 

to say that  the campaign was a new way to en-

gage Gen Z as worldwide e-commerce sales con-

tinue to grow. Advertisers also contributed to an 

increase in social media ads with revenue growing 

16.3 percent to $41.5 billion last year. 

The Covid-19 lockdowns and quarantines that 

forced consumers to turn to websites for every-

thing from food and household goods to clothes 

and office suppliers provided an opportunity for 

new AR advertising projects. Worldwide e-

commerce sales grew from $3.35 trillion in 2019 

to $4.28 trillion in 2020, according to estimates 

from EMarketer. 

The market leaders are convinced that in the forth 

coming  of digital era the transformation of both 

industry and the campuses would require Business 

models to be reimagined, a culture to transform the playing field and new talents and skills need to be ac-

quired  which also means new software, agile digital platforms and  leadership that cannot compromise on 

continuous learning and updating of their knowledge which accreditation systems have recognized long ago 

as the mantra for future.  
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Business Education around the world changing its basic character quietly with leading business schools adopt-
ing the Digital Technology in their way of working but also  building courses to match the fast paced leader-
ship requirement of the industry.  
 
"The technology industry is one of the fastest-growing and dynamic industries in the U.S and the world. With 
Technology pervading how traditional businesses function, the technology industryôs appetite for MBA gradu-
ates has increased tremendously. The average salary for the best tech MBA programs is $129,045. Some of 
the Top Tech companies that recruited MBA graduates in 2020 are Amazon, Google, Apple, Cisco, Samsung, 
Microsoft, Dell, IBM, etc.", E-GMAT blog post 

 International Accreditation systems are also taking up the cue and tweaking their approach to endorsing quali-
ty building processes in the global business schools. ñIt is through co-creation of knowledge, collaborative in-
novation, and integrated leadership that business schools advance solutions and strategies that are relevant, 
effective, and sustainable.ò ðAACSB Connected for Better Briefing Paper for ICAM 2021  
 
Standards for Educational Advancement & Accreditation (SEAA) Trust, New Delhi  had over the past 13 

years propagated Self Regulation with Accreditation and advocated the need for the  world's second largest 

Business Education community in India to benchmark itself with the best in their class by adopting the best of 

the Accreditation options available. We are proud to acknowledge that in all our annual conferences, world's 

best international accreditation systems were showcased with the leaders from these agencies presenting their 

views.  

The Handbook on Accreditation has been in publication for the past 11 years purely to help information and 

knowledge  dissemination about the updated  accreditation processes by the International Accreditation Agen-

cies we track on a regular basis at www.seaastandards.org. The publication is fully sponsored by Indus Busi-

ness Academy 

 (IBA) for which we are deeply  indebted to Dr Manish Jain  the Chairman and CEO of the IBA.  

https://e-gmattest.com/blogtest/https:/e-gmat.com/blogs/top-tech-companies-best-paying-jobs-in-technology/
https://www.aacsb.edu/-/media/aacsb/publications/research-reports/societal-impact-brief.ashx?la=en&hash=C67EFE7A885802C1B6714AA54AFC0A99CF512C43
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Although technology is finally being integrated into education, its use for teaching and learning still remains a 

challenge for many students and even teachers. Despite the fact that many B-Schools today are privileged to 

have ready access to technology, trained teachers, and a favorable policy environment the use of technology in 

the classroom is still low in many areas. Today, technologies used to improve and facilitate learning can be 

found everywhere. 

According to The Economist, philanthro-

pists such as Bill Gates have such high 

hopes for the Flipped Classroom model that 

they have given money to KhanAcademy, a 

small non-profit organization based in USA 

for education. This means that more than 

2,400 video lectures on anything are freely 

available to everybody which can help the B

-Schools students from any part of the world 

to take the subscription and learn by watch-

ing from the videos.  Swayam an Indian 

government initiative using the NPTEL  learning platform put together by the countryôs premier Indian Insti-

tutes of Technology, the Indian Institutes of Science among others are making  available free teaching content 

and lectures for everyone.  

 Dawn of the Digital Age 

Digital age began when stopped using papers and started using the computers to store information and also 

communicate with other people.  Emails accentuated the process and the cloud that you see today  is the cul-

mination of all that effort over the past  little over three decades.  

ñThe world of work is changing. Artificial intelligence, automation, and robotics will make this shift as signif-

icant as the mechanization in prior generations of agriculture and manufacturing. While some jobs will be lost, 

and many others created, almost all will changeò  McKinsey 

A new report from the  company  indicates that up to 25 percent more workers than previously estimated may 
need to switch occupations. This episode of the Inside the Strategy Room podcast looks at how the COVID-19 
crisis has permanently changed workplace conditions and skill-set needs and how corporate leaders can pre-
pare for this future  
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Are the B-schools ready for this transformation? Is there  any de-
bate on the changes needed in curriculum, pedagogy, classroom 
assessment, internship patters and so on?  
 
We have been raising these questions by way of the conference  
discussion streams, the  student case competition, request for arti-
cles with the faculty and such other queries in our website 
www.seaastandards.org. 
 
14th International Accreditation Conference Day wise Themes  
Day 1: Leadership Building for the Digital future, the B-school 
Challenge  
Day 2: Infusing Tech content in MBA, opportunities and hurdles  
Day 3: Staying Agile and resilient in disruptive times  
Faculty Article request topics 

1. Teaching technology 
for non-technology students 
2. Building an attitude for life long learning 
3. Preparing leaders for Technology 5.0 era 
4. Critical thinking and problem solving for UX and UI Environment  
5. Teaching ethics and integrity for the connected world.  
6. Preparing for the Board with AI led world  
5th Student Instant case competition Main Theme: 
ñB-school Challenges for preparing leaders for Digital Era"  
Sub-themes:   
1. Teaching technology for non- technology students 
2.  Building an attitude for life long learning 
3.  Ease of use of  digital learning strategies and tools  
4.  External  digital expert involvement in teaching and learning 

5.  Learning from Global MBA experience in Digital era Preparing students for facing an uncertain and dis-
ruptive future with the fast paced digital transformation of Businesses is a big challenge for faculty in today's 
B-schools face. By putting AI, machine learning, Cloud computing and big data at the center of their capabili-
ties, companies are redefining how they create, capture, and share valueðand are achieving impressive 
growth as a result.  
This really means the B-schools should become agile something that only an informed and able faculty can 
make this happen at the campus.  Artificial intelligence (AI) is revolutionizing the way today's businesses 
compete and operate. By putting AI and data at the center of their capabilities, companies are redefining how 

they create, capture, and share valueðand are achiev-
ing impressive growth as a result. Whatever your indus-
try or business model, you cannot afford to ignore this 
exciting, highly disruptive trend. Successfully transi-
tioning to an AI-driven organization requires leaders 
who not only are committed to fundamental change, but 
also have a deep understanding of the technology and 
its capabilities. Leaders donôt have to be data scientists 
themselves, but they must understand the power of what 
data scientists and people in related roles can do. 
As digital networks and AI increasingly capture our 
world, we are seeing a fundamental transformation in 
the nature of firms. But despite all this newfound digital 
automation, we canôt do away with management just 
yet. However, leading through these challenging times 
will require a new kind of managerial wisdom.ò ï 

Marco Iansiti, David Sarnoff Professor of Business Administration Harvard, Karim R. Lakhani, Charles Ed-
ward Wilson Professor of Business Administration Harvard. 
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The challenge is how to  transform the current MBA which is drastically different from the past having 
overcome many of the negatives of the decades of old type of teaching and learning  suited to a different 
era of industry. With industry 4.0 and the AI/ML world  the Digital MBA has certain distinct character-
istics needing a completely different approach.  The reason, AI can bring a host of benefits, but can also 
unleash a range of unintended consequences, not to mention privacy and cyber security challenges. 
With this in mind, AI requires serious consideration of legal and ethical issues. The organization will 
need governance based on collaboration between people from  different disciplines and functions, and 
policy and product decisions must be guided by legal, corporate affairs, and communications experts. 
 
Keeping these industry challenges in mind, the future leadership being built in the B-schools of today 
need to adopt a complete different approach to the new Digital MBA teaching, experts aver.  

According to a recent article in Harvard Business Review, a successful AI transformation should be guided 
by five underlying principles: 
1.Unified Strategy 
2. Architectural clarity 
3. Agile, Product-focused organization 
4. Capability foundations 
Building new capabilities in software engineering, data sciences, and advanced analytics will require find-
ing new people. Specifically, the organization will need people who can identify important use cases and 
lead teams in developing the new applications the organization will rely on going forward. Ultimately, this 
will lead to the emergence of a new type of business leader, one who drives a deeper analytics and software 
mindset and understands the full impact, both positive and negative, that AI can have. 
Clear, Multidisciplinary Governance 
AI can bring a host of benefits, but can also unleash a range of unintended consequences, not to mention 
privacy and cyber security challenges. With this in mind, AI requires serious consideration of legal and eth-
ical issues. The organization will need governance based on collaboration between people from different 
disciplines and functions, and policy and product decisions must be guided by legal, corporate affairs, and 
communications experts. 
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Writing in India Today, Dr Geeta Hegde of UPES says it is estimated that by 2025, 85 million jobs will be 
disrupted by a shift in the division of labour between humans and machines. The future of work will contin-
ue to be dictated by a need for critical thinking, entrepreneurial mindset and problem-solving skills. The fu-
ture workforce is expected to be diverse in every aspect, cross-cultural and multi-generational. 

Under the circumstances the B-school passouts have to possess a clear cut strategy and skill to  be part of 
the future workforce if they hope to attain leadership positions.  This also means the curriculum, pedagogy 
and the  outreach programme of every B-school has to undergo drastic change to include latest technology 
trends, their application leading to better understanding as to how these work in the industry.  

Given the disruptive trends, management schools will excel if the curriculum is dynamic, students are 
equipped to network with the industry and value-added certification programs are provided by the industry, 
along with super specialisations. The focus should be on creating an ecosystem at the campus that will im-
pact the work though differentiation, creativity, innovation, problem identification and effective solutions.    

There is a host of literature,  articles and even news items highlighting the coming challenge of technology 

that needs to be faced by the B-schools. SEAA  seminars and workshops as well as the annual conferences 

have been continuously  emphasizing on the need for digital transformation in quick time. And yet  the Indi-

an B-schools have been wary and slow in adapting to the changes  happening elsewhere.  

The big question is whether Indian B-schools are ready to deliver what the industry wants, Aditya Madavan, 

Chairman ï Corporate Engagement and Branding, TAPMI, Manipal asks.  Industry demands employees 

comfortable with digitised versions of core functionalities and ability to integrate these functionalities to 

arrive at an effective decision. Indian B-schools still focus on the traditional specialisations of marketing, 

finance, HR, and so on. B-schools have introduced analytics but most of them focus on the coding. The fo-

cus on choice of the analytical tool, application and interpretation of results have taken a back seat. B-

schools do focus on communication, but negotiation skills are taught in very few schools.  According to  

current projections, by 2030, roles in office support, food service, production and machine operations, and 

mechanical installation and repairs will have all but disappeared in the US, with similar trends happening in 

South Africa and the rest of the world. The jobs that will continue to be in demand include health profes-

sionals, STEM (science, technology, engineering and mathematics) specialists, creative, managers, and 

those in education or workforce training. 
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Organisations will become more flexible and transparent, with a focus on project-based relationships and busi-
ness sustainability. Leadership will become more horizontal and shared as increased social and external col-

laborations break down the traditional hierarchical 
model.  
As virtual devices enable workplace interactions and 
communication to happen anywhere, at any time, job 
roles and careers become increasingly redefined to 
fit into these boundaryless models. Important job 
roles in a digital world is going to be : AI  special-
ists, Data analysts, App developer, cloud computing 
manager, cybersecurity manager, internet of things 
specialist, blockchain and cyber currency  manager 
among other cutting edge technology roles.  
The global consulting giant Deloitte lists   reports 
that smart profes-
sionals and busi-
ness leaders will 

be looking for ways that technological advances can deliver business value 
and competitive advantage. As big data, analytics, and AI take over work 
that was previously performed by humans, new job roles will start to open 
up. These will be focused on skills such as monitoring, creating, operating, 
or designing automated and online processes.   
Life long learning, using especially the online platforms would open up a 
very big market  in the area of education and in fact more university cam-
puses may be required than now as learning becomes a continuous process 
for most.  
What sort of competencies the B-schools should be building in their stu-
dents as we look to a technology driven future?  Our academic partner, Peregrine Global feels that the business 
cases that are being taught in B-schools should build competencies  in the area of sustainability, global aware-
ness, leadership, ethics etc.,  
Realistically every B-school should be able to conduct their own assessment of the critical skills required for 
the future and  prepare their own intervention strategy to build future career focused leaders.  Unfortunately no  
study, consultancy or  classes are available to achieve this goal.  Across the board all the industry associations, 
the management associations and other think tanks should be able to sit together to evolve  a critical approach 
towards tackling the manpower needs of the future especially in the area of management education.  
 
New Delhi  
November 22, 2021 
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International Accreditation 

Agency Standards, format of 

Application and Fee Schedules  
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Worldôs oldest pioneering international accreditation organization  AACSB International  started in  

1916, has a powerful presence in the world of International Accreditation and global business education 

quality benchmarking movement.    AACSB provides quality assurance, business education intelli-

gence, and learning and development services to over 1,700 member organizations and more than 900 

accredited business schools worldwide. AACSBôs mission is to foster engagement, accelerate innova-

tion, and amplify impact in business education. The global organization has offices located in Tampa, 

Florida, USA; Amsterdam, the Netherlands; and Singapore. 

In India AACSB has accredited  15 schools  which the first one being Indian School of Business ISB 

and the latest being IIM  Indore.  

ACCREDITED SCHOOLS IN INDIA 

* Amrita University School of Business Coimbatore- Tamil Nadu 
* Jagdish Sheth School of Management Bangalore- Karnataka 
* Indian Institute of Management Calcutta- West Bengal 
* Indian Institute of Management Udaipur- Rajasthan 
* Indian School of Business Hyderabad- Telangana 
* Institute of Management Technology Ghaziabad- UP 
* S.P. Jain Institute of Management and Research Mumbai- Maharashtra 
* School of Business Management, NMIMS University Mumbai- Maharashtra 
* T. A. Pai Management Institute Manipal- Karnataka 
* XLRI Jamshedpur- Jharkhand 
* Indian Institute of Management (IIM) Indore- Madhya Pradesh 
* ICFAI Business School Hyderabad- Telangana 
* Indian Institute of Management Lucknow- UP  
* SCMHRD-Symbiosis International University Pune- Maharashtra 
* VIT Vellore  
* Management Development Institute, Gurgaon 
* Indian Institute of Foreign Trade (IIFT)  
 

As a first step, the business school must first be a member of AACSB. After joining AACSB as a mem-
ber, a school seeking accreditation must complete and have accepted an eligibility application, which 
demonstrates that a school is reasonably able to align with AACSB accreditation standards within the 
maximum time frame allowed. After acceptance of the eligibility application, the school formally en-
ters the initial accreditation process, during which a mentor is appointed to guide and assist the school 
during its accreditation journey. During the initial accreditation process, the school is evaluated on how 
well it aligns with AACSBôs accreditation standards, through a process of self-evaluation and peer re-
view. After earning AACSB accreditation, the business school undergoes periodic peer reviews of its 
ongoing quality, continuous improvement, and alignment with the standards to maintain its accredita-
tion.  

The fundamental purpose of AACSB accreditation is to encourage business schools to hold themselves 
accountable for improving business practice through a commitment to strategic management, learner 
success, and impactful thought leadership. AACSB achieves this purpose by defining a set of criteria 
and standards, coordinating peer review and consultation, and recognizing high-quality business 
schools that meet the standards and actively engage in the process.  

https://www.aacsb.edu/accreditation/accredited-schools?F_Country=India
https://www.amrita.edu/school/business
https://jagsom.com/
https://www.iimcal.ac.in/
https://www.iimu.ac.in/
http://www.isb.edu/
https://www.imt.edu/
http://www.spjimr.org/
https://www.nmims.edu/
https://www.tapmi.edu.in/
https://www.xlri.ac.in/
https://www.iimidr.ac.in/news-events/indian-institute-of-management-indore-earns-aacsb-international-accreditation/
http://ibshyderabad.org/
http://www.iiml.ac.in/
https://www.scmhrd.edu/
https://vit.ac.in/
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AACSB remains deeply committed to diversity and inclusion in collegiate business education. These val-
ues of diversity and inclusion foster the exploration of differences in a safe and supportive environment, 
where community members move beyond tolerance of differences to seeking and celebrating the rich di-
mensions of diversity and the contributions these differences make to innovative, engaged, and impactful 
business experiences. When business schools unlock access, reduce barriers, and intentionally create 
strategies to engage disadvantaged or underrepresented populations, they create an environment of suc-
cess and enhance excellence.  

AACSB recognizes that schools can be constrained by a variety of external factors, such as regulatory 
systems, collective bargaining agreements, formal labor regulations, and other environmental factors. It is 
within the spirit of the standards that these external factors are taken into consideration by the peer re-
view team  

The agency has been constantly updating its guidelines with the latest adopted in the year 2020. There is 

a transition  period for adopting the 2020 business accreditation standards   between January 2021 and 

June 2023. During this time, schools can choose to be reviewed under either the 2013 or 2020 business 

standards.  Beginning July 1, 2023, all schools will be reviewed only  under the 2020 standards.  

Introduction to AACSB Accreditation  

 AACSB International (AACSB) is a nonprofit global membership association for the business education 

industry. Our member network, known as the AACSB Business Education Alliance, is a network of busi-

ness educators, businesses, and nonprofit and public-sector organizations dedicated to sharing knowledge 

and best practices that accelerate innovation in business education. We unite the best minds in business 

educationðand the best minds in businessðto work as one to achieve a common goal: to create the next 

generation of great leaders. AACSBôs mission is to foster engagement, accelerate innovation, and ampli-

fy impact in business education. The mission informs AACSB accreditation standards for business 

schools. 

 The vision of AACSB, which is reinforced through AACSBôs Collective Vision for Business Education, 

is to transform business education globally for positive societal impact. that Business and business 

schools are a force for good, contributing to the worldôs economy and to society, and AACSB plays a 

significant role in making that benefit better known to all stakeholders by serving business schools, learn-

ers, business, and society. Our standards contain an imperative that AACSB-accredited business schools 

demonstrate a positive impact on society in furtherance of this vision. 

1 Accordingly, societal impact is woven through all sections of the standards. AACSB accreditation pro-

cesses are ISO 9001:2015 certified globally and support and uphold the Code of Good Practice for Ac-

crediting Bodies of the Association of Specialized and Professional Accreditors (ASPA). 

2 Additionally, AACSB is committed to upholding the guidelines of the European Unionôs General Data 

Protection Regulation (GDPR). The association regularly reviews its accreditation standards and process-

es for opportunities to improve relevancy, maintain currency, and increase value. This edition of the 

standards was adopted by the AACSB Accreditation Council in July 2020.  

The fundamental purpose of AACSB accreditation is to encourage business schools to hold themselves 
accountable for improving business practice through a commitment to strategic management, learner suc-
cess, and impactful thought leadership. AACSB achieves this purpose by defining a set of criteria and 
standards, coordinating peer review and consultation, and recognizing high-quality business schools that 
meet the standards and actively engage in the process. AACSB remains deeply committed to diversity 
and inclusion in collegiate business education.  
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These values of diversity and inclusion foster the exploration of differences in a safe and supportive envi-
ronment, where community members move beyond tolerance of differences to seeking and celebrating the 
rich dimensions of diversity and the contributions these differences make to innovative, engaged, and im-
pactful business experiences.  

When business schools unlock access, reduce barriers, and intentionally create strategies to engage disad-
vantaged or underrepresented populations, they create an environment of success and enhance excellence. 
AACSB recognizes that schools can be constrained by a variety of external factors, such as regulatory sys-
tems, collective bargaining agreements, formal labor regulations, and other environmental factors. It is 
within the spirit of the standards that these external factors are taken into consideration by the peer review 
team  

One of the guiding principles of AACSB accreditation is the encouragement of diverse paths to achieving 
high-quality outcomes in business education. Accreditation decisions are made through a process that re-
lies on the professional judgment of peers who conduct reviews that are guided by the business school 
mission. It is also critically important that AACSB accreditation demands evidence of continuous quality 
improvement in three vital areas: engagement, innovation, and impact. Engagement, Innovation, and Im-
pact AACSB acknowledges and values the diversity among its membership, but it also recognizes that all 
of its accredited members share a common purposeðpreparing learners for meaningful professional, soci-
etal, and personal lives. Effective business education and research  

Accreditation should encourage an appropriate intersection of academic and professional engagement that 
is consistent with quality in the context of a school's mission. Accreditation standards focus on the quality 
of education and supporting functions.  

can be achieved with different balances of academic and professional engagement; however, quality busi-
ness education cannot be achieved when either academic or professional engagement is absent, or when 
they do not intersect in meaningful ways.  

The Role of Peer Review Judgment  

One of the values of AACSB accreditation arises from the experience, professionalism, professional judg-
ment, and discretion of the peer review team members. Peer review teams are tasked with two goals for a 
peer review visit: (1) confirm alignment with the standards, and (2) provide advice with respect to the con-
tinuous improvement charge of an AACSB-accredited school. Peer review teams must exercise judgment 
when schools do not align with one or more standards. Peer review evaluations are based on the quality of 
the learning experience and outcomes, not rigid interpretations of standards. In places where a school does 
not align with the spirit of a standard, the school should justify the variance and provide evidence of high-
quality learning experiences and outcomes despite misalignment with the standard.  

The Accredited Entity  

AACSB accreditation is granted to the agreed-upon entityðeither the institution or a single business unit 
within a larger parent university (or other academic institution), with institutional accreditation being the 
default accredited entity. In all cases, the AACSB brand will only be applied to the agreed upon entity.  

Institutional Accreditation  

Under institutional accreditation, all business degrees within the institution, regardless of whether they are 
housed within the business school or elsewhere in the university, are to be included in the scope of the 
AACSB accreditation review, unless otherwise excluded (see ñProgrammatic Scopeò below).  

Φ  
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Single Business Unit Accreditation 

An alternative to institutional accreditation is the accreditation of a single business academic unit (referred 
to as ñunit of accreditationò). Typically, such units are part of a larger parent university (or other academic 
institution) from which they derive degree-granting authority. Redefining the accreditation entity from in-
stitution to a single unit is subject to the receipt of documentation that verifies that the unit has a sufficient 
level of independence in two areas: branding, and external market perception, as it relates to the single unit 
and the parent institution. The decision as to whether the school has made a successful case for a single 
unit of accreditation lies with AACSB  

A request for unit of accreditation is made prior to the submission of the schoolôs eligibility application. 
The request is reviewed by peers of the appropriate accreditation committee, and a decision is made by 
that committee and communicated to the school. If the unit of accreditation is not approved, the school 
may still pursue institutional accreditation if the eligibility application is approved 
 

Guiding Principles and Expectations for Accredited Schools  

Guiding principles underpin the shared ideals of AACSB accreditation. They guide accredited schools in 
behaviors, values, attitudes, and choices as they relate to strategy and operations of the business school. By 
pursuing and achieving AACSB accreditation, each accredited school stands by and supports these guiding 
principles. For initial applicants, alignment with these guiding principles and accreditation criteria is 
viewed as the first step in the accreditation process. As such, the documentation a school provides in re-
sponse to the principles is a signal of its commitment to the underlying core values outlined in in this sec-
tion and of the school's likelihood for achieving accreditation in a reasonable period.  

Guiding principles are thus an essential element of the eligibility application. Once a school achieves ac-
creditation, members of AACSBôs Accreditation Council will continue to evaluate the schoolôs adherence 
to the guiding principles and determine whether changes in its strategy could affect its ability to continue 
to fulfill its mission. If a school is determined to be significantly in violation of any of the guiding princi-
ples below, the school will be subject to accreditation policies and procedures in place at the time the vio-
lation occurs. In the below principles, ñschoolò refers to the accredited entity.  

1. Ethics and Integrity. The school encourages and supports ethical behavior and integrity by stu-
dents, faculty, administrators, and staff in all its activities. The school is expected to have appropriate 
policies and procedures that attest to a strong emphasis on ethical behavior as well as a mechanism 
for identifying and remediating behavior by those associated with the conduct of the business school. 
It is expected that internal disputes between students and faculty or faculty and administration are 
dealt with at the school level. In particular, individual faculty personnel disputes are to be dealt with 
through local school channels. Only pervasive issues with systemic implications rise to the level of 
AACSB involvement and fall under the purview of this provision (e.g., a pattern of systematic dis-
crimination against a particular group of students or faculty).  

2. Societal Impact. Societal impact as an expectation of all accredited schools reflects AACSBôs vi-
sion that business education is a force for good in society and makes a positive contribution to socie-
ty, as identified in the schoolôs mission and strategic plan. This includes an expectation that the 
school explicates its intended strategies to effect a positive impact on society, that the schoolôs cur-
riculum contains some components relating to societal impact, that the schoolôs intellectual contribu-
tions portfolio contains some contributions focused on societal impact, and that the school is foster-
ing and promoting curriculum and/or curricular activities that seek to make a positive societal im-
pact.  
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  3. Mission-Driven Focus. AACSB accreditation focuses on outcomes achieved through mission-related ac-
tivities of the institution. As part of maintaining a robust strategic plan, each school identifies its specific 
mission, strategies, and expected outcomes. The school, then, is evaluated by peers against its stated mission 
to determine if its activities are aligned with its stated mission. This allows a wide variety of schools to 
maintain AACSB accreditation 

4. Peer Review. The peer review process is a defining characteristic of AACSB accreditation. Peer review 
is characterized by professional judgment, collegiality, and a commitment to AACSBôs guiding principles. 
Because the accreditation standards are more principles-based than rules-based, more subjectivity is intro-
duced into the peer review process. Consequently, the experience and training of the peer review team mem-
bers is critical, which is why they are required to participate in formal training. Schools are strongly encour-
aged to establish and maintain clear and constant communication with the peer review team and share mate-
rials early so that any areas of substantive difference can be discussed prior to the visit. Peer review judg-
ment, through the visit and the subsequent committee evaluation and board ratification, and absent a formal 
appeal by the school, is what ultimately prevails.  

5. Continuous Improvement. The school demonstrates a commitment to a culture of continuous improve-
ment that yields high-quality outcomes. Consistency of performance over time, and stability of oversight, 
and clear accountability for operations of the accredited school or unit is aare key elements of continuous 
improvement. The school demonstrates financial vitality, sustainability, and financial resources sufficient to 
achieve its operational and strategic goals for the foreseeable future.  

6. Collegiality. The school maintains a collegiate environment. Mutual respect, collaboration, and trust are 
pursued to enable the business school to promote a positive culture that is supportive of the schoolôs strate-
gic mission and goals, faculty development, learner success, and thought leadership. The school promotes 
shared governance and active participation by a cross-section of faculty in university and college service.  

7. Agility. The school maintains a future-oriented mindset, with an eye to the knowledge, skills, and abilities 
needed by both faculty and learners, and adjusts curriculum content and faculty skill sets where trends in 
business education, employer feedback, and best practices clearly emerge. Strategic thinking is embraced, 
and best practices are sought in support of continuous improvement.  

8. Global Mindset. The curriculum imbues the understanding of other cultures and values, and learners are 
educated on the global nature of business and the importance of understanding global trends. The school 
fosters sensitivity toward a greater understanding and acceptance of cultural differences and global perspec-
tives. Graduates should be prepared to pursue business careers in a diverse global context. Students should 
be exposed to cultural practices different than their own Agility. The school maintains a future-oriented 
mindset, with an eye to the knowledge, skills, and abilities needed by both faculty and learners, and adjusts 
curriculum content and faculty skill sets where trends in business education, employer feedback, and best 
practices clearly emerge. Strategic thinking is embraced, and best practices are sought in support of continu-
ous improvement.  
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 9. Diversity and Inclusion. Diversity in people and ideas enhances the educational experience and en-
courages excellence in every business education program. At the same time, diversity is a culturally-
embedded concept rooted in historical and cultural traditions, legislative and regulatory concepts, ethnici-
ty, gender, socioeconomic conditions, religious practices, and individual and shared experiences. Within 
this complex environment, the school is expected to demonstrate a commitment to advancing diversity 
and inclusion issues in the context of the cultural landscape in which it operates. The school fosters 
awareness, understanding, acceptance, and respect for diverse viewpoints related to current and emerging 
issues  

10. Continued Adherence to AACSB Guiding Principles and Business Standards. The school 
demonstrates continued adherence to accreditation standards and guiding principles and provides timely, 
accurate information in support of each accreditation review. Schools acknowledge the timeline to com-
plete the initial accreditation process. Schools agree to a peer review visit. Schools acknowledge that 
AACSB may at any time request a review if questions arise concerning a schoolôs educational quality, 
financial resources, or other issues. Significant ethical breaches of conduct within the school may also 
result in an off-cycle peer review, or board action, as deemed necessary. Any school that deliberately 
misrepresents data contained within an accreditation report or within AACSBôs Business School Ques-
tionnaire is subject to revocation of accreditation status or termination of an initial accreditation applica-
tion.  

Structure of the Standards  

Each of the standards consists of four sections: 

 (1) Standards, (2) Definitions, (3) Basis for Judgment, and (4) Suggested Documentation.  

Standards  
The standards identify the essential core component of each topical area. Accredited schools are expected 
to meet the elements of the standards unless deviations are justified and acceptable to the peer review 
team, the mentor, and subsequent accreditation committees. Each standard is shown in bold font to identi-
fy it as language that is the responsibility of the AACSB Accreditation Council. This means the standards 
themselves cannot be changed without a majority vote of the Accreditation Council.  

Definitions  
Definitions are provided to ensure that the intent of the terminology is clear. Definitions can be provided 
for clarity of terms within the standard itself, or within the elements that follow and support the standard. 
Definitions may be updated annually as needed by the Business Accreditation Policy Committee (BAPC).  

Basis for Judgment  
This section is intended as guidance to peer review teams as to which factors they should collectively 
consider in determining whether a school is in alignment with the spirit of any given standard. Schools 
may also learn from reviewing the basis for judgment how they will be evaluated by a peer review team 
and accreditation committees. The Basis for Judgment language may be updated annually as needed by 
the BAPC.  

Suggested Documentation  
This section of each standard is written for the schoolôs benefit to indicate what evidence the peer review 
team may seek to assess whether the school is aligned with the standard. Note that schools in the initial 
accreditation process are expected to have available upon request by the peer review team all documenta-
tion listed in this section for each standard, while accredited schools generally are not expected to provide 
such detail during continuous improvement reviews. This practice is  consistent with AACSBôs philoso-
phy that subsequent reviews of accredited schools are not a standard-by-standard review with respect to 
the amount of evidence provided at each continuous improvement review visit.  
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 Introduction to Standards  

The accreditation standards consist of three sections:  

1) Strategic Management and Innovation, 2) Learner Success, and 3) Thought Leadership, Engagement, 
and Societal Impact. Each section contains standards that, when met, lead a school to make a positive in-
dividual impact. The combined impact across all AACSB-accredited schools moves AACSB toward 
achieving its vision of transforming business education for positive societal impact and its belief that busi-
ness is a force for good in society.  

1.Strategic Management and Innovation  

Strategic management encompasses the entire range of activities in which a school engages to fulfill its 
mission and informs the school on resource management. The primary documentation is the strategic plan, 
which all accredited schools are expected to have as a principal artifact for the peer review team to exam-
ine. The strategic plan provides a basis for the composition of the schoolôs intellectual contribution portfo-
lio, the identification of peer groups, and the schoolôs aspirations. The strategic plan identifies the schoolôs 
mission, strategic initiatives, goals, objectives, tactics, and metrics for success and is created with input 
from key stakeholders. Ensuring financial vitality from both an operational and strategic perspective is 
also a critical part of strategic management. Additionally, an important component of an AACSB-
accredited institution is how the school will contribute meaningfully both to connecting business educa-
tion with business practice and to fostering and promoting societal impact consistent with AACSBôs vi-
sion. 

 This section provides standards that guide business schools in the process of meaningful strategic man-
agement, including standards around the creation and maintenance of a strategic plan, management of all 
resources, and ensuring overall financial health of the accredited school or unit.  

STANDARD 1: STRATEGIC PLANNING  
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Definitions  

¶ Mission is a single statement or set of statements serving as a guide for the school and its stakehold-
ers. These statements capture the schoolôs core purposes, express its aspirations, and describe its 
distinguishing features.  

¶ The term focused implies the mission should yield distinctive aspects of the schoolôs strategies, out-
comes and accomplishments that are special or notable.  

¶ Å Strategies are overarching statements of direction derived from the strategic management process-
es of the school. Strategies describe how the school intends to achieve its mission and expected out-
comes.  

Expected outcomes are conveyed as broad or high-level statements describing the impact the school ex-
pects to achieve as it pursues its mission through educational activities, scholarship, and other endeavors. 
Expected outcomes translate the mission into strategic goals against which the school evaluates its suc-
cess.  
 Societal impact refers to how a school makes a positive impact on the betterment of society, as identified 
in the schoolôs mission and strategic plan. Societal impact can be at a local, regional, national, or interna-
tional level. Basis for Judgment  

1.1 Maintenance of a Strategic Plan  

The schoolôs mission identifies attributes, focus areas, and priorities that indicate how the school posi-
tions itself among the community of business schools. The mission informs the strategic plan and should 
be reviewed and updated periodically in alignment with the schoolôs normal planning cycle. The mission 
statement is articulated as part of the strategic plan.  
The strategic plan is developed and refined through engagement with key internal and external stakehold-
ers.  
The strategic plan is available for review by the peer review team and demonstrates a commitment to con-
tinuous improvement through regular review and revision and through key stakeholder input.  
The schoolôs strategic plan defines the communities and learners the school intends to serve, including the 
level of degree programs the school offers. The school also identifies the nondegree programs and cor-
responding communities it intends to serve.  
The plan identifies strategies for maintenance of a high-quality learner experiences, including current and 
relevant curriculum and strategies for recruitment and retention of qualified faculty. Å The schoolôs strate-
gic plan clearly identifies the type of intellectual contributions it expects faculty to produce to influence 
business education and to connect with the practice of business, consistent with the schoolôs stated mis-
sion. Å The schoolôs strategic plan identifies the strategies through which the school intends to provide 
thought leadership within intellectual contributions.   

1.2 Monitoring of the Strategic Plan  
Å The school is transparent in the conveyance of its strategic plan and regularly reports on its progress to-
ward achieving its mission, strategies, and expected outcomes to both internal and external key stakehold-
ers. Å The school should maintain an ongoing risk analysis, identifying potential risks that could signifi-
cantly impair its ability to fulfill the schoolôs mission, as well as a contingency plan for mitigating these 
risks.  

1.3 Innovation  
Å The strategic plan identifies how and where the school is innovative in thought and in action.  

1.4 Societal Impact  

ÅThe schoolôs strategic plan clearly identifies the strategies, including the allocation of human and finan-
cial capital, through which it will make a positive impact on society, the practice of business, the diversity 
of people and ideas, and the success of graduatesΦ  
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Suggested Documentation  

1.1 Maintenance of a Strategic Plan Å  

Provide the strategic plan of the business unit that encompasses the strategies and expected outcomes to 
be pursued by the school, consistent with the schoolôs mission. The strategic plan should include a de-
scription of the mission, strategies, and expected outcomes, including how the mission is encapsulated in 
supporting statements.  

¶ Describe processes for creating and revising the strategic plan, including a description of how inter-
nal and external key stakeholders both inform the plan and are kept abreast of progress toward 
meeting goals of the plan. Å Include in the plan strategies for promoting a high-quality learner expe-
rience and curriculum currency and relevancy.  

¶ Å Include in the plan a discussion of the faculty management model, including recruitment, reten-
tion, and development of qualified faculty. 

¶  Å Ensure the strategic plan clearly identifies the types (e.g., basic, applied, or teaching and learning) 
and priorities of intellectual contributions the school intends to produce consistent with its mission. 
Å Describe the focused nature of the mission for the schoolôs stakeholders, relative to learners, em-
ployers, and other key stakeholders.  

¶ Å Describe how the strategic plan and mission of the school relate to and support the strategic plan 
and mission of any larger organization of which it is a part.  

1.2 Monitoring of the Strategic Plan  
Å Summarize and document annual progress toward meeting goals of the strategic plan. Å Describe the 
risks that could impede the schoolôs ability to fulfill its mission and the plan to mitigate these risks.  De-
scribe how the plan is shared with key internal and external stakeholders, identifying these groups specifi-
cally and how suc h key stakeholder input has been incorporated into the plan.  

1.3 Innovation  
Å Describe how the schoolôs strategic plan encourages and supports innovation across all school activities, 
including faculty and staff hiring plans, curricular and co-curricular content and activities, interdiscipli-
nary efforts, and technologies both employed within teaching and taught within the curriculum.  

1.4 Societal Impact  
Å Include within the strategic plan how the school will allocate both human and financial capital to sup-
port the schoolôs aspiration to make a positive contribution to society. Å Describe how the mission posi-
tively impacts society, business education, the diversity of people and ideas, and the success of graduate. 
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Definitions  
Å Physical resources include buildings, furniture and fixtures, technology labs, collaboration space, li-
braries (including virtual), and any other physical infrastructure directly used by the school.  
Å Virtual resources include technology infrastructure needed to support all instructional delivery modes 
and for faculty to conduct research and other scholarship consistent with the schoolôs mission.  
Å Financial resources include adequate funding from all sources derived to operate the school on a quali-
ty basis and achieve its strategic initiatives, goals, and expected outcomes.  

Basis for Judgment 2.1 Physical Resources  
Å The school has learning spaces and environments that facilitate the achievement of its educational mis-
sion. The school maintains a plan for updating space as appropriate over time.  

2.2 Virtual Resources  
Å The school provides infrastructure to support its instructional activities for all modalities. Å Faculty 
have access to sufficient current and emerging technologies for both teaching and research purposes con-
sistent with their mission, strategies, and expected outcomes. Such access may be realized through part-
nerships with other schools or other third parties.  
Å Professional staff are provided adequate training and technology infrastructure for advising, career 
placement, and other mission-specific activities.  
2.3 Financial Resources  
Å The schoolôs strategic plan identifies realistic financial strategies to provide, sustain, and continuously 
improve all aspects of quality business education consistent with the schoolôs mission. Å The school 
should maintain a risk assessment specific to the schoolôs financial situation and describe the contingen-
cy planning process to mitigate the identified risks.  
Å The school identifies realistic sources of financial resources for current and planned activities. The 
school has carefully analyzed the costs and potential resources for initiatives associated with its mission 
and action items.  
Å The school has a financial plan for management of faculty and professional staff resources, including 
recruiting, retaining, and developing appropriately qualified faculty and professional staff. The financial 
plan also addresses necessary resources to sustain high-quality outcomes for student support resources 
accreditation cycle and include strategies for mitigating such challenges. As a complement to the strate-
gic planning overall risk assessment described in Standard 1, provide a risk assessment specific to the 
schoolôs financial resources and describe the contingency planning process the school will use if a sig-
nificant reduction in resources occurs.  
Å Describe the major resource commitments or development projects that have been undertaken and 
completed since the last accreditation review.  
Å Complete Table 2-1 to describe the schoolôs major planned strategic initiatives consistent with its mis-
sion and the expected source of funds for those plans.  
Å Document the schoolôs financial management plan for recruiting, retaining, and developing appropri-
ately qualified faculty and professional staff. Include documentation describing hiring practices, devel-
opment, and evaluation systems for faculty that support diversity and inclusion considerations and en-
sure high-quality outcomes relative to mission and strategies. 
Å Document the financial plan to sustain high-quality outcomes for student support resources.  
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Definitions 

 Å A participating faculty member actively and deeply engages in the activities of the school in mat-

ters beyond direct teaching responsibilities. Normally, the school considers participating faculty 

members to be ongoing members of the faculty, regardless of whether their appointments are full-

time or part-time, whether their positions with the school are considered their principal employment, 

and whether the school has tenure policies.  

Å A supporting faculty member does not normally participate in the intellectual or operational life of 

the school beyond the direct performance of teaching responsibilities. 

Å Research masterôs degrees are degrees that focus heavily on research methods and independent 

research projects as the primary program content. 

 Å Faculty qualifications status refers to one of four categories designated to demonstrate current and 

relevant intellectual capital or professional engagement in the area of teaching to support the 

schoolôs mission and related activities. Categories for specifying faculty qualifications are based on 

both the initial academic preparation or professional experience, and sustained academic and profes-

sional engagement within the area of teaching as follows: 

īScholarly Academics (SA) are faculty who have normally attained a terminal degree in a field re-

lated to the area of teaching and who sustain currency and relevancy through scholarship and activi-

ties related to the field of teaching.  

īPractice Academics (PA) are faculty who have normally attained a terminal degree in a field relat-

ed to the area of teaching and who sustain currency and relevancy through professional engagement, 

interaction, and activities related to the field of teaching. 
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īScholarly Practitioners (SP) are faculty who have normally attained a masterôs degree related to the field 
of teaching; have professional experience substantial in duration and responsibility at the time of hire; and 
who sustain currency and relevancy through scholarship related to their professional background and experi-
ence in their field of teaching. īInstructional Practitioners (IP) are faculty who have normally attained a 
masterôs degree related to the field of teaching; have professional experience substantial in duration and re-
sponsibility at the time of hire; and who sustain currency and relevancy through continued professional ex-
perience and engagement related to their professional background and experience in their field of teaching.  
īAdditional Faculty (A) are faculty who do not meet the schoolôs criteria for SA, PA, SP, or IP.  
_ Professional staff include individuals who do not have faculty appointments but provide direct support for 
ancillary activities. Examples of professional staff include, but are not limited to, career services, student 
services, admissions, alumni engagement, corporate engagement, instructional support, and other key mis-
sion component.  

 Basis for Judgment  

3.1 Faculty Sufficiency  
Å A school adopts and applies criteria for documenting faculty members as "participating" or "supporting" 
that are consistent with its mission. Each school should adapt this guidance to its particular situation and 
mission by developing and implementing criteria that indicate how the school is meeting the spirit and intent 
of the standard.  
The criteria should address the activities that are required to attain participating and supporting status and 
the depth and breadth of activities expected within a typical AACSB accreditation review cycle to maintain 
participating and supporting status. The criteria should be periodically reviewed and reflect a focus on con-
tinuous improvement.  

Normally, participating faculty members will deliver at least 75 percent of the schoolôs teaching globally 
(i.e., across the entire accredited unit); participating faculty members will deliver at least 60 percent of the 
teaching within each discipline, regardless of whether the school has a degree, major, concentration, etc., in 
the discipline. Additionally, while participating faculty ratios are expected to be met by the discipline, they 
are not intended to be applied to degree programs, locations, and modalities. Instead, a peer review team 
would normally expect an appropriate blend of participating and supporting faculty to be deployed across 
these areas.  
ÅThe criteria should address the activities that are required to attain participating and supporting status and 
the depth and breadth of activities expected within a typical AACSB accreditation review cycle to maintain 
participating and supporting status. The criteria should be periodically reviewed and reflect a focus on con-
tinuous improvement.  

ÅNormally, participating faculty members will deliver at least 75 percent of the schoolôs teaching globally 
(i.e., across the entire accredited unit); participating faculty members will deliver at least 60 percent of the 
teaching within each discipline, regardless of whether the school has a degree, major, concentration, etc., in 
the discipline. Additionally, while participating faculty ratios are expected to be met by the discipline, they 
are not intended to be applied to degree programs, locations, and modalities. Instead, a peer review team 
would normally expect an appropriate blend of participating and supporting faculty to be deployed across 
these areas.  
Å Disciplines are defined by the school in the context of their mission. Normally, the disciplines should align 
with the degree programs and/or majors offered by the school. However, not every degree program must 
have an identified discipline.   

Instructional models such as mass lectures supported by teaching assistants, faculty not in residence but who 
may travel periodically to the school to deliver a particular program such as a DBA program, faculty shared 
across institutions, visiting faculty, and online program managers who deliver digital instruction should be 
clearly identified and documented as to how this method of instructional delivery leads to high-quality learn-
ing outcomes and high learner satisfaction. 
  
Instructional models such as mass lectures supported by teaching assistants, faculty not in residence but who 
may travel periodically to the school to deliver a particular program such as a DBA program, faculty shared 
across institutions, visiting faculty, and online program managers who deliver digital instruction should be 
clearly identified and documented as to how this method of instructional delivery leads to high-quality learn-
ing outcomes and high learner satisfaction. 
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¶ In cases where a substantial proportion of a business schoolôs faculty resources hold primary faculty 
appointments with other institutions, the school must provide documentation of how this faculty model 
supports mission achievement, overall high quality, and continuous improvement, and how this model 
is consistent with the spirit and intent of this standard. In particular, the school must show that the fac-
ulty model is consistent with achieving the research expectations of the school.  
  

¶ Disciplines are defined by the school in the context of their mission. Normally, the disciplines should 
align with the degree programs and/or majors offered by the school. However, not every degree pro-
gram must have an identified discipline.   

3.2 Faculty Qualifications  
 

Å Faculty members can be Scholarly Academic (SA), Practice Academic (PA), Scholarly Practitioner (SP), or 
Instructional Practitioner (IP). Faculty members should be assigned one of these designations based on the 
schoolôs criteria for initial qualifications and sustained engagement activities that support currency and rele-
vancy in the teaching field. Faculty whose qualifications do not meet the criteria established by the school for 
SA, PA, SP, or IP status will be classified as ñAdditionalò Faculty.  

¶ Figure 1: Model for Faculty Qualifications  
Sustained engagement activities Academic (Research/Scholarly) Applied/Practice Initial academic 
preparation and professional experience Terminal degree Scholarly Academics (SA) Practice Academ-
ics (PA) Masterôs degree; professional experience, substantial in duration and level of responsibility 
Scholarly Practitioners (SP) Instructional Practitioners (IP)  

Criteria for SA and PA Status ī  

For initial classification of SA or PA, a terminal degree related to the field of teaching is appropriate. Note 
that a faculty member can be considered SA or PA for five years from the date of conferral of the terminal 
degree. Doctoral students with teaching responsibilities who have attained all-but-dissertation (ñABDò) status 
will be considered SA for three years from the commencement of ABD status. A variety of terminal degrees 
may be appropriate where the terminal degree is related to the field of teaching  

Examples of commonly accepted terminal degrees in business include: Å doctoral degrees in business or a 
closely-related business discipline (PhD or DBA); Å a graduate degree in law (LLM) and/or taxation (MST) 
for those teaching taxation Å a law degree (LLM, or JD) for those teaching courses or modules related to law 
or aspects related to the legal environment of business (e.g., ethics, sustainability, etc.). Additional terminal 
degrees may also be appropriate for SA status when the degree is closely related to the field of teaching and 
the faculty member sustains currency through scholarly activities in that field consistent with this standard  
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Criteria for IP and SP Status ī For initial classification of IP or SP, a masterôs degree in a discipline relat-
ed to the field of teaching, along with significant and substantive professional experience is appropriate. In 
limited cases, IP or SP status may be appropriate for individuals without masterôs degrees if the depth, dura-
tion, sophistication, and complexity of their professional experience at the time of hiring outweighs their lack 
of masterôs degree qualifications. The school will be expected to make its case for IP or SP status in such cas-
es. ī Subsequent to initial classification, there must be ongoing, sustained, and substantive professional en-
gagement activities (for IP) and scholarly activities (for SP) supporting qualification status.  

School Criteria ī Each school should develop appropriate criteria and policies for the classification of facul-
ty, including those faculty who also hold significant administrative appointments (e.g. deans, associate deans, 
department heads/chairs, or center directors) and according to initial preparation and sustained engagement 
activities. Criteria for such administrators should consider the weight relative to the individualôs administra-
tive role. For example, the criteria may differentiate between a dean with significant administrative responsi-
bilities vs. a department head with a smaller administrative workload. These criteria and policies should cov-
er both initial classification and maintenance of qualified  status subsequent to initial classification. Sustained 
engagement activities, including research and scholarship, should be substantially connected with and in sup-
port of the primary teaching responsibilities of the faculty member. Criteria and policies should be consistent 
with the mission of the school and comparable to peer schools.  

Discipline and Global Ratio Minimums ī Normally, a minimum of 40 percent of a schoolôs faculty re-
sources are SA and 90 percent are SA+PA+SP+IP at the global level (i.e., across the entire accredited unit) 
and in disciplines defined by the school in alignment with degrees or majors. Schools that emphasize re-
search masterôs and doctoral degree programs are expected to have higher percentages of SA faculty, main-
tain a strong focus on SA faculty, and place high emphasis on faculty who undertake scholarly activities to 
maintain SA status as consistent with their peer institutions and their mission.  

ī The ratio of SA faculty at the discipline level may be less than the 40 percent minimum if the school makes 
appointments to drive new, innovative, or interdisciplinary initiatives. In these instances, the burden is on the 
school to make its case as to how it maintains high quality outcomes. Peer review judgment and discretion is 
called upon to determine when such exceptions are appropriate. ī In disciplines where the school does not 
offer any degree programs or majors, the 40 percent SA ratio is not expected as a norm since those faculty 
would be supporting other degree programs. 
 ī ñAdditionalò Faculty (A) should not exceed 10 percent of the schoolôs overall faculty or within each disci-
pline. ī In all cases where the school does not align with the faculty sufficiency and qualification guidelines 
at the discipline (in cases where degree programs or majors are offered) or global level, the school must make 
its case through demonstration of high-quality, evidence-based programs, student learning outcomes, and evi-
dence of student and/or employer satisfaction as appropriate. The peer review team will consider such depar-
tures on a case-by-case basis and employ professional judgment when these guidelines are not met.  

Faculty Deployment  
ī Table 3-2 is intended to provide a snapshot of how qualified faculty are deployed across degree programs 
for the entire accredited unit in the most recently completed regular academic year. Because Table 3-2 docu-
ments only a portion of the faculty memberôs contribution to the schoolôs missionðthe teaching compo-
nentðschools are not required to meet the 40 percent SA and 90 percent ratios used to calculate faculty qual-
ifications in Table 3-1, which includes all activities in which a faculty member engages (i.e., teaching, re-
search, service, other) to contribute to the mission of the school. However, schools are expected to meet the 
90 percent SA+PA+SP+IP ratio across degree programs for Table 3-2 in order to validate that the school de-
ploys qualified faculty across degree levels.   

 ī The deployment of the schoolôs blend of SA, PA, SP, and IP faculty members must result from a strategic 
choice by the school and be consistent with the schoolôs mission and strategic initiatives, and be carried out 
in a way that promotes high-quality learner success and achievement of learning competencies in all pro-
grams, locations, and modalities.  
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ī Table 3-2 is prepared at a macro-level across all degree programs, locations, and modalities; however, 
peer review teams may request supplemental breakout of Table 3-2 by a particular location or modality, 
where appropriate, as determined by the team. It is recognized that blended modalities are becoming in-
creasingly common; therefore, modality in and of itself is often not a necessary breakout. Nevertheless, if 
the peer review team deems it appropriate to view Table 3-2 by modality, it is within their discretion to re-
quest the table for a particular location or by modality  

3.3 Professional Staff Sufficiency Å Sufficient professional staff are maintained to support instructional, 
technological and learner support needs on an ongoing basis, regardless of whether they are housed in the 
business school or centralized within a larger, shared unit such as the university. Å Processes for managing 
and developing professional staff and services are well defined and effective.  
3.4 Faculty and Professional Staff Development Å Faculty expectations, evaluation, promotion, and re-
ward processes are systematic, transparent, and support the schoolôs mission. Å A workload allocation mod-
el is appropriate for faculty to fulfill all responsibilities competently. Å The school has effective processes 
for providing orientation, guidance, mentoring, and inclusive developmental practices for faculty and pro-
fessional staff. Å Sufficient professional development with respect to current and emerging technologies is 
provided to faculty and professional staff involved in delivery of instruction. Å Teaching assistants, tutors, or 
other staff who participate in alternative instructional models are appropriately prepared for classroom in-
struction and are managed and supervised to promote high-quality outcomes. Å Professional staff have ac-
cess to development opportunities to retain currency in the areas they support  

Suggested Documentation  
3.1 and 3.2 Faculty Sufficiency and Faculty Qualifications  
Å Provide the schoolôs criteria for participating and supporting faculty, as well as SA, PA, SP, and IP facul-
ty. Describe how these criteria align with the schoolôs mission. Å Table 3-1 should be completed for the 
most recent regular academic year prior to the visit year (often referred to as the ñself-study yearò), by disci-
pline, to demonstrate alignment with Standard 3. 
 The Interpretive Guidance provides additional information on completing Table 3-1. Å Table 3-2 should be 
completed for the most recent regular academic year prior to the visit year. The school should also provide a 
narrative that describes its strategy for deployment of an appropriate blend of both sufficient participating 
faculty and qualified faculty across degree programs, locations, and modalities, and how that strategy as-
sures high-quality outcomes.  
Å The school should include a discussion of any significant changes in faculty composition since the last 
accreditation review, and strategies and plans for recruiting and deploying qualified faculty within the next 
accreditation cycle. Å The school must provide information on each faculty member for the peer review 
team as evidence to support the classification of each faculty member. This information should be provided 
electronically in the form of academic CVs or equivalent documents, organized in accordance with Table 3-
1. Å Provide a narrative describing instructional teaching models, such as lead teachers supported by teach-
ing assistants, tutors, instructors, or other support staff. Describe the qualifications of those who support 
these instructional models. Provide evidence that describes how such models maintain high-quality out-
comes and learner satisfaction  

3.3 Professional Staff Sufficiency  
Å Describe the professional staff structure with respect to advising, career placement, IT support, faculty in-
structional support, library support, and faculty research support. Identify which resources are centralized 
and supported at the university level and which are maintained and supported within the school. Å Describe 
how the professional staff structure supports high-quality outcomes.  

3.4 Faculty and Professional Staff Development  
Å Describe processes for determining performance expectations for faculty. Å Describe processes for orienta-
tion, guidance, and mentoring of faculty and professional staff. Å Describe evaluation, promotion, and re-
ward processes, as well as ways that faculty are engaged in these processes. Å Describe how faculty and pro-
fessional staff are provided with professional development opportunities to remain current in their field of 
instruction, and particularly with respect to the use of current and emerging technologies to deliver instruc-
tion  
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Table 3-1  
       Faculty Sufficiency and Qualifications Summary for Most Recently Completed  

Regular Academic Year, by Discipline  

Faculty Portfolio by Discipline 

List by Individual Faculty Mem-

ber Within Discipline  

Faculty Sufficiency Related to 

Teaching (e.g., SCH, ECTS, 

contact hours)  

Normal Professional Responsi-

bilities Faculty Qualifications 

With Respect to Percent of Time 

Devoted to Mission  
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Learner Success  
This section of the accreditation standards is designed to ensure the success of learners in the schoolôs degree 
programs and other learning experiences provided by the school. The standards in this section address these 
critical areas of teaching and learning.  
High-quality business schools have processes for ensuring that learners will acquire the competencies to 
achieve successful outcomes in line with the mission of the school and develop a lifelong learning mindset to 
ensure continued success. These processes include curriculum and program management informed by sys-
tematic assurance of learning.  
Schools should have assessment processes in the portfolio of assurance of learning tools that will ensure the 
currency and relevancy of the business curriculum.  
Competency goals should be designed and assessed to maximize the potential for achieving expected out-
comes.  
Teaching should be linked to competency goals, and processes should be in place to ensure that faculty are 
delivering a high-quality educational experience.  
Curricula and extracurricular programs should be innovative and foster engagement among learners, between 
learners and faculty, and with business process. 

 

Definitions  
Å A curriculum is composed of program content, pedagogies (teaching methods, delivery modes), and 
structures (how the content is organized and sequenced to create a systematic, integrated program of 
teaching and learning), and identifies how the school facilitates achievement of program competency 
goals. A curriculum is influenced by the mission, values, and culture of the school  
Å Curriculum content includes theories, ideas, concepts, skills, and knowledge that collectively make 
up a degree program. 

Competencies state the educational expectations for each degree program. They specify the intellec-
tual and behavioral capabilities a program is intended to instill, as well as the knowledge, skills, and 
abilities expected as an outcome of a particular program. In defining these competencies, faculty 
members clarify how they intend for graduates to be competent and effective as a result of complet-
ing the program. Not all content areas need to be included as competency goals. Competency goals 
should be aligned with the mission of the school.  
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Å Experiential learning includes a wide variety of activities such as internships, service learning, study 
abroad, consulting projects, and other high-impact pedagogical practices. 
 Å Curriculum management refers to the schoolôs processes and organization for development, design, 
and implementation of each degree programôs structure, organization, content, assessment of outcomes, 
pedagogy, etc. Curriculum management captures input from key business school stakeholders and is in-
fluenced by assurance of learning results, new developments in business practices and issues, and revi-
sion of mission and strategy that relate to new areas of instruction.  
Å An innovative curriculum may be exhibited by incorporating cutting-edge or creative content or tech-
nologies and varied pedagogies and/or delivery methods  

Basis for Judgment  
4.1 Curriculum Content  

Å Contents of degree program curricula result from effective curriculum management processes and in-
clude relevant competencies that prepare graduates for business careers and foster a lifelong learning 
mindset. 
 Å All business degree programs include an understanding of, and appreciation for, cultural norms across 
various regions and countries and how such differences impact managerial decision-making.  
Å Curriculum should reflect current and innovative business theories and practices.  
Å Normally, business degree programs at the bachelorôs level include learning experiences that address 
core competencies characteristic of a successful business graduate of an AACSB-accredited school, as 
well as content from business disciplines, such as accounting, economics, finance, management, man-
agement information systems, marketing, and quantitative methods  
Graduate degree programs will have higher-order learning experiences, such as synthesis and integration 
of information. 
Å Specialized business masterôs degree programs normally include an understanding of the specified dis-
cipline from multiple perspectives, an understanding of the specialization context, and preparation for 
careers or further study.  
Å General business masterôs degrees ordinarily include preparation for leading an organization, managing 
in a diverse global context, thinking creatively, making sound decisions and exercising good judgment 
under uncertainty, and integrating knowledge across fields.  
Å Doctoral degree programs normally include advanced research knowledge and skills, an understanding 
of specialization context, and preparation for faculty responsibilities or positions outside academia. Doc-
toral degree programs include an appreciation for the production of research that contributes positively 
to society. Doctoral degree programs intended to prepare learners for academic positions devote signifi-
cant time in the program of study to successful classroom instruction and management.  
Å Current and emerging technology is appropriately infused throughout each degree program as appro-
priate for that degree and level of program (i.e., bachelorôs, masterôs, doctoral). A learn-to-learn expecta-
tion is instilled in learners to facilitate agility in adaptation to emerging technologies in the future. 
 

4.2 Curriculum Management  
 

Curriculum management has sound governance, and faculty are engaged in the process in terms of own-
ership and use of results for implementing changes and improvement. Å Curriculum management fosters 
and promotes innovation.  
 

4.3 Innovation,  

Experiential Learning, Lifelong Learning, and Societal Impact Å The school has an innovative approach 
to curriculum, whether related to content, pedagogy, or delivery method, that demonstrates currency, 
creativity, and forward-thinking. Å The school provides a portfolio of experiential learning opportunities 
that promote learner engagement between faculty and the community of business practitioners. Å The 
school promotes a lifelong learning mindset in learners, including creativity, intellectual curiosity, and 
critical and analytical thinking. Å The school has a portfolio of curricular elements within formal course-
work that promote a positive societal impact.  
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4.4 Engagement  
Å The level and quality of sustained learner-to-learner and learner-to-faculty interactions are consistent 
with the degree program type and achievement of learning goals. Å Learner-to-faculty interactions involve 
all types of faculty members. For any teaching/learning model employed, learners have meaningful en-
gagement with the faculty responsible for the course. Curricular and co-curricular activities embody en-
gagement and interaction between faculty, students, and business practitioners.  

Suggested Documentation  

4.1 Curriculum Content Å Describe learning experiences appropriate to the areas listed in section 4.1 of 
the ñBasis for Judgment,ò including how the areas are defined and how they fit into the curriculum. If a 
curriculum does not include learning experiences normally expected for the degree program type, provide 
rationale for this choice. Å Consistent with the schoolôs mission, describe how degree programs include 
learning experiences that develop competencies related to the integration of relevant technology. Å Provide 
a narrative description of current and emerging technologies for which graduates would be able to demon-
strate a reasonable level of competency employed at each degree level (undergraduate, MBA, specialized 
masterôs, doctoral). Do not include ordinary and usual software programs such as word processing or 
presentation software.  
 

4.2 Curriculum Management Describe governance related to curriculum management, including struc-
ture and activities of related committees or task forces. Å Describe how governance and processes, practic-
es, or activities ensure curricular currency and foster innovation  

4.3 Innovation, Experiential Learning, Lifelong Learning, and Societal Impact  
Å Describe innovations in curriculum, as they have occurred, with respect to content, pedagogy, or deliv-
ery. Explain how these innovations demonstrate currency, creativity, and forward-looking curricula.  
Å Document experiential learning activities that provide business learners with knowledge of, and hands-on 
experience in, the local and global practice of business across program types and teaching and learning 
models employed.  
Å Describe how the school encourages students to take responsibility for their learning and promotes char-
acteristics of a lifelong learning mindset.  
Å Document curricular elements within formal coursework that foster and support studentsô ability to have 
a positive impact on society.  
 

4.4 Engagement  
Å Summarize how learner-to-learner and learner-to-faculty interactions are supported, facilitated, encour-
aged, and documented.  
Describe how students have succeeded and excelled through curricular and co-curricular engagement with 
faculty and the business community   
 



 

LƴǘŜǊƴŀǝƻƴŀƭ !ŎŎǊŜŘƛǘŀǝƻƴ IŀƴŘōƻƻƪ нлнм                                                                                                       ! {9!! ¢Ǌǳǎǘ tǳōƭƛŎŀǝƻƴ  

Definitions  
 

Å Assurance of learning (AoL) refers to the systematic processes and assessment plans that collectively 
demonstrate that learners achieve learning competencies for the programs in which they participate that are 
within the scope of the schoolôs accreditation. AoL also includes the processes of identifying competency 
gaps and designing and implementing changes to the curriculum and learning experience so the learning 
competencies are met.  
AACSB accreditation is concerned with broad, program-level, focused competency goals for each degree 
program, rather than detailed competency goals by course or topic.  
Å Competency-based education (CBE) refers to courses where students progress at their own pace, based on 
their ability to demonstrate proficiency with a specific skill or competency. CBE includes credit for prior 
learning. 
 Å Direct measures refer to evidence from learner work such as examinations, quizzes, assignments, and in-
ternship or externship feedback that is based on direct observation of specific individual performance behav-
iors or outcomes.  
Å Indirect measures of learning refer to evidence attained from third-party input that is not based on direct 
observation of individual performance behaviors or outcomes. 
For example, an employer survey asking for an assessment of how a schoolôs learners have performed on in-
ternships relative to learners from peer institutions is an indirect measure. However, a learner who completes 
an internship for degree credit and is assessed by the company on individual performance, with such feed-
back provided to the school, is a direct measure. Examples of indirect assessments include exit surveys, 
alumni surveys, advisory council ,feedback, employer input, career fair feedback, inspection of course docu-
mentation, external outcome measures, focus groups, and interviews. As with direct assessments, indirect as-
sessment should be supportive of the competency goals of the particular degree program, including the suc-
cessful achievement of those competency goals.  
Å Executive education refers to educational activities that typically do not lead to a degree but have education-
al objectives at a level consistent with higher education in business. Examples include corporate training or 
professional development seminars. Where executive education programs are degree-granting, normal assur-
ance of learning processes and other standards apply.  
Å Competencies throughout this standard is understood to broadly encompass knowledge, skills, and abilities.  
Å Micro learning credentials are certifications granted by assessment of mastery of a specialized competency. 
Such credentials may sometimes be ñstackable,ò or combined to collectively satisfy the requirements of a de-
gree program. Minors, certificates, and badges are common microlearning credentials.  

Basis for Judgment  
 

5.1 Assurance of Learning Processes  
Å The school identifies learning competencies for each business degree program as well as appropriate direct 
and indirect measures that are systematically assessed to demonstrate that learning competencies are achieved 
across degree programs.  
Å Competencies derive from and are consonant with the school's mission, strategies, and expected outcomes 
and are reported at the degree level, as opposed to the major level.  
Å Competencies and curriculum management processes reflect currency of knowledge and expectations of 
stakeholders, including but not limited to organizations employing graduates, alumni, learners, the university 
community, and policymakers. Å Competencies are largely achieved. Where competencies are not achieved, 
the school provides evidence of actions taken to remediate the deficiencies.  
Å Both direct and indirect measures are employed; normally a school would include both types of measures 
across the entire portfolio of assessment of all its degree programs. The proportion of direct versus indirect 
measures by degree program is determined by each school, consistent with its mission and strategic initia-
tives. It is acceptable for some programs to be assessed only through direct measures, while other programs 
may be assessed through only indirect measures. The school should provide its rationale for determining 
which programs are measured through direct measures and which programs are measured through indirect 
measures.  
Å Results of regular direct and indirect assessment should lead to curricular and process improvements. Å The 
school employs a systematic AoL process that includes meaningful and broad faculty participation  
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Programs launched since the last review should have a robust AoL plan in place, including a timeline for 
gathering and analyzing data. Depending on how long the program has been offered, some data may or may 
not have yet been gathered. A program that has been offered for five years would be expected to have gath-
ered sufficient data to demonstrate a systematic and effective process for the program; however, a program 
just launched one or two years before a normal peer review visit may not have yet gathered sufficient data to 
demonstrate a systematic and effective process. The standards intend that, in the case of a newly launched 
degree program, schools should be given sufficient time to establish a systematic assessment process that 
adequately demonstrates student learning; in such a case, a robust assessment plan is of paramount im-
portance.  
 

5.2 Degree Equivalency  
Å Expectations for learner effort and outcomes for the same degree credentials are equivalent in terms of 
depth and rigor, regardless of delivery mode or location.  
Å If competency-based education (CBE) credit is awarded by the school, normally the equivalent quality is 
assured via direct assessment of learners. CBE credit should reflect a small percentage of the total academic 
program. 
  

5.3 Stackable Microlearning Credentials Å Credentials such as certificates, minors, and badges that lead to 
a degree program will be defined as ñin scopeò and evaluated at the degree program level. 
 

5.4 Non-Degree Executive Education Non-degree executive education should normally be reviewed for 
overall quality, continuous improvement, and customer/client satisfaction if such programs generate greater 
than five percent of a schoolôs annual resources  

Suggested Documentation 
  

5.1 Assurance of Learning Processes 
 Å For each degree program provide a portfolio of evidence across degree programs that includes direct and 
indirect assessment of learning, showing learner progress in meeting competency goals for each business 
degree program. The proportion of direct versus indirect measures within each degree program is determined 
by each school, consistent with its mission and strategic initiatives. Examples of programs that lend them-
selves to indirect measurement only are programs that are newer, smaller, niche, specialized, and interdisci-
plinary programs, or programs very closely tied to professional fields. Indirect evidence should be relative to 
the competencies stated for the degree program to which indirect evidence is applied. Schools in the initial 
accreditation process should complete Table 5-1 for each degree program. The table is optional for schools 
in the continuous improvement review process.  
Å Where assessment demonstrates that learners are not meeting learning competencies, describe efforts the 
school has instituted to improve such learning outcomes.  
Å Provide evidence that faculty are sufficiently and meaningfully engaged in AoL processes  
If the business school is subject to formalized regional or country regulations or quality assurance organiza-
tions focused on the evaluation of learner performance, and these processes are consistent with AACSB ex-
pectations and best practices15, relevant or redundant portions may be applied to demonstrate assurance of 
learning. The burden of proof is on the school to document that these systems support effective continuous 
improvement in learner performance and outcomes. Consult the mentor or peer review team chair for further 
guidance.  
 

5.2 Degree Equivalency  
Å Show that degree program structure and design expectations are appropriate to the level of degree pro-
grams and demonstrate that expectations across educational programs that result in the same degree creden-
tials are equivalent, regardless of delivery mode, location, or time to completion.  
Å Be prepared to provide evidence of equivalent learning outcomes for identical degrees offered at different 
locations or in different modalities. Examples may include, but are not limited to, assurance of learning out-
comes, graduation rates, retention rates, placement rates, employer and alumni surveys, and student satisfac-
tion statistics  
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 5.3 Stackable Micro learning Credentials  

¶ Provide a list of micro-learning credentials that may be stacked into a degree and describe how the 
portfolio of micro learning credentials is aligned with the schoolôs mission and strategy.  

¶ Explain how these credentials may lead to a degree and describe how quality is assured for these mi-
cro learning credentials.  

5.4 Non-Degree Executive Education  

Å Describe the portfolio of executive education programs and how the portfolio is aligned with the schoolôs 
mission and strategy.  
Å Provide a narrative discussing how the school ensures high-quality processes and outcomes in its execu-
tive education offerings in cases where a schoolôs non-degree executive education revenue exceeds five 
percent of the schoolôs total annual resources.  
Å Describe processes for ensuring that client expectations are consistently met  
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Basis for Judgment  
 

6.1 Admissions, Progression, Degree Completion, and Career Development Support  
Å Policies and procedures related to degree program admission are clear, effective, and transparent and are 
aligned with the schoolôs mission, strategies, and expected outcomes.  
Å The school actively seeks to attract and retain diverse learners consistent with AACSB Guiding Principle 9.  
Å Normally, graduate business degree program admission criteria should include the expectation that appli-
cants have or will earn a bachelorôs degree prior to admission to the graduate program. The school should be 
prepared to document how exceptions support quality.  
Å The school defines and broadly disseminates its policies for evaluating, awarding, and accepting transfer 
credits or courses from other institutions. These policies should ensure that the academic work accepted from 
other institutions is comparable to the academic work required for the schoolôs own degree programs.  
Å Apart from collaborative provision programs, normally the majority of learning in business disciplines that 
count toward degree fulfillment (as determined by credits, contact hours, or other metrics) is earned through 
the institution awarding the degree. In this context, business disciplines do not include general education 
courses but do include courses in the major, required business courses, and business electives. 
Å The school prepares and supports learners to ensure academic progression toward degree completion, in-
cluding clear and effective academic performance standards and processes, consistent with degree program 
competency goals  
Å High-quality advising services are available to students on a consistent and timely basis.  
Å Strategies are employed to identify and provide intervention and support for learners who are not progress-
ing adequately, including underrepresented or otherwise at-risk populations. Learner support services, in-
cluding academic assistance and advising, career advising and placement, alumni relations, public relations, 
fundraising, and admissions, as well as other mission-related activities, are appropriate and available with a 
high degree of service-mindedness for appropriate consumers of these services.  
Å The school provides effective career development support for learners and graduates that is consistent with 
degree program expectations and the schoolôs mission, strategies, and expected outcomes.  

6.2 Academic Program Quality and Post-Graduation Success  
Å The school has post-graduation employment data, graduate school attendance data, or other measures, as 
available to the school, that indicate post-graduate success.  
Å In addition to public disclosure information required by national or regional accreditors, schools provide 
readily accessible, reliable, and easily understandable information to the public on the performance of their 
business students, including learner achievement information and overall program quality, as determined by 
the school.  

6.1 Admissions, Progression, Degree Completion, and Career Development Support  
Å Describe admissions policies and processes and demonstrate that they are consistent with program expecta-
tions, aligned with the schoolôs mission, and transparent to all participants. 
 Å Describe the strategies in place to attract and retain diverse learners consistent with Guiding Principle 9.  
Å If an exception to the schoolôs admission and/or progression policies is made, provide justification and the 
basis for doing so.  
Å Describe the schoolôs policies governing the acceptance of transfer credit and how quality is assured for 
transfer credit.  
Å Describe academic advising services available to learners.  

ÅDescribe how appropriate interventions are undertaken when learners are failing to thrive or progress to-
ward successful and timely degree completion, including learners from underrepresented or otherwise at-risk 
populations.  
ÅDescribe any information technologies used to support admissions, academic progression, and career devel-
opment.  
Å Describe processes in place to support career development activities such as career counseling, career days, 
workshops, career fairs, etc  
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6.2 Post-Graduation Success  
Å Document post-graduate learner success. Success may be defined in a variety of outcomes besides tradi-
tional employment in a business field. Examples of such information include, but are not limited to, gradua-
tion rates, job placement outcomes, certification or licensure exam results, employment advancement, intern-
ships, entrepreneurial activity, and activity with positive societal impact, as well as case examples of suc-
cessful graduates. 
 Å Schools provide relevant and timely public disclosure data documenting overall academic program quality. 
This information should be available on the accredited unitôs website, where it is clearly displayed and dis-
tinguishable from university amalgamated data. Disclosures are not prescriptive but are informed by the 
schoolôs mission, strategies, and expected outcomes, and may include post-graduate learner success out-
comes, admission data, retention and time-to-degree data, diversity and inclusion advances, particular pro-
gram emphases, student learning outcomes, rankings data, experiential learning opportunities, meaningful 
societal impact, or other mission-specific outcomes  

Basis for Judgment  
 

7.1 Teaching Effectiveness 
Å The school has a systematic process for evaluating teaching effectiveness as an integral component of the 
faculty and professional staff performance review process. This process should include a multi-measure 
evaluation of teaching as well as expectations for continuous improvement. The schoolôs methods and 
practices related to teaching effectiveness should be clearly linked to the schoolôs mission, strategies, and 
expected outcomes  
 

7.2 Support for Teaching Effectiveness  
Å The school provides development activities focused on teaching enhancement and incentives to continu-
ously improve teaching effectiveness to all faculty who have teaching responsibilities across all delivery 
modes.  
 

7.3 Faculty Preparedness  
Å Faculty are adequately prepared to teach various modalities and pedagogies of degree programs. Å Facul-
ty demonstrate a lifelong learning mindset with respect to their domain expertise. This means faculty take 
responsibility for continuing their professional development to maintain currency and relevancy in their 
field of expertise and embrace the idea that we never stop learning.  
Å Faculty are adequately prepared to teach diverse perspectives in an inclusive environment.  
7.4 Teaching Impact 
Å Teaching effectiveness results in impact through demonstrated learner success and satisfaction. Impact of 
teaching is also demonstrated through faculty credentials, awards, and certifications, as well as through 
dissemination of expertise via avenues that may include seminars, the scholarship of teaching and learning, 
and peer mentoring.  
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{ǳƎƎŜǎǘŜŘ 5ƻŎǳƳŜƴǘŀǝƻƴ  
тΦм ¢ŜŀŎƘƛƴƎ 9ũŜŎǝǾŜƴŜǎǎ  
ω 5ŜǎŎǊƛōŜ Ƙƻǿ ǘƘŜ ǎŎƘƻƻƭ ŜǾŀƭǳŀǘŜǎ ǘŜŀŎƘƛƴƎ ǇŜǊŦƻǊƳŀƴŎŜ ŀŎǊƻǎǎ ƛǘǎ ǾŀǊƛƻǳǎ ǇǊƻƎǊŀƳ ƛƴǎǘǊǳŎǝƻƴŀƭ ƳƻŘŜƭǎΦ ω 5ƛǎŎǳǎǎ Ƙƻǿ ǘƘŜ 
ǎŎƘƻƻƭ ŜƴǎǳǊŜǎ ǘƘŀǘ ǘƘŜ ŦŀŎǳƭǘȅ ŜƴƎŀƎŜŘ ƛƴ ŘƛũŜǊŜƴǘ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ƳƻŘŜƭǎ ƘŀǾŜ ǘƘŜ ŎƻƳǇŜǘŜƴŎƛŜǎ ǊŜǉǳƛǊŜŘ ŦƻǊ ŀŎƘƛŜǾƛƴƎ 
ƘƛƎƘ ǉǳŀƭƛǘȅΦ  

тΦн {ǳǇǇƻǊǘ ŦƻǊ ¢ŜŀŎƘƛƴƎ 9ũŜŎǝǾŜƴŜǎǎ  
ω 5ŜǎŎǊƛōŜ Ŏƻƴǝƴǳƻǳǎ ƛƳǇǊƻǾŜƳŜƴǘ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ƛƴƛǝŀǝǾŜǎ ŦƻǊ ŦŀŎǳƭǘȅ ǿƘƻ ŦƻŎǳǎ ƻƴ ǘŜŀŎƘƛƴƎ ŜƴƘŀƴŎŜƳŜƴǘ ŀƴŘ ƭŜŀǊƴƛƴƎ 
ŦƻǊ ŀ ŘƛǾŜǊǎŜ ƭŜŀǊƴŜǊ ǇƻǇǳƭŀǝƻƴΦ  
ω 5ƻŎǳƳŜƴǘ ŦŀŎǳƭǘȅ ǇŀǊǝŎƛǇŀǝƻƴ ƛƴ ǘŜŀŎƘƛƴƎ ŜƴƘŀƴŎŜƳŜƴǘ ƛƴƛǝŀǝǾŜǎ ƻǾŜǊ ǘƘŜ Ǉŀǎǘ ŬǾŜ ȅŜŀǊǎΦ  
ω 5ŜǎŎǊƛōŜ ƛƴŎŜƴǝǾŜǎ ŦƻǊ ŦŀŎǳƭǘȅ ǘƻ Ŏƻƴǝƴǳƻǳǎƭȅ ƛƳǇǊƻǾŜ ǘŜŀŎƘƛƴƎ ŜũŜŎǝǾŜƴŜǎǎΦ ¢ƘŜǎŜ Ƴŀȅ ƛƴŎƭǳŘŜ ǇŜǊŦƻǊƳŀƴŎŜ ŜǾŀƭǳŀǝƻƴ 
ǇǊƻŎŜǎǎŜǎΣ ŀǿŀǊŘǎΣ ǇŜŘŀƎƻƎȅ ƎǊŀƴǘǎΣ ǎǳǇǇƻǊǘ ǘƻ ŀǧŜƴŘ ǘŜŀŎƘƛƴƎ ŎƻƴŦŜǊŜƴŎŜǎΣ ƻǊ ƻǘƘŜǊ ǊŜŎƻƎƴƛǝƻƴǎ ŀƴŘ ǎǳǇǇƻǊǘΦ  
ω 5ŜǎŎǊƛōŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻŎŜǎǎ ŦƻǊ ǊŜƳŜŘƛŀǝƴƎ ƛƴŜũŜŎǝǾŜ ǘŜŀŎƘƛƴƎ ǿƘŜƴ ǘƘŜ ǎŎƘƻƻƭ ŘŜŜƳǎ ƛǘ ƴŜŎŜǎǎŀǊȅΦ  
ω 5ŜǎŎǊƛōŜ ŦŀŎǳƭǘȅ ŘŜǾŜƭƻǇƳŜƴǘ ŀŎǝǾƛǝŜǎ ŘŜǎƛƎƴŜŘ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŦŀŎǳƭǘȅ ŀǊŜ ŎǳǊǊŜƴǘ ŀƴŘ ǳǎƛƴƎ ƘƛƎƘ-ǉǳŀƭƛǘȅ ǇŜŘŀƎƻƎȅ  

тΦо CŀŎǳƭǘȅ tǊŜǇŀǊŜŘƴŜǎǎ  
ω 5ŜǎŎǊƛōŜ Ƙƻǿ ǘƘŜ ǎŎƘƻƻƭ ǎǳǇǇƻǊǘǎ ŦŀŎǳƭǘȅ ǇǊŜǇŀǊŜŘƴŜǎǎ ǘƻ ŘŜƭƛǾŜǊ ƛƴǎǘǊǳŎǝƻƴ ŀŎǊƻǎǎ ǾŀǊƛƻǳǎ ŘŜƎǊŜŜ ǇǊƻƎǊŀƳ ƳƻŘŀƭƛǝŜǎ ŀƴŘ 
ǇŜŘŀƎƻƎƛŜǎΦ ω 5ŜǎŎǊƛōŜ Ƙƻǿ ŦŀŎǳƭǘȅ ŀǊŜ ǇǊŜǇŀǊŜŘ ǘƻ ǘŜŀŎƘ ƛƴ ŀƴ ƛƴŎƭǳǎƛǾŜ ŜƴǾƛǊƻƴƳŜƴǘΣ ƛƴŎƭǳŘƛƴƎ ǿƻǊƪǎƘƻǇǎ ƻǊ ǘǊŀƛƴƛƴƎǎ ǘƘŀǘ ǘƘŜ 
ŦŀŎǳƭǘȅ ƻǊ ǎŎƘƻƻƭ Ƴŀȅ ƘŀǾŜ ǇŀǊǝŎƛǇŀǘŜŘ ƛƴΦ  
ω 5ŜǎŎǊƛōŜ Ƙƻǿ ŦŀŎǳƭǘȅ ŘŜƳƻƴǎǘǊŀǘŜ ŀ ƭƛŦŜƭƻƴƎ ƭŜŀǊƴƛƴƎ ƳƛƴŘǎŜǘ ŀƴŘ Ƙƻǿ ǘƘŜ ǎŎƘƻƻƭ ǎǳǇǇƻǊǘǎ ǘƘƛǎ ƭƛŦŜƭƻƴƎ ƭŜŀǊƴƛƴƎ ƎƻŀƭΦ  
 

тΦп ¢ŜŀŎƘƛƴƎ LƳǇŀŎǘ  
ω {ǳƳƳŀǊƛȊŜ ŀǿŀǊŘǎ ƻǊ ƻǘƘŜǊ ǊŜŎƻƎƴƛǝƻƴǎ ǘƘŀǘ ŦŀŎǳƭǘȅ ƘŀǾŜ ǊŜŎŜƛǾŜŘ ŦƻǊ ƻǳǘǎǘŀƴŘƛƴƎ ǘŜŀŎƘƛƴƎ ŀƴŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ǎǳǇǇƻǊǘ ƻŦ 
ƭŜŀǊƴƛƴƎΦ  
ω 5ƻŎǳƳŜƴǘ ƛƴƴƻǾŀǝǾŜ ŀƴŘκƻǊ ŜũŜŎǝǾŜ ǘŜŀŎƘƛƴƎ ǇǊŀŎǝŎŜǎ ǘƘŀǘ ƘŀǾŜ ƘŀŘ ǎƛƎƴƛŬŎŀƴǘΣ ǇƻǎƛǝǾŜ ƛƳǇŀŎǘ ƻƴ ƭŜŀǊƴƛƴƎΦ ω tǊƻǾƛŘŜ ŜȄπ
ŜƳǇƭŀǊǎ ƻŦ ƭŜŀǊƴŜǊ ǎǳŎŎŜǎǎ ŜƛǘƘŜǊ ǿƛǘƘ ǊŜǎǇŜŎǘ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎǳǊǊŜƴǘ ƭŜŀǊƴŜǊǎ ƻǊ ŀƭǳƳƴƛΦ  
ω 5ƻŎǳƳŜƴǘ ŜȄŀƳǇƭŜǎ ƻŦ ǘŜŀŎƘƛƴƎ ƛƳǇŀŎǘΣ ǎǳŎƘ ŀǎ ǊŜǎǳƭǘǎ ƻŦ ƭŜŀǊƴŜǊ ŀƴŘκƻǊ ŜƳǇƭƻȅŜǊ ǎŀǝǎŦŀŎǝƻƴ ǎǳǊǾŜȅǎΣ ǘŜŀŎƘƛƴƎ ŀǿŀǊŘǎ 
όƛƴǘŜǊƴŀƭ ŀƴŘ ŜȄǘŜǊƴŀƭύΣ ǘŜŀŎƘƛƴƎ ŎǊŜŘŜƴǝŀƭǎ ƻǊ ŎŜǊǝŬŎŀǝƻƴǎΣ ǎŎƘƻƭŀǊǎƘƛǇ ƻŦ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΣ ƳŜƴǘƻǊƛƴƎΣ ŀƴŘ ǇŀǊǝŎƛǇŀǝƻƴ 
ƛƴ ǘŜŀŎƘƛƴƎ ǎŜƳƛƴŀǊǎ ƻǊ ǇǊŜǎŜƴǘŀǝƻƴǎ ŀǘ ǘŜŀŎƘƛƴƎ ŎƻƴŦŜǊŜƴŎŜǎΦ  

¢ƘƻǳƎƘǘ [ŜŀŘŜǊǎƘƛǇΣ 9ƴƎŀƎŜƳŜƴǘΣ ŀƴŘ {ƻŎƛŜǘŀƭ LƳǇŀŎǘ  
¢ƘŜ ŘŜŬƴƛƴƎ ŦŜŀǘǳǊŜ ƻŦ ǉǳŀƭƛǘȅ ōǳǎƛƴŜǎǎ ǎŎƘƻƻƭǎ ƛǎ ǘƘŀǘ ǘƘŜȅ ŀǊŜ ƳŀƪƛƴƎ ŀ ǎƛƎƴƛŬŎŀƴǘ ŘƛũŜǊŜƴŎŜ ǘƘǊƻǳƎƘ ŜŘǳŎŀǝƻƴŀƭ ŀŎǝǾƛǝŜǎΣ 
ǘƘƻǳƎƘǘ ƭŜŀŘŜǊǎƘƛǇΣ ŀƴŘ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ ŜȄǘŜǊƴŀƭ ǎǘŀƪŜƘƻƭŘŜǊǎΦ vǳŀƭƛǘȅ ǎŎƘƻƻƭǎ ŎǊŜŀǘŜ ŀƴŘ ŘƛǎǎŜƳƛƴŀǘŜ ƛƴǘŜƭƭŜŎǘǳŀƭ ŎƻƴǘǊƛōǳπ
ǝƻƴǎ ǘƘŀǘ ƘŀǾŜ ŀƴ ƛƳǇŀŎǘ ƻƴ ǘƘŜ ǘƘŜƻǊȅΣ ǇǊŀŎǝŎŜΣ ŀƴŘκƻǊ ǘŜŀŎƘƛƴƎ ƻŦ ōǳǎƛƴŜǎǎΣ ŀƴŘ ƘŀǾŜ ŀ ǇƻǎƛǝǾŜ ƛƳǇŀŎǘ ƻƴ ǎƻŎƛŜǘȅΦ hƊŜƴ ǘƘŜπ
ǎŜ ŎƻƴǘǊƛōǳǝƻƴǎ ŀǊŜ ǘƘŜ ǊŜǎǳƭǘ ƻŦ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ ōǊƻŀŘŜǊ ǎƻŎƛŜǘȅ ƛƴ ŀ ƳŀƴƴŜǊ ǘƘŀǘ ŦŀŎƛƭƛǘŀǘŜǎ Ŏƻ-ŎǊŜŀǝƻƴ ƻŦ ƪƴƻǿƭŜŘƎŜ ŀƴŘ 
ŜƴǎǳǊŜǎ ǘƘŜ ǊŜƭŜǾŀƴŎŜΣ ǳǎŜŦǳƭƴŜǎǎΣ ŀƴŘ ƛƳǇŀŎǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ƛƴǘŜƭƭŜŎǘǳŀƭ ŎƻƴǘǊƛōǳǝƻƴǎ 
!ŎƘƛŜǾƛƴƎ ǘƘƛǎ ƛƳǇŀŎǘ ǊŜǉǳƛǊŜǎ ŀ ǎŎƘƻƻƭ ǘƻ ƘŀǾŜ ŀ ŎƭŜŀǊ ŦƻŎǳǎ ŀƴŘ ŘƛǊŜŎǝƻƴ ŦƻǊ ƛǘǎ ǘƘƻǳƎƘǘ ƭŜŀŘŜǊǎƘƛǇ ǘƘŀǘ ŀƭƛƎƴǎ ǿƛǘƘ ƛǘǎ ƳƛǎǎƛƻƴΦ 
CǳǊǘƘŜǊΣ ƘƛƎƘ-ǉǳŀƭƛǘȅ ǎŎƘƻƻƭǎ ƘŀǾŜ ŀ ǇƻǎƛǝǾŜ ǎƻŎƛŜǘŀƭ ƛƳǇŀŎǘ ōȅ ŀŘŘǊŜǎǎƛƴƎ ōǊƻŀŘŜǊ ǎƻŎƛŀƭΣ ŜŎƻƴƻƳƛŎΣ ōǳǎƛƴŜǎǎΣ ŀƴŘκƻǊ ǇƘȅǎƛŎŀƭ 
ŜƴǾƛǊƻƴƳŜƴǘ ƛǎǎǳŜǎΣ ǿƘƛŎƘ ŎƻǳƭŘ ōŜ ŀǘ ŀ ƭƻŎŀƭΣ ǊŜƎƛƻƴŀƭΣ ƴŀǝƻƴŀƭΣ ƻǊ ƛƴǘŜǊƴŀǝƻƴŀƭ ǎŎŀƭŜΦ ¢Ƙƛǎ ƛƳǇŀŎǘ ǊŜǎǳƭǘǎ ŦǊƻƳ ƛƴǘŜǊƴŀƭ ŀƴŘ 
ŜȄǘŜǊƴŀƭ ƛƴƛǝŀǝǾŜǎ ŀƴŘ ŀƭƛƎƴǎ ǿƛǘƘ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ōǳǎƛƴŜǎǎ ǎŎƘƻƻƭǎ ōŜƛƴƎ ŀ ŦƻǊŎŜ ŦƻǊ ƎƻƻŘ ƛƴ ǎƻŎƛŜǘȅΦ ²ƛǘƘƛƴ ǘƘƛǎ ŎƻƴǘŜȄǘΣ ƛƴǘŜǊπ
ŘƛǎŎƛǇƭƛƴŀǊȅ ǿƻǊƪ ōŜŎƻƳŜǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ƳŜŀƴǎ ǘƻ ŀŎƘƛŜǾƛƴƎ Ǝƻŀƭǎ ǘƘŀǘ ƘŀǾŜ ƎǊŜŀǘ ƛƳǇŀŎǘ ƻƴ ǎƻŎƛŜǘȅΦ 
 ¢ƘǳǎΣ ƛƴǘŜǊŘƛǎŎƛǇƭƛƴŀǊȅ ǿƻǊƪ ƛǎ ŜƴŎƻǳǊŀƎŜŘ ŀƴŘ ŀǇǇƭŀǳŘŜŘΦ ¢Ƙƛǎ ǎŜŎǝƻƴ Ŏƻƴǘŀƛƴǎ ǘǿƻ ǎǘŀƴŘŀǊŘǎΦ ¢ƘŜ ŬǊǎǘ ǎǘŀƴŘŀǊŘ ŦƻŎǳǎŜǎ ƻƴ 
ǘƘŜ ǇǊƻŘǳŎǝƻƴΣ ŘƛǎǎŜƳƛƴŀǝƻƴΣ ŀƴŘ ƛƳǇŀŎǘ ƻŦ ŀ ǎŎƘƻƻƭΩǎ ǘƘƻǳƎƘǘ ƭŜŀŘŜǊǎƘƛǇ ŀǎ ƛǘ ǊŜƭŀǘŜǎ ǘƻ ǎŎƘƻƭŀǊǎƘƛǇΣ ǿƘƛƭŜ ǘƘŜ ǎŜŎƻƴŘ ŀǎǎŜǎǎπ
Ŝǎ ŀ ǎŎƘƻƻƭΩǎ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ ŀƴŘ ƛƳǇŀŎǘ ƻƴ ǎƻŎƛŜǘȅ  
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Definitions  

Society in this context refers to external stakeholders of relevance to the business school given its mission. 
Examples include nonprofit and private-sector organizations; business, government, and community groups; 
and the broader social, economic, business, and physical environments. These external stakeholders and 
broader environments may be at a local, regional, national, or international scale. 
 Å Thought leadership is evidenced when a business school is recognized as a highly respected authority in an 
area or areas of expertise, and is thus sought after by relevant stakeholders. Aligned with the schoolôs mis-
sion, these stakeholders should include students, business, academics, government, nonprofits, non-
governmental organizations, and/or broader society. 
Å Predatory journals and publishers are defined as ñentities that prioritize self-interest at the expense of schol-
arship and/or are characterized by false or misleading information; deviation from best editorial and publica-
tion practices; a lack of transparency; and/or the use of aggressive and indiscriminate solicitation practices.ò   
Å Intellectual contributions are original works intended to advance the theory, practice, and/or teaching of 
business. Further, intellectual contributions may have the potential to address issues of importance to broader 
society. The contributions are scholarly in the sense that they are based on generally accepted academic re-
search principles and are disseminated to appropriate audiences.  

The schoolôs portfolio of Intellectual contributions may fall into any of the following categories:  
 

ī Basic or Discovery Scholarship is directed toward increasing the knowledge base and the development of 
theory. 
ī Applied or Integrative/Application Scholarship draws from basic research and uses accumulated theories, 
knowledge, methods, and techniques to solve realworld problems and/or issues associated with practice.  
ī Teaching and Learning Scholarship explores the theory and methods of teaching and advances new under-
standings, insights, content, and methods that impact learning behavior. In addition to the categorization of 
intellectual contributions within the portfolio as basic, applied, or teaching/learning related, schools further 
characterize their intellectual contributions according to the level of peer or expert review that has occurred 
for the intellectual contributions appearing in their portfolio. For our purposes, peer-reviewed intellectual 
contributions are those that are subject to the scrutiny and evaluation of others who have recognized subject 
matter expertise in the same field, normally with a similar competence to those who are producing the out-
puts.   
 
This component in separated into three parts:  

ī Peer-reviewed journal articles are scholarly publications that were submitted for critique and evaluation by 
one or more academics who have expertise in the discipline and/or methodology of the subject matter. Publi-
cations in law reviews may be included in this category.  
ī Other peer- or editorial-reviewed intellectual contributions include forms of quality assurance by either 
peers or subject matter experts recognized as having particular practical or academic expertise in that field. 
Examples include papers submitted for an academic conference that undergo peer review to be selected for 
conference presentation or for publication in conference proceedings. Articles published in practitioner or in-
dustry publications can be included in this category if they are sufficiently reviewed by subject matter ex-
perts. Other intellectual contributions that are not journal articles but are papers sufficiently influential with 
public policy, government, or industry can be included in this category if they are sufficiently reviewed by 
subject matter experts. Simply writing a paper as an output of consulting or other work does not render it ap-
propriate for this category. The review and validation by subject matter experts is the determining factor as to 
whether such an intellectual contribution belongs in this category or in the third category of other intellectual 
contributions.  
ī All other intellectual contributions include outputs that are not validated by peers or those recognized as 
subject matter experts. These contributions include a wide variety of outputs such as presentations at academ-
ic or professional meetings, research workshops led, invited talks, etc  
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Basis for Judgment  

8.1 The Production of High Quality, Impactful Intellectual Contributions  

Å The school has in place processes, systems, and resources to support the production of quality intellectual 
contributions and assess their impact. 
 Å The schoolôs intellectual contributions have an impact on theory, practice, and/or teaching of business.  
Å The school has a five-year portfolio of its intellectual contributions. The distribution of intellectual contri-
butions across categories in the portfolio is aligned with the schoolôs mission, strategy, and thought leader-
ship. As such, the types of intellectual contributions will vary across schools just as their missions vary.   
Å One important type of intellectual contribution is the publication of high-quality peer-reviewed journal arti-
cles. The production of peer review journal articles is a key way in which faculty maintain currency and ex-
pertise in their field. Thus, all schools are expected to have some high quality peer-reviewed journal articles 
in their portfolio of intellectual contributions. The type of peer review journal articles should be aligned with 
their schoolôs mission. Schools with primarily teaching missions may produce more high-quality applied and 
pedagogical research, while schools offering research masterôs and doctoral degrees are expected to produce 
a greater percentage of high-quality basic research.  
Å A significant cross section of faculty in the school and each discipline is engaged in the production of intel-
lectual contributions, relying heavily on participating faculty. 
 Å The school assesses and evaluates the quality of its intellectual contributions and has clarity on its future 
direction. 
Å The school has policies that guard against publishing in predatory journals  

8.2 Collaboration with Stakeholders  

Å Systems, processes, and resources are in place to support engagement with relevant external stakeholders 
by the school, units within the school, faculty, and students. These engagements produce credible 
knowledge, contribute to new venture creation, and/or create commercialization opportunities that ultimately 
are useful for external communities, apply to the practice of business, and address real issues in society.  
Å The school identifies its area(s) of thought leadership, outlines its goals for these contributions, and de-
scribes its achievements over the last five years as well as plans for the next five years. Examples of areas 
that could evolve into thought leadership include organizing and holding regional, national, or international 
academic and/or practitioner conferences; holding meetings for academic or professional organizations; pub-
lishing working-paper series; publishing academic journals; establishing a case study clearinghouse; or form-
ing research relationships with private-sector, nonprofit, or government organizations  
8.3 The Societal Impact of Intellectual Contributions  

Å The portfolio of intellectual contributions contains exemplars of research and publications that have a posi-
tive societal impact that is consistent with the schoolôs mission and strategic plan. This may include interdis-
ciplinary research undertaken by business school researchers with academics from non-business disciplines  

Suggested Documentation  
 

8.1 The Production of High Quality, Impactful Intellectual Contributions  

Å Using Table 8-1, provide a five-year portfolio of evidence that summarizes the intellectual contributions of 
the school aggregated in a way that reflects the disciplines of the school. Schools can provide supplemental 
information at their discretion to present a more robust view of their intellectual contributions. 
 Å In Table 8-1 (A), provide the total number of intellectual contributions produced by faculty who are em-
ployed by the school in the year of record. These intellectual contributions are identified by portfolio, type, 
and percentage of faculty producing them. The table should be organized using the same disciplines as re-
flected in Table 3-1 Å In Table 8-1 (B), outline how the intellectual contributions are aligned with the 
schoolôs mission, strategies, and expected outcomes.  
Å In Table 8-1 (C), identify how the school measures the quality of its intellectual contributions and apply 
these measures to analyze the five-year portfolio. Include an evaluation against current and future desired 
states and any changes that will be implemented as a result.  
Å In Table 8-1 (D)(i), using qualitative and/or quantitative metrics, provide an analysis of the impact made by 
the schoolôs portfolio of intellectual contributions  
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¶ Clearly outline how the school supports and encourages faculty to produce intellectual contributions. 
Include an outline of financial support, incentives and rewards, performance expectations, develop-
ment opportunities, and other initiatives that ensure faculty are developed and/or supported to develop 
quality intellectual contributions. 
 Å Describe the schoolôs processes to identify high-quality research and scholarship, including a de-
scription of how the school guards against promoting publications in predatory journals.  
 

8.2 Collaboration with Stakeholders  
Å Outline the processes, systems, and resources in place to facilitate engagement between the school, units 
within the school, faculty, students, and relevant external stakeholders. Describe how these engagements 
encourage the creation and/or co-creation and communication of relevant and timely knowledge.  
Å Identify the thought leadership aspiration for the school and evaluate progress toward this goal as well as 
plans in place for the next five years  

8.3 The Societal Impact of Intellectual Contributions Å In Table 8-1 (D)(ii) describe exemplars of scholar-
ship that have had a positive societal impact as a component of thought leadership.  
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Definitions 

Å Societal impact refers to how a school makes a positive impact on the betterment of society, as identified 
in the schoolôs mission and strategic plan. Societal impact can be at a local, regional, national, or interna-
tional level.  

Basis for Judgment  

9.1 Positive Societal Impact 

Å The school has a range of engagements with external stakeholders through its core activities that align 
with and support its mission, strategies, and expected outcomes as well as its aspiration to have a positive 
impact on society.  
Å Activities and initiatives, both internal and external, are in place that contribute to the school meeting the 
societal impact aspiration it outlined in Standard 1.  
Å Progress toward meeting the schoolôs aspiration for societal impact over the previous five years is appar-
ent, and there are plans for advancing these efforts over the next five years. 
Å Over time it is expected that more of the schoolôs activities will have a societal impact and that it will be 
generated by an increasing proportion of the schoolôs faculty, students, and organizational units.  
Å The school evaluates its societal impact consistent with its mission, including identification of its aspira-
tion in this area and significant exemplars of success.  
 

Suggested Documentation 9.1 Positive Societal Impact  

Å Outline the major relationships with external stakeholders that the school, units within the school, faculty, 
and students have in place; the rationale for the relationships; and the intended outcomes. Å Explain how 
engagement with business and broader society aligns with and supports the schoolôs mission, strategies, and 
expected outcomes as well as its aspiration to have a positive societal impact. Å Describe the schoolôs aspi-
ration for societal impact and explicitly outline how it measures, or intends to measure, progress in this ar-
ea.  
Å Include an evaluation of the schoolôs societal impact over the most recent accreditation cycle, including 
identification of its aspiration in this area, exemplars of societal impact arising from engagement with non-
academic external stakeholders by students, faculty, teams, or centers that are supporting external commu-
nities, enhancing the practice of business, and/or addressing real-world problems and improving society. 
Include an assessment of how effective the school has been, and plans for activities over the next accredita-
tion cycle. 
 Å Table 9-1 can be used at the schoolôs discretion to categorize its societal impact and related outcomes, 
including those pertaining to Standards 1, 4, 8, and 9. If this optional table is used, the table contents should 
reflect the outcomes/impact of the activites and initiatives as opposed to a simple description of the activites 
and initiatives. The outcomes/impact of these activities are paramount. The overlay of the U.N. Sustainable 
Development Goals, as shown in the table, can be used or omitted at the schoolôs discretion. The school 
may choose to use another framework for organizing this table (e.g., environmental, social, and governance 
framework).  
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Membership Requirements  & Fees  

The applying collegiate institution is authorized to grant baccalaureate and/or graduate degree programs in 
business administration, management, or accounting by an appropriate governing body in its home coun-
try of operation. An ñappropriate governing bodyò is defined as a governmental entity (or one authorized 
by a governmental entity) with authority to approve degrees offered by higher educational organizations 
(e.g. Ministry of Education); OR The organization demonstrates approval of academic programs through 
recognition by one or more appropriate governmental, non-governmental, or professional organizations 
within the home country of operation. 
The applying collegiate institution offers at least one baccalaureate and/or graduate degree programs in 
business administration, management, or accounting independently through their institution, and not in 
partnership with another institution (s). 
 

Accreditation Fees 

¶ Eligibility Application Fee 2,000 USD  
(One-time fee due following submission of the eligibility application.) 

¶ Initial Accreditation Committee Process Acceptance Fee 6,500 USD  
(One-time fee due upon the IAC's acceptance of the eligibility application) 

¶ Initial Accreditation Fee (Business and Accounting) 5,950 USD  
(Annual fee due while in the initial accreditation process. The fee is first assessed following ac-
ceptance of the eligibility application) 

¶ Initial Business or Initial Accounting Accreditation Visit Application Fee 15,000 USD  
(One-time fee due following submission of the initial accreditation application) 

¶ Deferral Visit Fee 5,500 USD (One-time fee due if school is placed on a deferral review.) 

Fees for Accredited Institutions  

Annual Accreditation Fee (Business) 5,950 USD ðAnnual fee assessed to all business-accredited in-

stitutions. 

Annual Accreditation Fee (Accounting) 3,650 USDðAnnual fee assessed to all accounting-accredited 

schools in addition to the business fee. 

Continuing Review Fee (CIR2, FR1, FR2) 5,500 USD ðOne-time fee assessed if school is placed on 

a continuing review. 
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EFMD 
Founded in 1972, European Federation for Management Development  EFMD is a global, non-profit, mem-
bership-driven organisation dedicated to management development. It is recognised globally as an accredita-
tion body for business schools, business school programmes, and corporate universities. 
With a network of 30,000 management professionals from academia, business, public service, and consul-
tancies, EFMD plays a central role in shaping the global approach to management education and provides a 
unique forum for information, research, networking, and debate on innovation and best practice. 
EFMD is a network for schools and companies that aim to develop socially responsible leaders and manag-
ers looking for opportunities to connect. Alongside our emphasis on educational standards for management 
education, we firmly believe in bringing companies and academic institutions together and work towards 
facilitating and strengthening exchanges between the two.  
 
                                                           EFMD NETWORK  
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Leading institutional accreditation system 

EQUIS accreditation is the most comprehensive institutional accreditation system for business and manage-
ment schools. It is acknowledged worldwide by potential students, faculty, employers, corporate clients and 
the media, often being a pre-requisite for entry to rankings. 
Quality benchmark in ten areas 

EQUIS accreditation ensures a rigorous quality control, benchmarking your school against international 
standards in terms of governance, programmes, students, faculty, research, internationalisation, ethics, re-
sponsibility and sustainability, as well as engagement with the world of practice. 
Broad assessment scope 

EQUIS covers all the activities of your school, including degree and non-degree programmes, knowledge 
generation and contribution to the community. 
Continuous improvement process 

EQUIS helps you strive for excellence in an on-going improvement process following each accreditation or 
re-accreditation visit. 
Respect for diversity 

EQUIS considers the great diversity of national cultures and educational systems around the world. It rec-
ognises that it is essential to understand the particularities of the local context in every assessment process. 

 

EQUIS BENEFITS 

GLOBAL RECOGNITION 

EQUIS provides you with a seal of excellence for the whole business school as well as a significant differ-
entiation point in the increasingly competitive business education landscape. 
 

INTERNATIONAL BENCHMARKING 

You can take advantage of international comparison and benchmarking through the process of evaluation 
by an international peer review team, including a senior corporate practitioner. 
 

STRATEGIC ADVICE 

EQUIS offers you strategic guidance for quality improvement and future development of your institution 
and all its activities, to keep you up to date in a rapidly changing global landscape. 
 

LEARNING COMMUNITY 

Being accredited makes you part of a vibrant community of mutual learning and sharing good practice with 
business schools coming from different higher-education systems. 
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The EQUIS process is based upon a conceptual framework of quality criteria which are reviewed continu-
ously by an international committee of EFMD members. 
The EQUIS evaluation considers each component of the framework and the inter-relationships between 
them. Standards have been developed for each component (see below). 
 
EFMD 
 
Leading programme accreditation system 

EFMD programme accreditation is the most thorough programme accreditation system for business and/or 
management degrees and courses, including face-to-face, blended and online provisions. It constitutes a 
benchmark for what is considered an internationally recognised and peer-reviewed programme. 
Branded accreditation portfolio 

EFMD programme accreditation covers the full range of academic programmes offered by your institution, 
from Bachelor's level to Doctoral studies. EFMD Accredited offers your school a distinctive label, 
e.g. EFMD Accredited - MBA and EFMD Accredited - BA to endorse the quality and showcase the value of 
your programme. The EFMD Accredited - PhD label is exclusive to EQUIS accredited schools. 
Synergies with the EQUIS accreditation 

EFMD programme accreditation is a complementary evaluation tool available to the EQUIS accredited 
schools, which aim at further differentiating some of their programmes. It focuses on the strategic relevance 
and development of the programme. 
Transition from the EPAS accreditation 

All the currently EPAS accredited programmes will be integrated into this enhanced programme accredita-
tion system in the second half of 2020, giving their programmes better brand visibility and positioning on the 
market. 
Rigorous assessment scheme 

EFMD programme accreditation covers all facets of programme provision: from its institutional, national 

and international environment, through its design, delivery, outcomes and impacts, to its quality  

 processes. EFMD Accredited emphasises academ-
ic rigour, practical relevance, internationalisation, 
and ethics and sustainability. 
Continuous improvement process 

EFMD programme accreditation helps you strive 
for excellence in an on-going improvement process 
following each accreditation or re-accreditation 
visit.assurance 
 
EFMD ACCREDITED FRAMEWORK 
The EFMD programme accreditation process is 
based upon a conceptual framework of quality cri-
teria which are reviewed continuously by an inter-
national committee of EFMD members. 
The EFMD programme accreditation framework is 
an input-output model moving from programme 
design to programme delivery to programme out-
comes. The framework also considers the wider 
institutional and environmental contexts, together 
with the institutional and programme quality assur-
ance processes. 
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1. AIMS School of Business (AIMS Institutes) Bangalore  
2. ABBS School of Management, Bangalore 
3. Athena school of Management  
4. Birla Institute of Management Technology (BIMTECH), Greater Noida 
5. BML Munjal University, School of Management, Gurugram 
6. Chitkara University, Chitkara Business School, Chandigarh 
7. Goa Institute of Management (GIM), Goa  
8. Jagdish Sheth School of Management Bangalore 
9. IILM Institute for Higher Education, New Delhi 
10. Indian Institute of Foreign Trade (IIFT), New Delhi 
11. Indian Institute of Management, Ahmedabad (IIMA) 
12. Indian Institute of Management, Bangalore (IIMB) 
13. Indian Institute of Management, Calcutta (IIMC) 
14. Indian Institute of Management, Indore (IIMI) 
15. Indian Institute of Management, Lucknow (IIML) 
16. Indian Institute of Management, Raipur  
17. Indian Institute of Management, Kozhikode 
18. Indian Institute of Management Kashipur 
19. Indian Institute of Management Ranchi 
20. Indian Institute of Plantation Management, Bangalore (IIPMB) 
21. Indian School of Business, Hyderabad 
22. Indian Institute of Cost and Management Studies, Pune 
23. Institute of Management Technology - IMT, Hyderabad 
24. Institute of Management Technology - IMT, Ghaziabad 
25. Institute of Public Enterprise, Hyderabad 
26. IMI, Bhubaneshwar  
27. Loyola Institute of Business Administration - LIBA, Chennai 
28. Management Development Institute, Gurugram 
29. N. L. Dalmia Institute of Management Studies and Research, Mumbai 
30. Nirma University, Institute of Management, Ahmedabad  
31. O. P. Jindal Global University, Jindal Global Business School, Sonipat 
32. Prin.L.N. Welingkar Institute of Management Development & Research, Mumbai 
33. Rajagiri Business School, Cochin 
34. S.P. Jain Institute of Management & Research, Mumbai 
35. SDMIMD, Mysore 
36. SVKM's NMIMS University, School of Business Management, Mumbai 
37. Symbiosis Institute of Business Management, Pune 
38. L M Thapar School of Management, Mohali 
39. UPES, School of Business, Dehradun 
40. Xavier Institute of Management & Entrepreneurship (XIME) 
41. Xavier University Bhubaneswar (XUB), Faculty of Management 
пнΦ XLRI , Xavier School of Management, Jamshedpur 
поΦ Woxsen University School of Management, HyderabaŘ 
 

http://theaims.ac.in/
https://abbs.edu.in/
https://www.athenaschoolofmanagement.com/i/
http://www.bimtech.ac.in/
http://www.bml.edu.in/
http://www.chitkara.edu.in/cbs
https://www.gim.ac.in/
https://jagsom.com/
http://www.iilm.edu/
http://www.iift.edu/
http://www.iima.ac.in/
http://www.iimb.ernet.in/
http://www.iimcal.ac.in/
http://www.iimidr.ac.in/
http://www.iiml.ac.in/
http://www.iimraipur.ac.in/
http://www.iimk.ac.in/
https://iimranchi.ac.in/
http://www.iipmb.edu.in/
http://www.isb.edu/
http://www.indsearch.org/
http://www.imthyderabad.edu.in/
https://www.imt.edu/
http://www.ipeindia.org/
https://imibh.edu.in/
http://www.liba.edu/
http://www.mdi.ac.in/
http://www.nldalmia.in/
http://www.nirmauni.ac.in/IMNU
http://www.jgu.edu.in/JGBS
http://www.welingkar.org/
https://www.rajagiribusinessschool.edu.in/
http://www.spjimr.org/
http://www.sdmimd.ac.in/
http://www.nmims.edu/
https://www.sibm.edu/
http://lmtsom.thapar.edu/
https://www.upes.ac.in/schools/school-of-business
http://www.xub.edu.in/
http://www.xlri.ac.in/
https://woxsen.edu.in/
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EQUIS FRAMEWORK 

                                                         EQUIS PROCESS 

1. ENQUIRY: Non-binding preliminary advice is offered to the management of your 

school about the likelihood of being declared eligible for EQUIS. A draft datasheet is a 

preferred way of providing structured information about your school.  

2. FORMAL APPLICATION: A school that wishes to enter the EQUIS accreditation 

process sends an application form to the EQUIS office and completes a datasheet.  

3. BRIEFING VISIT : A briefing visit will be organised by the EQUIS office as soon as 

possible and usually not later than three months after receipt of the formal application 

for entry into the EQUIS process. This stage is designed to make sure that schools enter 

the EQUIS scheme with a full understanding of both the criteria and the process 

4. PRE-ELIGIBILITY WITH OPTIONAL ADVISORY SERVICE : After sharing the 

briefing visit report with the school, the EQUIS office, upon request of the school, as-

signs an advisor who supports the school during the stage leading up to the formal ap-

plication for eligibility.  

5. APPLICATION FOR EQUIS ELIGIBILITY : The school applies for eligibility by 

submitting a letter or formal email to the EQUIS office indicating its plan for submis-

sion to the EQUIS Committee and a final, updated datasheet, at the latest one month in 

advance of the target committee meeting. 

 

https://efmdglobal.org/wp-content/uploads/EFMD_Global-EQUIS_Application_Datasheet.docx
https://efmdglobal.org/wp-content/uploads/EFMD_Global-EQUIS_Application_Form.docx
https://efmdglobal.org/wp-content/uploads/EFMD_Global-EQUIS_Application_Datasheet.docx
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6. THE ELIGIBILITY DECISION : The EQUIS Committee will declare a school eligible if it is satisfied 

that the school meets the eligibility criteria. 

7. THE SELF-ASSESSMENT REPORT:  The report should cover the ten chapters of the EQUIS 

Standards and Criteria document in accordance with the guidance for self-assessment in Section 5 of 

the process manual. In this phase, pre-review advisory is a mandatory component of the process.  

8. PEER REVIEW VISIT : A team of peer reviewers will visit the school to assess its standing as regards 
the EQUIS standards and to draw up recommendations for future progress. The peer review report sets out 
the teamôs final assessment of the school against the EQUIS quality criteria together with its recommenda-
tion to the EQUIS Accreditation Board regarding accreditation. 

9. ACCREDITATION : With the formal agreement of the school, the peer review report is submitted to 
the Accreditation Board for the final decision on accreditation. The outcome will be 5-year accreditation, 3-
year accreditation or non-accreditation.  

10. CONTINUOUS IMPROVEMENT FOLLOWING ACCREDITATION : All schools within the EQ-
UIS system will be required to actively pursue a development plan, negotiated with the EQUIS office in the 
case of a 5-year accreditation or determined by the Accreditation Board in the case of a 3-year accreditation. 

11 RE-ACCREDITATION: A school that wishes to maintain its accreditation must enter a process of re-
accreditation before expiry of the three- or five-year period.  

                 2021 EQUIS Online Reviews 
 
Since the start of the pandemic, EFMD Quality Services have revised all their processes with the dual aim 
of both maintaining the same quality and rigour while also attending to the specific situations of different 
schools and the safety of those involved in the accreditation processes. 

After the schedules and time frames were carefully redesigned, the new frameworks were then tested during 
spring 2020 and now, following some final refinements, the processes have been confirmed as robust 
enough to assure the appropriate quality levels when assessing institutions and programmes. 

At present, accreditation processes - EQUIS or EFMD Accredited programmes - are continuing uninterrupt-
ed using the specified online schedules. 

The schedules for the online reviews are available on EFMD website in this link here. 

It is worth noting several features of the online accreditation process.  Firstly, the process now extends over 
more days while the amount of daily interaction with each school is reduced; this is in order to ensure a bal-
ance between the necessary and useful online interaction with the focus which this demands. 

The chairs of the Peer Review Teams are supported in the process by Key Account Managers who interact 
with each school, facilitating the technical aspects in advance of the review as well as clarifying any queries 
arising from the new process, whether from the Peer Review Team or the school. 

Directors and Senior Advisors are also available for further clarification of the process. 

Throughout the process, particular attention is paid to the preparation of the base room so that the Peer Re-
view Team has access to materials before the visit. This enables the Team to prepare the themes and ques-
tions in advance of the visit and thus make the most out of the interaction with the school through more fo-
cused discussions. 

 

https://efmdglobal.org/wp-content/uploads/EFMD_Global-EQUIS_Eligibility_Criteria.pdf
https://efmdglobal.org/wp-content/uploads/EFMD_Global-EQUIS_Standards_and_Criteria.pdf
https://efmdglobal.org/wp-content/uploads/EFMD_Global-EQUIS_Standards_and_Criteria.pdf
https://efmdglobal.org/wp-content/uploads/EFMD_Global-EQUIS_Process_Manual.pdf
https://www.efmdglobal.org/accreditations/business-schools/equis/equis-guides-documents/
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It is recommended that schools limit the number of people participating in each session in order to facilitate 
productive dialogue.  Other special features of the online visit are the virtual tour of the facilities which the 
school can provide in a variety of ways. 

In sum, while the logic and structure of the schedule of the peer review visit remains the same, the specifics 
of the virtual interaction have been adjusted to maximise the quality of the process. 

Experience has shown that the format and guidelines are providing excellent outcomes both for schools and 
Reviewers. The Committees and Boards have thus received the high-quality reports as expected enabling 
them to base their discussions on these thorough assessments. 

The current conditions, safety regulations, travel restrictions and general concern for the team members par-
ticipating make it highly likely that we will maintain online accreditations at least for the first half of 2021. 

Nevertheless, this decision can be revised if the conditions are better than expected. 

Documents and guidelines are available via the following pagelink 

 

 

https://www.efmdglobal.org/accreditations/business-schools/equis/equis-guides-documents/

